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BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence, Superintendent
FROM: Javetta Robinson, Deputy Superintendent
DATE: November 14, 2007 
SUBJECT: Acceptance of Gifts/Donations

BACKGROUND INFORMATION 
The Board may accept and utilize on behalf of the District any bequests 
or gifts of money or property for a purpose deemed to be suited by the 
Board. 

The following donations have been presented to the District:

1. Barbara Judd donated a Juzek cello and bow to the Berkeley Unified 
Music Department valued at $500.

2. Seth Kaufman donated a laptop computer to Martin Luther King 
Middle School valued at $700.

BOARD POLICY 
BP 3290

FISCAL IMPACT
None

STAFF RECOMMENDATION
Accept the donations/gifts to the District and request staff to extend 
letter of appreciation.
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BERKELEY UNIFIED SCHOOL DISTRICT

TO:  Board of Education
FROM: Michele Lawrence, Superintendent
DATE: November 14, 2007
SUBJECT: Updates to Board Policies 4040 and 6163.4

BACKGROUND INFORMATION
Attached are updates to Board Policies 4040 and 6163.4. They have been 
developed based on tri-yearly updates provided by CSBA/GAMUT.

All changes to these policies have been incorporated into the existing BUSD 
language.  Additions are in bold.

BP 4040:
New mandated language added to expand material on monitoring the 
district’s technological resources to ensure proper use and adds section on 
cellular phone usage, pursuant to new law (SB 1613).  
BP 6163.4:
Mandated update to add material on providing instruction on Internet safety 
and prohibiting use of district computers to access social networking sites.

POLICY/CODE
BP 9310 and AR 9310

FISCAL IMPACT
None

STAFF RECOMMENDATION
Accept the revised Board policies for First Reading 
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Berkeley USD

BP 4040 
Personnel

Employee Use of Technology
Information resources offer access to people and computers throughout the 
world.  The Berkeley Unified School District offers electronic mail and 
electronic access to schools, the city, college and university libraries, news and 
information from a variety of sources and research institutions, discussion 
groups on a wide variety of topics and much more.

The resources administered by the Data Processing and Technology 
Departments of the Berkeley Unified School District are provided to improve 
education, foster communication, and to carry out the legitimate business of 
the district.  Appropriate use of these resources include instruction, 
independent study, authored research, and the official work by the offices, 
departments, recognized student and employee organizations and agencies of 
the district.

The district will establish a Technology Team which will further review the 
issues related to technology use both for instructional purposes and to carry 
out the district's business.  This review will lead to recommendations both for 
modification of this policy and adoption of other appropriate policies and 
regulations.

The purpose of this policy is to ensure that the district's electronic information 
resources are used for instructional purposes and to help employees in the 
performance of their duties.  All users of information systems should be aware 
that inappropriate use of these systems can be violation of district policy, state, 
or federal law.

Employees shall be notified that computer files and electronic 
communications, including email and voice mail, are not private. 
Technological resources shall not be used to transmit confidential 
information about students, employees, or district operations without 
authority.

The Superintendent or designee shall ensure that all district computers 
with Internet access have a technology protection measure that prevents 
access to visual depictions that are obscene or child pornography and that 
the operation of such measures is enforced.  The Superintendent or 
designee may disable the technology protection measure during use by an 
adult to enable access for bona fide research or other lawful purpose.

To ensure proper use, the Superintendent or designee may monitor 
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employee usage of technological resources, including the accessing of 
email and stored files.  Monitoring may occur at any time without 
advance notice or consent. When passwords are used, they must be known 
to the Superintendent or designee so that he/she may have system 
access.

The Superintendent or designee shall establish administrative regulations 
and an Acceptable Use Agreement which outline employee obligations and 
responsibilities related to the use of district technology. He/she also may 
establish guidelines and limits on the use of technological resources.
Inappropriate use may result in a cancellation of the employee's user 
privileges, disciplinary action, and/or legal action in accordance with law, 
Board policy, and administrative regulation.

The Superintendent or designee shall provide copies of related policies, 
regulations, and guidelines to all employees who use the district's 
technological resources. Employees shall be required to acknowledge in 
writing that they have read and understood the district's Acceptable Use 
Agreement.

Vehicle Code 23125 prohibits a school bus driver from using a cell phone 
while driving, except for work-related or emergency purposes. In addition, 
Vehicle Code 23123, as amended by SB 1613 (Ch. 290, Statutes of 2006), 
prohibits any person, beginning July 1, 2008, from using a cell phone 
while driving unless using the phone in hands-free mode.

Any employee that uses a cell phone or mobile communications device in 
violation of law, Board policy, or administrative regulation shall be 
subject to discipline and may be referred to law enforcement officials as 
appropriate. 

Cf. 0440 – District Technology Plan
Cf. 6163.4 – Student Use of Technology
Cf. 5125 – Student Records
Cf. 5125.1 – Release of Directory Information
Cf. 3542 – School Bus Drivers

Adopted:  May 21, 2003  
Revised:  
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BERKELEY UNIFIED SCHOOL DISTRICT

TO: Board of Education
FROM: Michele Lawrence, Superintendent
DATE: November 14, 2007
SUBJECT: July 2007 GAMUT Updates

BACKGROUND INFORMATION
As part of our Organizational Indicators, updates from Gamut are 
reviewed and updated, if applicable.  This information item is a means to 
assure the Board that required legal policies are not being ignored and 
that there is a formal process for the quarterly review.

Policies or Administrative Regulations warranting revision have been 
included in this agenda.  Specifically, Board Policies and Administrative 
Regulations 4040 and 6163.4 addressing technology.

POLICY/CODE
None

FISCAL IMPACT
None

BOARD MEMBER RECOMMENDATION
Receive the GAMUT update information for review
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Berkeley USD

BP 6163.4 
Instruction

Student Use of Technology
The Governing Board intends that technological resources provided by the 
district be used in a responsible and proper manner in support of the 
instructional program and for the advancement of student learning.

The Superintendent or designee shall notify students and parents/guardians 
about authorized uses of district computers and consequences for 
unauthorized use and/or unlawful activities.

On-Line Services/Internet Access
The Superintendent or designee shall ensure that all district computers with 
Internet access have a technology protection measure that blocks or filters 
Internet access to visual depictions that are obscene, child pornography, or 
harmful to minors, and that the operation of such measures is enforced.

The Board desires to protect students from access to harmful matter on the 
Internet or other on-line services.  The Superintendent or designee shall 
implement rules and procedures designed to restrict students' access to 
harmful or inappropriate matter on the Internet. He/she also shall establish 
regulations to address the safety and security of students when using 
electronic mail, chat rooms and other forms of direct electronic 
communication. 

Disclosure, use and dissemination of personal identification information 
regarding students is prohibited.

Staff shall supervise students while they are using on-line services and may 
ask teacher aides and student aides to assist in this supervision.  

Before using the district's on-line resources, each student and his/her 
parent/guardian shall sign and return an Acceptable Use Agreement specifying 
user obligations and responsibilities. In that agreement, the student and 
his/her parent/guardian shall agree to not hold the district responsible and 
shall agree to indemnify and hold harmless the district and all district 
personnel for the failure of any technology protection measures, violations of 
copyright restrictions, users' mistakes or negligence, or any costs incurred by 
users.   

In order to help ensure that the district adapts to changing technologies and 
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circumstances, the Superintendent or designee shall regularly review this 
policy, the accompanying administrative regulation and other procedures.  
He/she shall also monitor the district's filtering software to help ensure its 
effectiveness.   

Student use of district computers to access social networking sites is 
prohibited.  To the extent possible, the Superintendent or designee shall 
block access to such sites on district computers with Internet access.

(cf. 0440 - District Technology Plan)
(cf. 4040 - Employee Use of Technology)
(cf. 5125.2  - Withholding Grades, Diploma or Transcripts)
(cf. 5144 - Discipline)
(cf. 5144.1 - Suspension and Expulsion/Due Process)

PolicyBERKELEY UNIFIED SCHOOL DISTRICT
Adopted:  May 21, 2003 Berkeley, California
Revised:  
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Berkeley USD

AR 4040 
Personnel

Employee Use of Technology
The following rules shall govern the use of the District's electronic information 
systems:

1. Each employee to whom equipment, E-mail and/or Internet accounts are 
assigned shall be responsible for proper use of the equipment and accounts at 
all times.

2. Employees shall access the system only under their own account 
number.  If passwords are used, they shall be made available to designated 
District representatives for any legitimate business reason.

3. The system shall not be intentionally used for:

a. Commercial purposes

b. Political activity

c. Accessing or transmitting material that is pornographic, obscene or 
sexually explicit

d. Accessing or transmitting material that is disparaging of others such that 
it may create a hostile work or educational environment based on race, sex, 
national origin, sexual orientation, age, disability, religion or political beliefs

e. Accessing improper confidential information concerning students or 
other employees

f. Sending or receiving "chain mail" messages

g. Any unlawful or unethical purpose

h. Transmitting copyrighted material without the express written 
authorization of the copyright holder

4. Employees may use the system for union activities in accordance with 
applicable policies governing the use of District equipment.

5. Employees have no expectation of privacy with respect to District computers, 
mail systems, or Internet access.  Although it does not regularly do so, the 
District reserves the right, on a regular or random basis, to access and monitor 
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all equipment, files and Internet and E-mail use.  Also, many electronic records 
are public records.

6. Making copies of any District software is prohibited.  Approval for the 
installation of personal software must be obtained from the Technology 
Department.

7. Security on any computer system is a high priority.  If a user identifies a 
security problem, he/she is to notify the site administrator at once.  Users 
shall not identify the problem to other users.  Any user who is identified as a 
security risk to the network may be denied access to the network.

8. Vandalism of the network is unacceptable.  Vandalism is defined as any 
malicious attempt to harm or destroy data of another user or any agency, any 
networks connected to the system or any components of that system.  This 
specifically includes the uploading or creation of computer viruses.  Any 
vandalism will result in loss of computer services, disciplinary action and may 
be referred to the legal authorities.

9. The network relies upon the cooperation of all users if it is to be properly 
maintained.  The network may occasionally require software upgrades, new 
registrations and account information to facilitate service.  Users must notify 
the Technology Department of any changes in account information.

10. The use of the District information system is a privilege not a right.  
Inappropriate use will result in cancellation of privileges.  Each person who 
receives an account will participate in an orientation and training session with 
a qualified staff member to familiarize themselves with the network and the 
Acceptable Use Policy.  The District will designate a Technology Team who will 
recommend policies and procedures to the Board of Education.

11. If a user violates this policy, access to the user's account may be 
restricted or rescinded.  Steps preceding action against an individual account 
are as follows:

a. Complaint regarding alleged inappropriate use by the user is forwarded 
to the Technology Manager in written form.

b. The Technology manager provides a copy of the written complaint to the 
user within 15 days of filing.

c. User has the opportunity to respond to the complaint orally or in writing.  
Response must be received by the Technology Manager within 10 days.  The 
response is recorded on file.

d. The Technology Manager investigates the allegation against the user.  
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The user's account is revoked or suspended based on the investigation.  If the 
offense is deemed an extreme breach of policy, the user may be denied access 
to his/her account, without advance notice, until the investigation is 
completed.

e. Users may contest action taken against their account by the Technology 
Manager.  In such cases, a Panel consisting of the three Associate 
Superintendents shall be convened by the Associate Superintendent, 
Administrative Services.  After reviewing all the evidence, the Panel will 
according to its findings, uphold, modify, or retract the action of the 
Technology Manager.  The user will receive a copy of the Panel's decision, 
which is final.

12. The Berkeley Unified School District makes no warranties of any kind, 
whether expressed or implied, for the service provided.  The District shall not 
be responsible for any damages suffered while the user is on the system.  Such 
damages could include, but are not limited to, loss of data, non-deliveries, mis-
deliveries or service interruptions caused by the users of others.  Use of any 
information obtained through the BUSD District network is at the user's own 
risk. The District specifically disclaims any responsibilities for the accuracy of 
the information obtained through its services.

13. School sites or District Departments may develop more detailed 
procedures to fully implement this Policy.  School sites and departments have 
the following responsibilities for implementing this Policy:

a. Each site is required to obtain a signed copy from each user before they 
are allowed access to the District network.  A roster of users who have signed 
the Policy shall be forwarded to the Technology Department.  The signed copies 
are to be maintained by the site.

b. Each site shall inform the Technology Department as expeditiously as
possible whenever a user is to be deleted from the system or when a new user 
is to be added.

c. To facilitate the posting of information on the network, each site is 
responsible for designating a staff contact(s) who shall oversee the posting of 
information on the site services.  Each web page posted must contain the E-
mail address of the site staff person responsible for monitoring the information.  
The E-mail address will be built into each web page with a "mailto" command.  
Pages posted without the E-mail address of the designated staff contact(s) will 
be disabled.  If a site needs training in this area, it will be provided by the 
Technology Department.

d. To minimize administrative difficulties, sites are required to utilize the 
District's Domain Name Serves (DNS) and the District's Proxy Server for each 
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computer on the site network.

14. Users are expected to follow generally accepted rules of network 
etiquette.  These rules include, but are not limited to, the following:

a. Be polite.  Never send or encourage others to send abusive messages.

b. Use accurate descriptions for your titles.  Help people know the subject 
before they read the message.

c. Make your message easy to understand and review your message before 
you send it so that it accurately reflects your meaning and is spelled correctly.

d. Send your information to the appropriate audience not the largest.

e. Be careful with humor or satire; remember that it can be misinterpreted.

f. Specify whomever you copy with a message

g. Cite references for facts

h. Forgive the spelling or grammatical errors of others.

i. Keep signatures brief

j. Treat all others with respect.  Don't "attack" correspondents; persuade 
them with facts.

k. Post to groups that you know.  Be very careful of unknown groups.

Employees shall not develop any classroom or work-related web sites, 
blogs, forums, or similar online communications representing the district 
or using district equipment or resources without permission of the 
Superintendent or designee. Such sites shall be subject to rules and 
guidelines established for district online publishing activities including, 
but not limited, to copyright laws, privacy rights, and prohibitions against 
obscene, libelous, and slanderous content.  Because of the unfiltered 
nature of blogs, any such site shall include a disclaimer that the district is 
not responsible for the content of the messages.  The district retains the 
right to delete materials on any such online communications.

I have read the provisions and conditions of the Berkeley Unified School 
District's Employee Use of Technology Policy.  By signing this document, I 
acknowledge that if I violate the provisions of the Policy, I may be subject to 
disciplinary action or referral to the legal authorities. If disciplinary action is 
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initiated, due process as provided by the appropriate Education Code section, 
Bargaining Unit contract, or district policy will be followed.

Signature: _______________________________________________________

Date: ___________________________________________________________

Approved:  May 21, 2003  
Revised:  
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BERKELEY UNIFIED SCHOOL DISTRICT

TO:  Board of Education
FROM: Michele Lawrence, Superintendent
DATE: November 14, 2007
SUBJECT: Updates to Administrative Regulation 4040

BACKGROUND INFORMATION
Attached is a mandated update to Administrative Regulation 4040. It has
been developed based on tri-yearly updates provided by CSBA/GAMUT. New 
language added to on the development of classroom or work-related web 
sites, blogs, and forums.

All changes to this Regulation have been incorporated into the existing 
BUSD language.  Additions are in bold.

POLICY/CODE
BP 9310 and AR 9310

FISCAL IMPACT
None

STAFF RECOMMENDATION
Receive the revised Administrative Regulation as information 
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BERKELEY UNIFIED SCHOOL DISTRICT

TO: Board of Education 
FROM: Board Policy Subcommittee
DATE: November 14, 2007
SUBJECT: Board Policy 5030 

BACKGROUND INFORMATION
It has been the District’s philosophy and approach to address the learning needs of 
the whole child; in doing so, programs and support systems have been created to 
reduce the barriers to learning. A significant component of this effort has been to 
establish a comprehensive health and wellness program that encompasses seven 
major areas that are included in our approach and program development. Each of 
these areas should be guided by Board policies. To a great extent many of these 
policies have been a part of our organization for sometime, but bringing these policies 
together in a more coordinated fashion allows the staff and community to see more 
clearly the Board’s expectations and commitment. 

The Board Policy Sub-Committee has been discussing these policies and directed the 
superintendent to draft a comprehensive wellness policy and then align existing 
policies, or future policies connected to a coordinated wellness philosophy and system.

Board members John Selawsky and Shirley Issel have suggested the following policies 
be developed or re-numbered to correspond to a coordinated and integrated wellness 
program: 

Health Education
Physical education
Health Services
Nutrition Services
Counseling, Mental Health & Social Services
Healthy School Environment
Family/Community 

The attached policy, 5030 is a proposed ‘umbrella’ policy suggested for consideration, 
first reading and adoption. The existing policies for physical education, nutrition 
services, counseling mental health and social services (ULSS), and health services 
have already been adopted and can easily be renumbered and cross referenced. Health 
Education, Family/Community Involvement, and Healthy School Environment are 
under development and will be presented for first reading at the December meeting. At 
that time all policies in this series will again be presented for information and clarity.

POLICY/CODE
BP 9310

FISCAL IMPACT
None

BOARD POLICY SUBCOMMITTEE 
Accept Board Policy 5030 for first reading
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Berkeley USD 
BP 5030 
Students 

Student Wellness 
Coordinated School Health System
Statement of Principles: 
The Governing Board acknowledges the important link between student 
health and student achievement and so desires to provide a 
comprehensive student wellness program which promotes positive 
mental health, good nutrition and physical activity. 

The Superintendent or designee shall build a coordinated school health 
system that supports and reinforces health literacy through health 
education, physical education, health services, and nutrition services, 
psychological and counseling services, and promotes a safe and healthy 
school environment. 

Student Wellness Council
The Superintendent or designee may appoint a district Student Wellness 
Council or other committees consisting of representatives of 
parents/guardians, students, school food service professionals, school 
administrators, Board representatives, teachers and members of the 
public. The council or committee may also include district 
administrators, health professionals, school nurses, health educators, 
physical education teachers, counselors, and/or others interested in 
school health issues. 

The school health council or committee shall assist with policy 
development and advise the district on wellness-related issues, activities, 
policies, and programs. At the discretion of the Superintendent or 
designee, the council’s charges may include planning and implementing 
activities to promote health and wellness within the school or 
community. 

Corresponding Policies
The Board’s commitment to improve student achievement by supporting 
student health and wellness is guided through the establishment and 
implementation of interactive policies in the following areas:

Health Education 
Physical Education
Health Services 
Nutrition Services
Counseling, Physiological and Social Services
Healthy School Environment
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Family/Community Involvement

Adopted: October 6, 2004 BERKELEY UNIFIED SCHOOL DISTRICT 

Revised: June 28, 2006 Berkeley, California

Revised:  
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BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence, Superintendent
FROM: Richard J. Dodson, Labor Relations Director
DATE: November 14, 2007
SUBJ: International Union of Operating Engineers, Stationary Engineers, 

Local 39 District Proposals for New Contract      

BACKGROUND INFORMATION
The term of the last collective bargaining agreement between Berkeley Unified 
School District and the International Union of Operating Engineers, Stationary 
Engineers, Local 39 (Local 39) expired June 30, 2007. Local 39 has requested 
that bargaining commence on a successor agreement. On October 10, 2007, 
the Board reviewed and held a public hearing on Local 39’s proposals. Attached 
hereto and presented for Board consideration and public review as required by 
law are the District’s proposals for changes to the expired agreement.

POLICY/CODE
Government Code section 3543.2 and 3547

FISCAL IMPACT
To be negotiated.

STAFF RECOMMENDATION
Consider public hearing input and approve the request to negotiate and direct 
staff to establish parameters to negotiate with Local 39.
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International Union of Operating Engineers, Stationary Engineers, Local 
39 New Contract Proposals by the Berkeley Unified School District

Article 1 – Term of Agreement

Change effective date of Agreement.

Article 4 – Organizational Rights

Negotiate new language about union rights.

Article 6 – Employee Rights

Negotiate issues related to employee personnel files.

Article 8 – Total Compensation

Determine total compensation package for unit members. 

Article 9 – Benefits

Negotiate changes in benefits and move certain clauses to more appropriate 
sections of the contract.

Article 10 – Work Week/Hours of Work

Negotiate language on hours worked and seniority and conform certain 
language to the law.

Article 11 – Timely Payment of Wages and Payroll Errors

Negotiate language on payroll errors.

Article 12 – Leave of Absence General Provisions

Negotiate notification procedures for leaves.

Article 13 – Vacation Leave
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Negotiate how much vacation is earned and accumulated.

Article 14 – Personal Injury and Illness Leave

Modify language on leaves.

Article 15 – Leaves of Absence Without Compensation

Conform certain language to the law.

Article 17 – Holidays

Conform certain language to actual practice.

Article 18 – Health and Safety

Negotiate language on safety procedures.

Article 19 – Layoffs

Revise certain procedures.

Article 20 – Disciplinary Action and Appeal

Negotiate language on procedures and forms.

Article 21 – Grievance Procedure

Negotiate language on definitions and procedures.

Article 22 – Transfers

Negotiate transfer procedures.

Article 23 – Promotions

Propose new language on notification.
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Article 27 – Transportation Department

Propose revisions to certain procedures. Conform language to law.

Article 28 – Definitions

Conform certain definitions to accepted practice and law.

Article 29 – Re-Openers

Delete certain language that is no longer applicable.

Term of Contract

Change term of contract dates throughout.

Appendices

Delete side letters no longer relevant and incorporate those that are relevant 
into contract.

Appendix G

Revise language concerning domestic partner
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BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence Superintendent
FROM: Lisa Udell, Ed.D. Assistant Superintendent, Human Resources

Alan Levinson, Director, Classified Personnel
DATE: November 14, 2007
SUBJECT: APPROVAL OF HUMAN RESOURCES REPORT 07-18

Following is Human Resources Report 07-18 which reports details of personnel 
assignments, employment, and terminations.

CERTIFICATED EMPLOYEES

NAME POSITION LOCATION BUDGET FTE & SALARY FROM TO
TEMPORARY TEACHER
Robert Nakamoto Psychologist Special 

Education
General 
Fund

1.00/VII-12 10/26/07 6/13/08

Alicia Zakon Teacher BHS General 
Fund

.60/I-01 9/19/07 6/13/08

EXTRA DUTY STIPEND
Matthew Lipner All District Staff Dev NTE $1,467.00 8/27/07 6/13/08

Ashley Milton Teacher BHS Title II NTE $200.00 10/27/07 10/28/07

Dana Moran BPAR Support 
Provider

All District Staff Dev NTE $1467.00 8/27/07 6/13/08

Carole Ono BTSA/BPAR 
Coordinator

All District Staff Dev NTE $3,542.00 8/27/07 6/13/08

Alma Owens BPAR Support 
Provider

All District Staff Dev NTE $1,467.00 8/27/07 6/13/08

Joel Scholefield Teacher in Charge Washington General 
Fund

NTE $1,064.00 8/27/07 6/13/08

Denisia Wash Teacher in Charge Washington General 
Fund

NTE $1,064.00 8/27/07 6/13/08

Sandra Farmer Teacher in Charge Franklin Pre-
School

Child Dev NTE $2,129.00 7/1/07 6/30/08

Marie Hunter Teacher in Charge Hopkins Pre-
School

Child Dev NTE $1,064.00 7/1/07 6/30/08

Winona Layne Teacher in Charge Hopkins Pre-
School

Child Dev NTE $1,064.00 7/1/07 6/30/08

Connie Murphy Teacher in Charge Rosa Parks 
CDC

Child Dev NTE $2,129.00 7/1/07 6/30/08
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CLASSIFIED EMPLOYEES

NAME POSITION LOCATION BUDGET
CLASS
RANGE
STEP

FTE & 
SALARY

FROM TO

RETIREMENT
Juan Dolorfina Custodian I Maintenance 10/31/07

Sara Nickerson Library Media Tech Jefferson 10/31/07

Sally Reed Administrative 
Coordinator

Maintenance 11/1/07

RESIGNATION
Julie Batsel Interpreter for the 

Deaf
King 8/29/07

Michelle Farria Instructional Tech 
(After School)

Rosa Parks 8/19/07

Niambi Hill Instructional Assistant
(Special Education)

John Muir 9/24/07

Lara Lawrence Interpreter for the 
Deaf

BHS 6/15/07

Stephanie Milona Instructional Assistant
(Special Education)

Hopkins EDC 5/25/07

Marco McCleod Instructional Tech
(After School)

Washington 8/25/07

Nicole Williams Instructional Assistant
(Special Education)

Washington 10/22/07

FAMILY MEDICAL LEAVE OF ABSENCE WITH PAY
Kevin Campbell Custodian II Cragmont Maintenance 37/5 1.0 FTE 

$18.58 hr
9/8/07 10/10/07

Vanessa King Food Service Satellite 
Operator

B-Tech Child 
Nutrition

31/5 .73 FTE
$16.01 hr

10/1/07 10/12/07

EXTENDED LEAVE WITH 50% PAY
Kevin Campbell Custodian II Cragmont Maintenance 37/5 1.0 FTE

$18.58 hr
9/8/07 10/10/07

Vanessa King Food Service Satellite 
Operator

B-Tech Child 
Nutrition

31/5 1.0 FTE
$16.01 hr

10/15/07 10/31/07

Linh Ling Food Service Assistant King Child 
Nutrition

26/4 .73 FTE
$13.48 hr

10/29/07 1/28/08

INTEGRATED SICK LEAVE WITH STATE DISABILITY (FMLA)
Lorna Laeno Accounting Tech Business 

Services
General 
Fund

43/3 1.0 FTE
$19.87 hr

9/26/07 10/31/07

Page 2 of 8
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CLASSIFIED EMPLOYEES

NAME POSITION LOCATION BUDGET
CLASS
RANGE
STEP

FTE & 
SALARY

FROM TO

MATERNITY LEAVE WITH 50% PAY
Tracy Miller Food Service Satellite 

Operator
Emerson Child 

Nutrition
31/1 .47 FTE

$13.13 hr
10/1/07 1/11/08

LEAVE OF ABSENCE WITHOUT PAY
Bonnie Powers Instructional Assistant

(Special Education)
B-Tech Special Ed 31/1 .73 FTE

$13.13 hr
10/15/07 1/28/08

PERMANENT
Fundisha Adero Instructional Assistant

(Special Education)
Hopkins Special Ed 31/2 +.05 FTE

$13.13
8/29/07 6/13/08

Lisa Beard Instructional Specialist
(Garden)

Longfellow Calif. Nut. 
Network

51/2 +.10 FTE
$22.65 hr

10/1/07 6/13/08

Karmin Guzder Instructional Specialist
(Garden)

Longfellow Calif. Nut.
Network

51/2 +.20 FTE
$22.65 hr

10/1/07 6/13/08

PROBATIONARY
1.0

Ramon Bradley Custodian I BHS General 
Fund

32/1 2.0 FTE
$13.48 hr

10/1/07 3/31/08

Siobhan Brewer Instructional Tech
(After School)

Thousand 
Oaks

LRN SAFE 34/1 .60 FTE
$14.41 hr

10/5/07 4/4/08

Paulette Butler Instructional Tech
(After School)

Oxford 21st Century 34/1 .13 FTE
$14.41 hr

10/5/07 4/4/08

Anna Cobb Instructional Tech
(After School)

Malcolm X LRN SAFE/ 
After School

34/1 .53 FTE
$14.41 hr

10/17/07 4/16/08

Scott Cockrell Micro Computer Tech Technology FD6 
TEACH

52/1 1.0 FTE
2.0 $22.51 hr

10/18/07 4/17/08

Sara Delee Instructional Assistant
(Special Education)

Emerson Special Ed 31/1 .80 FTE
$13.38 hr

10/5/07 4/4/08

Allison Doolan Instructional Assistant
(Special Education)

Emerson Special Ed 31/1 .80 FTE
$13.38 hr

10/5/07 4/4/08

John Douglas Instructional Specialist
(Garden)

Arts Magnet Restricted 
Donation

51/1 .35 FTE
$21.96 hr

11/2/07 5/1/08

Laura Ducharm Instructional Tech
(After School)

Washington 21st Century 34/1 .53 FTE
$14.41 hr

10/4/07 4/3/08

Jasper Eiler Instructional Specialist
(Garden)

John Muir Calif Nut
Network

51/1 .70 FTE
$21.96 hr

9/10/07 3/9/08

Ashley Gamboa Instructional Tech
(After School)

Thousand 
Oaks

LRN SAFE 34/1 .53 FTE
$14.41 hr

10/5/07 4/4/08
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Page 3  of  8
CLASSIFIED EMPLOYEES

NAME POSITION LOCATION BUDGET
CLASS
RANGE
STEP

FTE & 
SALARY

FROM TO

Monica Hernandez Instructional Assistant
(Special Education)

Rosa Parks Special Ed 31/1 .80 FTE
$13.38 hr

10/5/07 4/4/08

Michael Maroney Instructional Assistant
(Special Education)

Washington 21st Century 34/1 .53 FTE
$14.41 hr

10/5/07 4/4/08

Chris Meuiris Program Assistant Oxford Restricted 
Donation

50/1 .27 FTE
$13.38 hr

10/5/07 4/4/08

Gaoussou Ouattara Instructional Specialist
(Special Education)

Malcolm X Special Ed 31/1 .40 FTE
$13.38 hr

10/8/07 4/7/08

Jennifer Rodriguez Instructional Tech
(After School)

Longfellow LRN SAFE 34/1 .45 FTE
$14.41 hr

10/5/07 4/4/08

Adrienne Stannish Instructional Tech
(After School)

Arts Magnet After School 34/1 .43 FTE
$14.41 hr

10/5/07 4/4/08

John Stewart Instructional Tech
(After School)

Emerson After School 34/1 .53 FTE
$14.41 hr

10/5/07 4/4/08

Robert Taylor Instructional Tech
(After School)

King After School 34/1 .43 FTE
$14.41 hr

10/5/07 4/4/08

Michael Vaughn Instructional Tech
(After School)

Willard LRN SAFE 34/1 .53 FTE
$14.41 hr

10/5/07 4/4/08

Nicole Williams Instructional Tech Washington After School 34/5 .53 FTE
$17.58 hr

10/23/07 4/22/07

PROVISIONAL
Elizabeth Budra Sous Chef Nutrition 

Services
Child 
Nutrition

52/1 1.0 FTE
$21.53 hr

10/29/07 1/28/08

Pauline Cross Health Educator Student 
Services

TUPE-HS/
DRUG 
FREE

58/1 .70 FTE
$26.14 hr

10/22/07 3/19/08

Sequoia Dandridge Instructional Tech
(After School)

Oxford 21st Century/
After School

34/1 .67 FTE
$14.41 hr

10/1/07 12/31/07

Aida Franco Instructional Tech
(After School)

Washington 21st Century 34/1 .53 FTE
$14.41 hr

10/9/07 1/18/08

John Douglas Instructional Specialist Arts Magnet Restricted 
Donations

51/1 .35 FTE
$21.96 hr

9/17/07 11/1/07

Laura Ducharm Instructional Tech Washington 21st Century 34/1 .53 FTE
$14.41 hr

10/1/07 10/3/07
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CLASSIFIED EMPLOYEES

NAME POSITION LOCATION BUDGET
CLASS
RANGE
STEP

FTE & 
SALARY

FROM TO

Aisha Gorson Instructional Specialist
(Dance)

Malcolm X BSEP 51/1 .30 FTE
$21.96 hr

9/24/07 12/23/07

Hermelinda 
Guerrero

Accounting Tech Special Ed Special Ed 43/4 .50 FTE
$20.88 hr

9/4/07 12/3/07

Michael Maroney Instructional Tech
(After School)

Washington 21st Century 34/1 .53 FTE
$14.41 hr

9/18/07 10/4/07

Jennifer 
Matamoros

Instructional Tech
(After School)

Willard LRN SAFE 34/1 .60 FTE
$14.41 hr

10/1/07 12/31/07

Abdul Mixon Maintenance Tech Maintenance Maintenance 45/4 1.0 FTE
$21.56 hr

9/24/07 2/1/08

Michelle Payton Clerical Specialist Human 
Resources

General 
Fund

42/1 1.0 FTE
$17.58 hr

10/15/07 1/14/08

Tara Spears Instructional Tech
(After School)

Washington 21st Century 34/1 .53 FTE
$14.41 hr

9/17/07 12/16/07

Robert Taylor Instructional Tech
(After School)

King After School 34/1 .43 FTE
$14.41 hr

9/11/07 10/4/07

Kidane Tesfai Instructional Tech
(After School)

King LRN SAFE 34/1 .43 FTE
$14.41 hr

9/11/07 10/4/07

AVAILABLE SUBSTITUTES
Juan Blackburn Food Service Assistant All District General 

Fund
26/1 NTE 7.5 

hrs/day
$11.61 hr

8/27/07 6/13/08

Linda Canady Food Service Assistant All District General 
Fund

26/1 NTE 7.5 
hrs/day
$11.61 hr

8/27/07 6/13/08

Lucy Castro Food Service Assistant All District General 
Fund

26/1 .NTE 7.5 
hrs/day
$11.61 hr

8/27/07 6/13/08

Isidero Condor Food Service Assistant All District General 
Fund

26/1 NTE 7.5 
hrs/day
$11.61 hr

8/27/07 10/19/07

Jhony Condor Food Service Assistant All District General 
Fund

26/1 NTE 7.5 
hrs/day
$11.61 hr

8/27/07 6/13/08

Trina Crawford Food Service Assistant All District General 
Fund

26/1 NTE 7.5 
hrs/day
$11.61 hr

8/27/07 6/13/08
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CLASSIFIED EMPLOYEES

NAME POSITION LOCATION BUDGET
CLASS
RANGE
STEP

FTE & 
SALARY

FROM TO

Ralph Dangerfield Food Service Assistant All District General 
Fund

26/1 NTE 7.5 
hrs/day
$11.61 hr

8/27/07 6/13/08

Martrell Dinkins Food Service Assistant All District General 
Fund

26/1 NTE 7.5 
hrs/day
$11.61 hr

8/27/07 6/13/08

Alana Ealy Food Service Assistant All District General 
Fund

26/1 NTE 7.5 
hrs/day
$11.61 hr

8/27/07 6/13/08

LaTanya Fleming Food Service Assistant All District General 
Fund

26/1 NTE 7.5 
hrs/day
$11.61 hr

8/27/07 6/13/08

Aaron Galbraith Food Service Assistant All District General 
Fund

26/1 NTE 7.5 
hrs/day
$11.61 hr

8/27/07 6/13/08

Mindy Garza Food Service Assistant All District General 
Fund

26/1 NTE 7.5 
hrs/day
$11.61 hr

8/27/07 6/13/08

Joanna Halican Food Service Assistant All District General 
Fund

26/1 NTE 7.5 
hrs/day
$11.61 hr

8/27/07 6/13/08

Gia Jackson Food Service Assistant All District General 
Fund

26/1 NTE 7.5 
hrs/day
$11.61 hr

8/27/07 6/13/08

Mary Jackson Food Service Assistant All District General 
Fund

26/1 NTE 7.5 
hrs/day
$11.61 hr

8/27/07 6/13/08

Iesha Lee Food Service Assistant All District General 
Fund

26/1 NTE 7.5 
hrs/day
$11.61 hr

8/27/07 6/13/08

Mai Ma Food Service Assistant All District General 
Fund

26/1 NTE 7.5 
hrs/day
$11.61 hr

8/27/07 6/13/08

Nailah Milan Food Service Assistant All District General 
Fund

26/1 NTE 7.5 
hrs/day
$11.61 hr

8/27/07 6/13/08

Macheo Oliver Food Service Assistant All District General 
Fund

26/1 NTE 7.5 
hrs/day
$11.61 hr

8/27/07 6/13/08
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CLASSIFIED EMPLOYEES

NAME POSITION LOCATION BUDGET
CLASS
RANGE
STEP

FTE & 
SALARY

FROM TO

Albert Osby Food Service Assistant All District General 
Fund

26/1 NTE 7.5 
hrs/day
$11.61 hr

8/27/07 6/13/08

Sharon Pree Food Service Assistant All District General 
Fund

26/1 NTE 7.5 
hrs/day
$11.61 hr

8/27/07 6/13/08

James Ross Food Service Assistant All District General 
Fund

26/1 NTE 7.5 
hrs/day
$11.61 hr

8/27/07 6/13/08

Koshia Willis Food Service Assistant All District General 
Fund

26/1 NTE 7.5 
hrs/day
$11.61 hr

8/27/07 6/13/08

Sulma Zevallos Food Service Assistant All District General 
Fund

26/1 NTE 7.5 
hrs/day
$11.61 hr

8/27/07 6/13/08

Jemina Zunga Food Service Assistant All District General 
Fund

26/1 NTE 7.5 
hrs/day
$11.61 hr

8/27/07 6/13/08

TEMPORARY/HOURLY/LIMITED TERM
Sequoia Dandridge Instructional Tech

(After School)
Oxford 21st Century/

After School
34/1 10 hrs total

$14.41 hr
8/29/07 9/30/07

Laura Ducharm Instructional Tech
(After School)

Washington 21st Century 34/1 15 hrs/wk
$14.41 hr

9/24/07 9/28/07

Jennifer 
Matamoros

Instructional Tech
(After School)

Willard 21st Century 34/1 10 hrs/wk
$14.41 hr

9/21/07 9/28/07

Carolyn Mead Library Media Tech Washington LIB TECH 41/5 18 hrs total
$20.88 hr

8/16/07 8/28/08

Angelica Diaz-
Naranjo

Tutor-Specialty
(EDP)

Lonfellow SCH LIB 31/1 10 hrs/wk
$13.38 hr

9/7/07 5/16/08

Jason Neeley Noon Director Emerson General 
Fund

N/A 1.5 hrs/day
$11.91 hr

8/29/07 6/13/08

Claire Scott Library Media Tech Emerson LIB TECH 41/1 18 hrs total
$17.15 hr

8/16/07 8/28/08

Patricia Smith Library Media Tech Malcolm X LIB TECH 41/5 7.5 hrs total
$20.88 hr

8/28/07 8/28/07

John Stewart Noon Director Emerson General 
Fund

N/A 1.5 hrs/day
$11.91 hr

8/29/07 6/13/08
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RANGE
STEP

FTE & 
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FROM TO

STIPENDS
Adrian Anderson 7th Grade Coach

(Boys Basketball)
Longfellow 21st Century N/A $600.00 11/1/07 3/30/08

Moses Ceasar Coach
(Soccer)

Longfellow BSEP N/A $600.00 10/1/07 12/1/07

Jamie Faison Athletic Trainer BHS General 
Fund/GATE

N/A $15,000.00 8/13/07 5/30/08

Tawanna Leslie 7th Grade Coach
(Girls Volleyball)

Longfellow BSEP N/A $600.00 9/10/07 12/1/07

Yan Sun 8th Grade Coach
(Girls Volleyball)

Longfellow BSEP N/A $600.00 9/10/07 12/1/07

WORKING EVENING SHIFT, DIFFERENTIAL, ATTENDANT DUTIES, OR AS CONFIDENTIAL EMPLOYEE
Raymond Bradley Custodian I BHS General 

Fund
32/1 6.5 hrs @ 

5% differential
$.67 hr

10/1/07 3/31/08

Sara Delee Instructional Assistant
(Special Education)

Emerson Special Ed 31/1 10% differential
$1.33 hr

10/5/07 4/4/08

Allison Doolan Instructional Assistant
(Special Education)

Emerson Special Ed 31/1 5% differential
$.67 hr

10/5/07 4/4/08

Rachael Freeburg Instructional Assistant
(Special Education)

King Special Ed 31/5 +5% 
differential
$.80 hr

8/29/07 6/13/08

Rasheedah 
Mwongozi

Instructional Assistant
(Special Education)

Jefferson Special Ed 31/5 10% differential
$1.60 hr

1/1/07 6/13/08

Erendia Sanchez School Bus Driver Transportation Transporta-
tion

42/5 1 hr @ 5%
Differential
$1.05 hr

10/4/07 6/13/08
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BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence, Superintendent
FROM: Richard J. Dodson, Labor Relations Director
DATE: November 14, 2007
SUBJ: Berkeley Council of Classified Employees, AFT Local 6192, AFL-

CIO (BCCE) District Proposals for New Contract

BACKGROUND INFORMATION
The term of the last collective bargaining agreement between Berkeley Unified 
School District and the Berkeley Council of Classified Employees, AFT Local 
6192, AFL-CIO (BCCE) expired June 30, 2007. BCCE has requested that 
bargaining commence on a successor agreement. On October 24, 2007, the 
Board reviewed and held a public hearing on BCCE’s proposals. Attached 
hereto and presented for Board consideration and public review as required by 
law are the District’s proposals for changes to the expired agreement.

POLICY/CODE
Government Code section 3543.2 and 3547

FISCAL IMPACT
To be negotiated.

STAFF RECOMMENDATION
Consider public hearing input and approve the request to negotiate and direct 
staff to establish parameters to negotiate with BCCE.
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Berkeley Council of Classified Employees, AFT Local 6192, AFL-CIO New 
Contract Proposals by the Berkeley Unified School District

Article 1 – Agreement

Change effective date of Agreement.

Article 4 – Organizational Rights

Negotiate language about union rights.

Article 6 – Employee Rights

Negotiate the use of forms and what is included in personnel files.

Article 7 – Performance Review

Revise performance review procedures and forms.

Article 8 – Salary

Determine total compensation package for unit members and specific titles.

Article 9 – Compensation and Benefits

Negotiate changes in benefits.

Article 10 – Work Day/Work Year

Negotiate language on length of workday/workyear.

Article 11 – Leaves

Negotiate language and procedures on leaves.

Article 12 – Holidays

Conform certain language to actual practice.
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Article 14 – Layoffs

Revise certain procedures.

Article 15 – Disciplinary Action and Appeal

Negotiate language on procedures and forms.

Article 16 – Grievance Procedure

Negotiate language on definitions and procedures.

Article 17 – Transfer

Negotiate over transfer procedures.

Article 18 – Promotions

Delete certain inconsistent language.

Article 22 – Definitions

Conform certain definitions to accepted practice and law.

Article 23 – Terms of Agreement and Re-Openers

Delete certain language that is no longer applicable and change term of 
contract dates throughout.

Appendices

Delete side letters no longer relevant and incorporate those that are relevant 
into contract.

Appendix C

Revise performance review procedures and forms.
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Appendix E

Change work year for Instructional Assistants.

Appendix G

Revise language on domestic partners.
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BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence, Superintendent
FROM: Richard J. Dodson, Labor Relations Director
DATE: November 14, 2007
SUBJECT: Berkeley Federation of Teachers, AFT Local 1078, AFL-CIO 

(BFT) New Contract Proposals

BACKGROUND INFORMATION
The term of the latest collective bargaining agreement between Berkeley 
Unified School District and the Berkeley Federation of Teachers, AFT 
Local 1078, AFL-CIO (BFT), expires June 30, 2008. BFT has requested 
that bargaining commence on a successor agreement. Attached hereto 
and presented for Board consideration, public hearing, as required by 
law, are the articles and areas to be discussed at the collective 
bargaining table by the Berkeley Federation of Teachers. This “Sunshine” 
of what is to be negotiated must be presented before collective bargaining 
can begin.

POLICY/CODE
Government Code section 3543.2 and 3547

FISCAL IMPACT
None

STAFF RECOMMENDATION
Consider public hearing input and Sunshine BFT contract proposal for
negotiations.
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Berkeley Federation of Teachers New Contract Proposals

Article I: AGREEMENT

The Union will be proposing new duration dates of the Collective 
Bargaining Agreement.

Article II: RECOGNITION

The Union will be proposing the addition of School Psychologist Interns 
to Article 2, Section 1.6.

Article VI: EQUAL EMPLOYMENT OPPORTUNITY AND NON-
DISCRIMINATION CLAUSE

The Union will be proposing to modify the language on equal employment 
opportunity and non-discrimination.

Article IX: REASSIGNMENT

The Union will be proposing to modify the language on reassignment.

Article X: WORK DAYS

The Union will be proposing to modify the language on work days.

Article XI: HOURS OF EMPLOYMENT

The Union will be proposing to modify the language on hours of 
employment.

Article XII: LEAVES OF ABSENCE

The Union will be proposing to modify the language on leaves of absence.
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Article XIII: CLASS SIZE

The Union will be proposing to modify the language on class size.

Article XIV: TEACHER COMPENSATION

The Union will be proposing to modify the language on teacher 
compensation.

Article XV: PERFORMANCE REVIEW

The Union will be proposing to modify the language on performance 
review.

Article XVI: SAFETY CONDITIONS

The Union will be proposing to modify the language on safety conditions.

Article XVII: RETIREMENT/EARLY RETIREMENT

The Union will be proposing to modify the language on retirement/early 
retirement.

Article XIX: PEER ASSISTANCE AND REVIEW PROGRAM

The Union will be proposing to modify the language on peer assistance 
and review.

Article XXI: ADDITIONAL EMPLOYEE RIGHTS

The Union will be proposing to modify the language on additional 
employee rights.

New Article

The Union will be proposing to add an article entitled "Disciplinary Action 
and Appeal".
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BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence, Superintendent
FROM: Neil Smith, Assistant Superintendent, Educational Services
DATE: November 14, 2007
SUBJECT: Overnight Field Trip Requests and Out of State Travel 

Requests

BACKGROUND INFORMATION
The following out of state travel and field trip requests are being made:

International Baccalaureate Workshops. These workshops provide
training and assistance for schools that have decided to apply for IB 
authorization. They are essential for teachers who must have 
International Baccalaureate training in order to teach IB classes, which 
are the foundation of Berkeley International High School.  

International Baccalaureate Diploma Programme Training Workshop, 
Vancouver, British Columbia – February 7-10, 2008
Approve participation of Berkeley High School teacher, Amy Chen, on a 
four-day, three-night trip to Vancouver, British Columbia to attend the 
IB Workshop.  Amy Chen is scheduled to depart on Thursday, February
7 and return on Sunday, February 10, 2007.  The estimated total cost of 
the trip is $2,440.  This includes conference and registration fees, room 
accommodations, parking/toll and round-trip travel and will be paid by 
funds from Title II, A.

International Baccalaureate Workshop, Los Angeles, California –
February 1-4, 2008
Approve participation of Berkeley High School teacher, Joseph 
Omwamba, on a four-day, three-night trip to Los Angeles, California to 
attend the IB Workshop.  Joseph Omwamba is scheduled to depart on 
Friday, February 1 and return on Monday, February 4, 2008.  The
estimated total cost of the trip is $1,755.  This includes conference and 
registration fees, room accommodations, parking/toll and round-trip 
travel and will be paid by funds from Title II, A.

International Baccalaureate Workshop, Houston, Texas– March 2-4, 
2008
Approve participation of Berkeley High School teacher, Marcela Taylor, 
on a three-day, two-night trip to Houston, Texas to attend the IB 
Workshop.  Marcela Taylor is scheduled to depart on Sunday, March 2
and return on Tuesday, March 4, 2008.  The estimated total cost of the 
trip is $2,255.  This includes conference and registration fees, room 
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accommodations, parking/toll and round-trip travel and will be paid by 
funds from Title II, A.

Balclutha/Hyde Street Pier, San Francisco, California -- Nov 27-28, 2007
Approve participation of twenty-five (25) fifth grade students, one (1) 
teacher, and six (6) other adults from Berkeley Arts Magnet Elementary 
School on a two-day, one-night trip to the Hyde Street Pier.  The group 
will depart at 9:30 a.m. on Tuesday, November 27, and will return at 
9:30 a.m. on Wednesday, November 28, 2007.  The purpose of the trip is 
to have students experience ship life through historical re-enactments 
while participating in community and team building activities.  Students 
will bunk together with adults on the ship.  District buses will provide 
transportation.  Parent donations, fundraising, and Maritime Association 
funds will provide funds for $78.00 per student cost.   No student will be 
denied access based on ability to pay.  Requested by Kristin Collins, 
Principal – Berkeley Arts Magnet Elementary School.

Yosemite National Park, CA – May 14-17, 2008
Approve participation of twenty-five Longfellow (25) eighth grade Dual 
Immersion students, three (3) teachers, and five (5) or more other adults, 
on a four-day, three-night trip to Yosemite National Park.  The group is 
scheduled to depart at 7:00 a.m. on Wednesday, May 14, and will return 
at 10:00 p.m. on Saturday, May 17, 2008.  The purpose of the trip is to 
expose the students to the natural beauty of Yosemite and teach them
about the ecosystem preservation.  The trip will provide them with 
interpersonal and physical challenges, and encourage them to establish 
a special bond as they prepare to enter Berkeley High School.  Students 
are individually responsible for transportation to the AMTRAK station in 
Berkeley.  AMTRAK and connecting buses will transport the group to and 
from Yosemite Valley.  Grants, fundraising efforts, and families will
provide funds for the $350.00 per student cost.  No student is denied 
access based on ability to pay.  Requested by David Gold, Principal –
Longfellow Middle School.

POLICY/CODE
Education Code 35330 
Board Policy 6153

FISCAL IMPACT
As indicated above.

STAFF RECOMMENDATION
Approve the overnight field trip requests and out of state travel requests
consistent with the District policies and instructional programs.
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Berkeley High School
11/19/07-11/20/07
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Day 1 – 19 November 2007

Time Event Participants Venue

7:45-8:15
Welcome and 

introductions

Site team; relevant administration, teaching staff 

Principal:  Jim Slemp

Assistant Principal/DP coordinator designate:  

Rory Bled

Co-team leaders, Berkeley International High 

School:  Kimberley D’Adamo and Jared Baird

College and 

Career 

Center

8:15-9:15

Review of 

application 

and addenda

Site visiting team 
Conference 

Room B

9:15-10:00
Coordinator 

Meeting

DP coordinator designate: Rory Bled Conference 

Room B

10:00-10:15 Break

10:15-11:15
Tour of 

school

Informal conversations with students, teachers, 

administrators, and staff; classroom visits

11:15-12:00

Head of 

school 

meeting

Principal: Jim Slemp
Conference 

Room B

12:00-12:30 Lunch
Conference 

Room B

12:30-1:15
CAS, EE 

Meeting

CAS coordinator:  Kalpna Mistry

EE supervisor: Susan Jones

Conference 

Room B

1:15-2:00
Group 2 

Meeting

French B SL/HL: Donatella Carta

Spanish Ab Initio SL, A2 SL/HL:  Marcela Taylor

Spanish B SL/HL: Charles Wolff

Latin B SL/HL: Karla Herndon

Mandarin B SL/HL:  Amy Chen

Kiswahili B SL:  Joseph Omwamba

Conference 

Room B

2:00-2:15 Break

2:15-3:00
Group 6 

Meeting

Visual Arts SLA/HLA: Richard Conn and 

Kimberley D’Adamo

Music SL:  Karen Wells

Conference 

Room B

3:00-3:45
Group 3 

Meeting

History HL: Miranda Thorman and Ross Parker Conference 

Room B

3:45-4:30 TOK TOK: Jared Baird and Chris Young
Conference 

Room B
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Day 2 – 20 November 2007

Time Event Participants Venue

7:30-8:15
Parent 

meeting
Prospective DP parents

Conference 

Room B

8:15-9:00

District and 

board 

members 

meeting

Assistant Superintendent: Neil Smith

School Board Members: Shirley Issel and John 

Selawsky

Principal:  Jim Slemp

Conference 

Room B

9:00-9:45
Group 1 

meeting

English A1 HL teachers: Cathy Dao, Susan 

Jones and Jared Baird

Conference 

Room B

9:45-10:30 Group 4

Biology SL: Nick Pleskac

Chemistry HL:  Aaron Glimme

Physics HL: Stephen Salser

Conference 

Room B

10:30-10:45 Break

10:45-11:30
Group 5 

meeting

Mathematical Studies: Michael Weitz

Mathematics SL: Amy Burke

Mathematics HL:  Philippe Henri

Conference 

Room B

11:30-12:15
Support staff 

meeting

Librarian: Andrew Brodie

Counselors: Susan Werd and Cory Nakamoto

Educational Specialist:  Ashley Milton

Conference 

Room B

12:15-12:45 Lunch
Conference 

Room B

12:45-1:30
Student 

meeting Prospective DP students
Conference 

Room B

1:30-2:00

Team 

meeting to 

review visit

Site visiting team
Conference 

Room B

2:00-2:30 Exit interview 

Site visiting team 

Principal: Jim Slemp

Assistant principal/ DP coordinator designate: 

Rory Bled

Conference 

Room B
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BERKELEY UNIFIED SCHOOL DISTRICT

TO:  Board of Education 
FROM: Michele Lawrence, Superintendent
DATE: November 14, 2007
SUBJECT: International Baccalaureate Program at BHS

BACKGROUND INFORMATION 
Berkeley High has applied to the International Organization to offer the IB Program at 
the high school.  This month Berkeley High School prepares to host an IB Site Team 
for a two-day visit as part of the authorization process. The visitation schedule is 
extensive and it will include meetings with community and staff. An agenda outlining 
the schedule is attached for information. The site team will consult with those who will 
be involved in the implementation of the program, evaluate the school’s preparedness 
to implement the program, and complete a report on the school’s commitment and 
ability to deliver the program. The Authorization Site Visit is scheduled for November 
19 and 20 at Berkeley High School. Tonight, the BHS administration wishes give a 
brief review to the entire Board of the visitation requirements.

The International Baccalaureate (IB) Program is an honors college preparatory 
program offering an academic challenge to bright, motivated students. Courses reflect 
a global perspective and encourage the understanding of other cultures. Each student
is expected to become proficient in language and mathematics -- the two most 
important tools of communication and analysis. Participants must also take courses 
that explore the experimental sciences and study human behavior and history.

There are many advantages of the program.  Notably, it offers the possibility of 
entering college with advanced standing as well as the opportunity to earn a 
universally recognized, world-class credential and the global and cultural perspectives 
benefits are invaluable. Research shows that IB students have significantly greater 
record of graduating from college than non-IB students. Even students who attend an 
IB high school, but do not complete the program, do better in college. Because of the 
universities' experience and research, IB students are heavily recruited and regularly 
receive scholarships. 

In the Fall of 2001, Robert McKnight, head of African-American Studies, and Doug 
Powers, then chair of the history department, proposed establishing the Academic 
Choice/International Baccalaureate program.  A team of teachers and administrators 
attend the IB conference in Vancouver.  At that time it was decided to go forward with 
the Academic Choice program alone, and to reevaluate the IB program in 2006.  

Following the establishment of the Academic Choice, the school community began the 
study of small schools. After significant study and community engagement the Board 
adopted a policy and philosophy to permit at least half of the students into a small 
schools environment. In most instances, the small schools have been seen as successful 
models and appear to be thriving. However, the principal, Jim Slemp, felt the need for a 
more standardized and rigorous curriculum within Berkeley High’s comprehensive 
school and so, in 2005 he reintroduced the possibility of the IB program within the 
comprehensive school as an alternative to and partner with Academic Choice.
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The proposal to create Berkeley International High School (BIHS) was presented in 
2005 to the Berkeley High School Site Council (SSC) and the Berkeley High School 
Shared Governance Committee (SGC), as well as in various faculty and community 
forums.  A design team consisting of students, parents, faculty, and administrators 
was formed to develop a plan for the implementation of Berkeley International High 
School.  

In the winter of 2006 the proposal to with the intent to apply to be an International 
Baccalaureate school was presented, and approved, by the School Board. This 
approval permitted application to the IB Organization for consideration. BHS included 
the IB program as a part of the schools’ lottery system and welcomed its first IBHS 
class of 225 students.  Students take three classes together:  Freshman Literature and 
Composition, Freshman Global Studies, and Cultural Aesthetics.  

During this period of time teachers have been sent to different parts of the United 
States to be trained and coached in the program components and curriculum of the IB 
Organization. Berkeley High School was also required to submit a 200 page
application document for the International Baccalaureate Organization (IBO) and has 
now been accepted as an “Applicant School.”

This fall the second class of 250 freshmen was added, and a sophomore year program 
was developed adding 6 additional teachers.  Sophomores take three classes together:  
Global Literature, Global History, and Comparative Values & Beliefs/Comparative 
Economic Systems. Teachers are sent to Houston, Texas; Los Angeles; and Savannah, 
Georgia for IB training.  

POLICY/CODE  
None

FISCAL IMPACT  
None

STAFF RECOMMENDATION  
Receive report on IB Program at Berkeley High School as information
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BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence, Superintendent
FROM: Elaine Eger, Manager of Special Education
DATE: November 14, 2007
SUBJECT: Continuing and New Non-public School Placements for 

Special Education Students

BACKGROUND INFORMATION
Below are continuing and new non-public school placement contracts for 
Special Education students.  A brief description of the rationale for each 
placement is included.

A. Continuing non-public school placements at Children’s 
Learning Center

Student’s DOB 8/10/92
Student qualifies as emotionally disturbed by IEP team. Initial 
AB 3632 (ACMH) assessment in 1/06 found her eligible for 
outpatient services. There was a subsequent request for change in 
level of service in 12/06 due to deteriorating ability to function in 
school setting. An IEP team decision was made to place at CLC due 
to constant peer conflict, combined with at-risk and self-
endangering behaviors.
Duration: 7/1/07 to 6/30/08
Daily rate: 205 days x $165  =  $33,825.00
Speech: $93/hour       558.00
OT: $93/hour     1,023.00
Total School Costs: $35,406.00

Student’s DOB 9/30/91
This student qualifies as emotionally disturbed due to long-
standing underlying depression which manifested in erratic 
behavior impeding her ability to learn, as well as interfering with 
her ability to socialize with peers. An evaluation  by Alameda 
County Mental Health (AB 3632), in concert with an IEP team 
decision, placed her at CLC in Alameda.
Duration: 7/1/07 to 6/30/08
Daily rate: 169 days x $165 = $27,885.00
Speech: $93/hour     1,240.00   
Total School Costs: $29,125.00       
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B. Continuing non-public school placement at Lincoln Child 
Center

Student’s DOB 8/11/93
This 14-year old male student qualifies for special education 
services as emotionally disturbed, and is recommended by ACMH 
(AB 3632) for day treatment services. An IEP team decision has 
placed  him at Lincoln Child Center, a non-public school with a 
day treatment component to address his aggressive, at-risk, and 
otherwise self-endangering behaviors.
Duration: 7/1/07 to 7/31/07
Daily rate: 31 days x $163 = $ 2,771.00
Total School Costs: $ 2,771.00

C. Continuing non-public school placements at Seneca Center

Student’s DOB 6/1/94
This 7th grade male student qualifies for services as emotionally
disturbed due to excessively aggressive and endangering behavior
toward peers and staff. He has been evaluated for and approved for
day treatment services by Alameda County Mental Health (AB 
3632). An IEP team has recommended placement at Seneca 
Center, a non-public school day treatment facility.
Duration: 7/1/07 to 6/30/08
Daily rate: 218 days x $158 = $34,444.00
Total School Costs: $34,444.00

Student’s DOB 7/17/91
This 10th grade student qualifies for services under the category of
emotionally disturbed due to prolonged depression, self-
endangering behavior, and his overall fragile psychological state. 
He is currently being evaluated by AB 3632 for consideration for 
day treatment services. An IEP team decision has placed him at 
Seneca Center in San Leandro.
Duration: 7/1/07 to 6/30/08
Daily rate: 218 days x $158 = $34,444.00
Total School Costs: $34,444.00

Student’s DOB 2/17/95
Student qualifies as emotionally disturbed due to extremely self-
endangering and aggressive behaviors toward peers and staff. His
unpredictability and volatility prompted AB 3632 to find him 
eligible for day treatment services. After consideration of less 
restrictive environments, the IEP team has determined that he be
placed at Seneca Center, a non-public school with a strong 
therapeutic and behavioral component.
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Duration: 7/1/07 to 6/30/08
Daily rate: 218 days x $158 = $34,444.00
Total School Costs: $34,444.00

Student’s DOB 3/11/92
This student qualifies as emotionally disturbed due to long-
standing depression which manifested itself in refusal to work,
aggression toward peers, endangering behavior which included
throwing objects. An AB 3632 evaluation found her eligible for,
and recommended, day treatment. Subsequently, an IEP team
has placed her at Seneca Center, a non-public school with a day
treatment component.
Duration: 7/1/07 to 6/30/08
Daily rate: 218 days x $158 = $34,444.00
Total School Costs: $34,444.00

Student’s DOB 2/16/96
This student was found eligible for services under emotionally
disturbed and was subsequently found to qualify for day treatment
by ACMH (AB 3632). An IEP team decision placed this student at
Seneca Center, a non-public school day treatment facility.
Duration: 7/1/07 to 6/30/08
Daily rate: 218 days x $158 = $34,444.00
Speech: $88/hour     5,940.00
Transportation:  218 days x $20.38 =     4,442.84
Total School Costs: $44,826.84

Student’s DOB 8/11/93
This 14-year old male student qualifies for special education 
services as emotionally disturbed, and is recommended by ACMH
(AB 3632) for day treatment services. An IEP team decision has
placed him at Seneca Center, a non-public school with a day treat-
ment component to address his aggressive, at-risk, and otherwise
self-endangering behaviors.
Duration: 7/1/07 to 6/30/08
Daily rate: 218 days x $158 = $34,444.00
Total School Costs: $34,444.00

D. Continuing non-public school placement at Marin Academic
Center

Student’s DOB 5/9/95
This 7th-grade male student qualifies as Other Health Impaired due
to extreme attentional difficulties and impulsivity. An IEP team



3.2-C

decision, after consideration of less restrictive settings, and 
considering the AB 3632 evaluation as eligible for day treatment 
services, has placed him at Marin Academic Center, a non-public 
school setting.
Duration: 7/1/07 to 6/30/08
Daily rate: 206 days x $156 = $32,136.00
Speech: $89/hour     1,869.00
Transportation: 206 days x $35 =     7,210.00
Total School Costs: $41,215.00

E. Continuing non-public school placements at Spectrum Center

Student’s DOB 7/30/85
Student qualifies as mentally retarded due to global cognitive 
delays. IEP team placement had recommended Spectrum Center, a 
non-public school with services and a transition program that 
specifically addressed student’s needs. Student has currently 
transitioned into an adult program.
Duration: 7/1/07 to 8/10/07
Daily rate: short funds, needs = $     625.00
Total school costs: $      625.00

Student’s DOB 3/3/2000
This student qualifies for services under the category of mentally
retarded. His extremely problematic and self-endangering 
behaviors prompted the IEP team to place him at Spectrum Center, 
a non-public school to address these needs.
Duration: 7/1/07 to 6/30/08
Daily rate: 210 days x $179 = $37,590.00
Speech: $83/hour     4,150.00
OT: $97/hour     3,201.00
1:1 Aide: 210 days x $127.50   26,775.00
Total School Costs: $71,716.00

F. Continuing non-public school placement at Red Rock Canyon 
School

Student’s DOB 9/10/91
Student qualifies as emotionally disturbed and receives case 
management services from AB 3632. IEP team requested change in 
level of service from day treatment to residential due to 
increasingly aggressive behavior as well as self-endangering 
behavior. At the recommendation of Alameda County Mental 
Health (AB 3632) and the IEP team, this student was placed at Red 
Rock Canyon School, a residential treatment facility.
Duration: 7/1/07 to 6/30/08
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Daily rate: 220 days x $100 = $22,000.00
Total School Costs: $22,000.00

G. Continuing non-public school placement at Springstone School

Student’s DOB  7/2/93
Student qualifies as emotionally disturbed due to anxiety and a 
medical diagnosis of Tourette’s Syndrome. He has been 
recommended for AB 3632 case management services. An IEP 
team recommended a small, structured academic environment, 
with a strong therapeutic component. A mediated settlement 
agreement has placed student at Springstone School in Lafayette.
Duration: 7/1/07 to 6/30/08
Daily rate: 180 days x $124 = $22,320.00
Total School Costs: $22,320.00

H. Continuing non-public school placement at Stars High School

Student’s DOB 4/29/91
This tenth grade student was found eligible for services under 
emotionally disturbed criteria, due to extreme depression, non-
attendance, and her general inability to function effectively in a 
comprehensive public school setting. An IEP team decision, with 
concurrent recommendation by AB 3632, has placed her at Stars 
High School and day treatment facility in San Leandro.
Duration: 7/1/07 to 6/30/08
Daily rate: 215 days x $160 = $34,400.00
Total School Costs: $34,400.00

I. Continuing non-public school placement at Sand Hill 
Treatment Center, New Mexico

Student’s DOB 9/7/93
This student was evaluated concurrently by the District and AB 
3632 and found to be eligible for services under the category of 
emotionally disturbed. Residential treatment services were 
recommended by AB 3632. In consideration of the assessments, an 
IEP team decision placed this student at Sand Hill.
Duration: 7/1/07 to 6/30/08
Daily rate: 200 days x $90.96 = $18,192.00
OT: $60/hour     1,800.00
OT Eval.:        600.00
Total School Costs: $20,592.00

J. Continuing non-public school placement at Center for the
Education of the Infant Deaf (CEID)
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Student’s DOB:  7/23/04
This child has qualified for services as Deaf/Hard of Hearing. The
IEP team has recommended placement at CEID.
Duration: 7/1/07 to 6/30/08
Daily rate: 200 days x $158 = $31,600.00
OT:   1 hour/month x $78/hour        780.00
Speech: 1 hour/week x $94/hour     4,136.00
Total School Costs: $36,516.00

K. Continuing non-public school placement at Stars Alternative
High School

Student’s DOB:  8/8/91
This ninth grade student was expelled from BUSD through August
2007, and placed at Rock LaFleche County Program by BUSD 
Administration. Due to significant aggressive and self-injurious 
behaviors, an IEP team decision subsequently placed this student 
at a non-public school setting. Student recently re-qualified as 
emotionally disturbed. A recently completed AB 3632 assessment 
by ACMH found student eligible for and recommended day 
treatment services at Stars Alternative High School.
Duration: 7/1/07 to 6/30/08
Daily rate: 215 days x $160 = $34,400.00
Counseling: $40/day     8,600.00
Total School Costs: $43,000.00

A. New non-public school placement at Raskob School

Student’s DOB 10/13/95
This male student was qualified as Other Health Impaired due to a
medical diagnosis of Attention Deficit Disorder with Hyperactivity
component, which manifested in extremely problematic attention 
and compliance behaviors. An IEP team decision placed this 
student at Raskob School to address his unique requirements.
Duration: 8/27/07 to 6/13/08
Daily rate: 180 days x $97.25 = $17,505.00
Total School Costs: $17,505.00

B. New non-public school placement at Spectrum Center

Student’s DOB 2/10/90
This 17-year old female student qualifies for services as 
emotionally disturbed and has moved to the district, currently 
residing in a Berkeley group home. Her IEP, as we received it, 
indicated that she required a non-public school setting. Placement 
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was effected at Spectrum Center/Tara Hills site as part of an 
interim placement procedure, subject to a 30-day review of 
placement.
Duration: 7/1/07 to 6/30/08
Daily rate: 210 days x $179 = $37,590.00
Total School Costs: $37,590.00

POLICY/CODE
Education Code: 56365(a)
Education Code: 56361(e)
Education Code: 56366

FISCAL IMPACT
$631,827.84 in expenses to the General Fund.

STAFF RECOMMENDATION
Approve the non-public school placement for these students.
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BERKELEY UNIFIED SCHOOL DISTRICT

TO:  Michele Lawrence, Superintendent
FROM: Neil Smith, Assistant Superintendent, Educational Services
DATE: November 14, 2007
SUBJECT: Berkeley LEARNS After School Programs

BACKGROUND INFORMATION
BUSD was first awarded After School Education and Safety Grants (ASES) for 
the 1999-2000 school year and 21st Century grants for 2001-02.  Both grants 
have been continually recertified.  ASES grants currently support after school 
programs in ten elementary schools, all except Jefferson, and the three middle 
schools, and 21st Century grants support programs in seven elementary 
schools and the three middle schools.  Both grants reimbursed the district 
$7.50 per day per student with the goal of students attending five days per 
week at the elementary level and three days per week at the middle schools.  In 
addition, the sites charge parent fees on a sliding scale.  However, all children 
are served; no child is turned away due to inability to pay. Programs operate 
from the time students are dismissed from the regular school day until 6:00 
pm every day that school is in session.

Berkeley LEARNS After School Programs support children in reaching their full 
potential by providing academic support, recreational activities, and 
enrichment classes in a safe and structured environment. The program strives
to strengthen the link between the schools and families and to provide a 
seamless day for students.

Programs located at schools with at least 50% of students qualifying for free or 
reduced price lunch receive the afternoon snack from Nutrition Services.  Four 
programs are currently purchasing snack from Nutrition Services to ensure 
that all students receive a healthy daily snack in conjunction with the BUSD’s 
Wellness Plan. Transportation is available from some of the elementary sites to 
the zone school nearest students’ homes.  The cost for transportation is funded 
by the programs.  

During the 2006-07 school year, Berkeley LEARNS served a diverse group of 
1,513 elementary students and 876 middle school students, which is well over 
a third of the K-8 student population.  The rosters for the current 2007-08 
school year have already increased, so the program is expecting to serve more 
students this year.   

Hatchuel Tabernik & Associates evaluated the District’s After School Programs 
in 2006-07, collecting student performance data and administering surveys to 
parents, students, teachers and after school program coordinators.  The great 
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majority of parents, teachers, and principals surveyed expressed high 
satisfaction with Berkeley LEARNS After School Programs, including the safe 
and well supervised environment, and the academic activities that they offer. A 
copy of the Executive Summary has been included with this document. The 
entire report is available under separate cover.  

POLICY/CODE  
Ed Code 8482-8484

FISCAL IMPACT  
None

STAFF RECOMMENDATION  
Receive for information.
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After-School Education and Safety Program
Program Evaluation
2006-07 School Year

Berkeley Unified School District
School Name CDS Code Grant Number

Berkeley Arts Magnet 01611436097729
06-23939-6114-3A
01-14349-2003-6114-3A

Cragmont Elementary 01611436090195 06-23939-6114-2A
01-14349-2003-6114-2A

Emerson Elementary 01611436090211 01-23939-6114-13

John Muir Elementary 01611436105316 01-23939-6114-13

Le Conte Elementary 01611436090278
06-23939-6114-3A
01-14349-2003-6114-3A

Malcolm X Elementary 01611436090286 01-23939-6114-13

Oxford Elementary 01611436090302 06-23939-6114-3A
01-14349-2003-6114-3A

Rosa Parks Elementary 01611436090187
01-23939-6114-12
06-23939-6114-2A
01-14349-2003-6114-2A

Thousand Oaks Elementary 01611436090310
01-23939-6114-12
06-23939-6114-3A
01-14349-2003-6114-3A

Washington Elementary 01611436090328
06-23939-6114-2A
01-14349-2003-6114-2A

King Middle School 01611436056857
01-23939-6114-11
06-23939-6114-3A
01-14349-2003-6114-3A

Longfellow Middle School 01611436090294
01-23939-6114-11
06-23939-6114-3A
01-14349-2003-6114-3A

Willard Middle School 01611436056865
01-23939-6114-11
06-23939-6114-3A
01-14349-2003-6114-3A

Prepared By
Hatchuel Tabernik & Associates



3.2-I

TABLE OF CONTENTS

Executive Summary ........................................................................................................................ 4
I. District, School and Berkeley LEARNS After School Programs Program Profiles............... 4

A.  Berkeley LEARNS After School Programs Participant Demographics in Elementary 
School Sites................................................................................................................................. 4
B. Berkeley LEARNS After School Programs Participant Demographics in Middle School 
Sites............................................................................................................................................. 6

II.     Program Description .............................................................................................................. 7
A. Interviews and Site Observation Results ............................................................................. 94

III.     Program Satisfaction........................................................................................................... 13
A. Student Satisfaction.............................................................................................................. 13
B. Parent Satisfaction................................................................................................................ 14
C. Teacher Satisfaction ............................................................................................................. 16
D. Principal Satisfaction ........................................................................................................... 17

IV.      Student Outcomes.............................................................................................................. 18
A. School Day Attendance........................................................................................................ 18
B. Student Attitudes and School Behavior ............................................................................... 19
C. Success Stories ..................................................................................................................... 20

V.     Recommendations................................................................................................................ 24
A. Short Term Recommendations............................................................................................. 24
B. Long Term Recommendations ............................................................................................. 25

VI.  Appendices ............................................................................................................................ 26
Appendix 1 - Best Practices in After-School Programs............................................................ 26
Appendix  2 - Berkeley LEARNS After School Programs Program Improvement Plan ......... 29



3.2-I

LIST OF TABLES

Table 1. Enrollment and ADA of Elementary Program Participants by Site ................................. 4
Table 2. Demographics of Elementary Program Participants by Site ............................................ 5
Table 3. Enrollment and ADA of Middle School Program Participants by Site ............................ 6
Table 4. Demographics of Middle School Program Participants by Site ....................................... 7
Table 5 - Common Areas for Program Strengths and Areas for Improvement in the Majority of  
Elementary School Sites ................................................................................................................. 9
Table 6. Common Areas for Program Strengths and Areas for Improvement in the Majority of 
Middle School Sites ...................................................................................................................... 11
Table 7. Participant Survey: Satisfaction with Elementary After-school Programs..................... 13
Table 8. Participant Survey: Satisfaction with After-school Programs in Middle Schools.......... 14
Table 9. Parent Survey Results: Satisfaction with the Elementary After-school Program........... 15
Table 10. Parent Survey Results: Satisfaction with After-school Programs in Middle Schools .. 16
Table 11. Teacher Ratings of Elementary School Program Participants’ Classroom and School 
Behavior........................................................................................................................................ 19
Table 12. Teacher Ratings of Middle School Program Participants’ Classroom and School 
Behavior........................................................................................................................................ 20

LIST OF FIGURES

Figure 1. Teacher Survey Results Regarding Satisfaction from Various Program Features in 
Elementary and Middle Schools ................................................................................................... 17
Figure 2. Principal Survey Results Regarding Satisfaction from Various Program Features in 
Elementary and Middle Schools ................................................................................................... 18



3.2-I

. District, School and Berkeley LEARNS After School Program Profiles

During the 2006-07 school year, a diverse group of 1,513 elementary school students and 876 
middle school students participated in Berkeley LEARNS After School Programs. The following 
tables present enrollment and demographic information on program participants in 05-06 and 06-07.

A.  Berkeley LEARNS After School Programs Participant Demographics in Elementary 
School Sites

The following table presents enrollment and attendance information about Berkeley LEARNS After 
School Programs elementary school participants.  On average, the table shows a slight increase in 
student enrollment from 150 students to 151 students. The majority of the elementary program sites 
increased student enrollment (ranging from a 3% increase to a 22% increase) from 05-06 to 06-07. 
Average Daily Attendance (ADA) of students in the after-school programs ranged from 66 to 132, 
with the majority of sites exceeding their target ADA of 100 students. On average, the ADA 
increased from 05-06 to 06-07 from 96 to 101. Moreover, on average, the after-school program 
served 45% of the students in elementary schools in both years, with the majority of elementary 
after-school programs serving close to half or more (ranging from 48% to 56%) of the students in 
their host schools.

Table 1. Enrollment and ADA of Elementary Program Participants by Site

Enrollment ADA
Proportion of 
School Served

05-06 06-07 05-06 06-07 05-06 06-07
Berkeley Arts 
Magnet

87 101 61 74 24% 26%

Cragmont 234 223 131 132 58% 54%

Emerson 138 143 106 106 50% 49%

John Muir 161 118 76 66 65% 48%

Le Conte 135 165 73 113 42% 52%

Malcolm X 118 115 91 92 31% 30%

Oxford 135 156 76 95 47% 56%

Rosa Parks 160 164 110 105 47% 44%

Thousand 
Oaks 192 165 137 120 44% 38%

Washington 137 163 98 110 39% 53%

Elementary 
School 
Program
Average

150 151 96 101 45% 45%
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As the table below shows, elementary school Berkeley LEARNS After School Programs participants 
in 06-07 closely mirrored the student populations at host schools in terms of their English Language 
Learner (ELL) populations, with an identical average percentage of 20%. Moreover, elementary 
school participants in 06-07 closely mirrored the student populations at host schools with regard to 
their ethnic distribution, with average variations of 0 to 3 percentage points between students in 
each category of ethnicity.

Table 2. Demographics of Elementary Program Participants by Site

English 
Language 
Learners

African 
American

Asian/
PI Latino White Other

Host 
School

After-
school

Host 
School

After-
school

Host 
School

After-
school

Host 
School

After-
school

Host 
School

After-
school

Host 
School

After-
school

Berkeley Arts 
Magnet 12% 9% 26% 28% 12% 9% 12% 14% 32% 25% 19% 25%

Cragmont 19% 23% 24% 29% 5% 5% 22% 25% 30% 25% 19% 17%

Emerson 16% 18% 31% 30% 8% 7% 16% 21% 27% 28% 19% 14%

John Muir 13% 12% 36% 28% 11% 13% 12% 9% 24% 31% 17% 20%

Le Conte 27% 29% 30% 21% 8% 9% 21% 21% 24% 30% 16% 19%

Malcolm X 13% 8% 34% 40% 7% 7% 14% 8% 25% 11% 21% 34%

Oxford 11% 10% 27% 26% 6% 5% 11% 9% 35% 35% 21% 25%

Rosa Parks 32% 34% 23% 23% 4% 7% 32% 33% 27% 24% 14% 14%

Thousand 
Oaks

29% 28% 18% 26% 5% 4% 35% 31% 26% 24% 16% 15%

Washington 28% 24% 20% 22% 17% 13% 17% 18% 28% 25% 18% 22%

Elementary 
School 
Program
Average

20% 20% 27% 27% 8% 8% 19% 19% 28% 26% 18% 21%
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B. Berkeley LEARNS After School Programs Participant Demographics in Middle School 
Sites

The following table presents enrollment and attendance information about Berkeley LEARNS After 
School Programs middle school participants. On average, the table shows a decrease in student 
enrollment from 327 to 292. However, in two programs there was an increase in student enrollment
of 1% and 12% from 05-06 to 06-07, while in the third program there was a decrease in student 
enrollment by 26%. Average Daily Attendance (ADA) of students ranged between 84 and 154. On 
average, the ADA decreased from 05-06 to 06-07 from 150 to 126, with two of the three sites 
exceeding their target ADA of 100 students. On average, the after-school program served half of the 
students in middle schools, ranging from 37% to 74%. On average, the proportion of students 
served slightly decreased from 05-06 to 06-07 from 54% to 50%. 

Table 3. Enrollment and ADA of Middle School Program Participants by Site

Enrollment ADA
Proportion of 
School Served

05-06 06-07 05-06 06-07 05-06 06-07

King 490 362 180 154 55% 37%

Longfellow 326 330 137 140 77% 74%

Willard Middle 165 184 134 84 31% 39%

Middle School 
Program Average

327 292 150 126 54% 50%

As the table below shows, middle school Berkeley LEARNS After School Programs participants in 
06-07 closely mirrored the student populations at host schools in terms of their English Language 
Learner (ELL) populations, with an average variation of 1 percentage point between proportions of 
ELL students served. Moreover, middle school participants in 06-07 closely mirrored the student 
populations at host schools with regards to their distribution of ethnicities, with average variations 
of 0 to 3 percentage points between students in each category of ethnicity.
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Table 4. Demographics of Middle School Program Participants by Site

English 
Language 
Learners

African 
American

Asian/
PI Latino White Other

Host 
School

After-
school

Host 
School

After-
school

Host 
School

After-
school

Host 
School

After-
school

Host 
School

After-
school

Host 
School

After-
school

King 11% 9% 25% 32% 8% 6% 18% 17% 34% 29% 15% 16%

Longfellow 11% 11% 35% 36% 6% 5% 26% 26% 15% 14% 17% 19%

Willard 8% 7% 40% 40% 8% 7% 14% 13% 23% 23% 15% 17%

Middle 
School 
Program
Average

10% 9% 33% 36% 7% 6% 19% 19% 24% 22% 16% 17%

II.     Program Description

The Berkeley LEARNS After School Programs continued to raise the bar in their interpretation of 
program goals. Site coordinators have ensured high quality program functioning with respect to
academic support and diverse enrichment. Program leaders are currently seeking to further improve 
their programs by adding more creative program components that better support students and 
reflect the community’s values. Furthermore, in an effort to enhance school support for the 
program and integrate academic and behavioral expectations with the school day, while addressing 
individual student needs, program coordinators made presentations about Berkeley LEARNS After 
School Programs in school staff meetings. Toward the end of the first semester of 2006-2007, 
teachers were asked to rate program participants’ performance in English and Math, in order to 
supply information to program staff about student needs in these subject areas. The program 
evaluator analyzed the data for each program site and each site coordinator presented the data to the 
after-school staff, using it as a basis for discussing ways to address student needs in the program 
design. Sustainability has also become a central theme in program planning, as part of a district-wide 
movement to ensure continued functionality and improvement.

Program activities reported in fall and spring activity logs were analyzed to further explore the 
balance of activities at the Berkeley LEARNS After School Programs. Activities were summarized 
into three categories:

 Academic Support – activities oriented toward building students’ academic skills, such as 
homework support and targeted academic intervention.

 Recreational – activities primarily oriented toward exercise, such as sports and games.
 Enrichment – activities aimed at exposing participants to new experiences or skills in 

various areas, such as art, music, drama, science, and youth leadership. We would like to 
emphasize that many enrichment activities also integrate academic support in various areas.
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As Program Schedules and site observations in both elementary and middle school sites indicate, on
average, each of the three components – academic support activities, enrichment activities and 
recreational activities –  each constituted one third of the program schedule.

All ten elementary school sites reported providing a mix of academic support and homework help to 
students, some targeting students who are having difficulty in certain subject areas, such as English 
and mathematics and offering them individual tutoring and/or small group help. 

All of the elementary school sites offered some type of recreation, usually in the form of outdoor 
games, exercise and fitness activities. Several programs also reported having more organized team 
sports, such as basketball, volleyball, baseball and soccer.

Elementary school sites offered a rich variety of enrichment activities during 06-07. The majority of 
the programs offered art, cooking, dance, drama, music, and science activities. Art activities included 
classes such as Claymation, Modern Art, Body Art, Mixed Media, Giftable Art, Wearable Art, 
Mosaics, Origami, Digital Quilting, Animal Art, Recycled Art and Jewelry Making. Dance included 
classes such as African Dance, Afro-Brazilian Dance, Hip Hop, Haitian Dance, South Asian Dance, 
Modern Dance, and Dance Party, which explored multiple forms of dance. Music offerings included 
drumming, singing, flute, recorder, Garage Band, STOMP, and Crazy Creative Instruments. Science 
offerings included multiple classes such as The World of Water, Hands On Science, The Science of 
Movement, Imaginative Inventors, and Don’t Hesitate, Create! Half of the elementary school
programs offered yoga, as well.

Similar to the elementary school sites, all three middle school programs reported providing a mix of 
academic support and homework help to students, and targeting students who are having difficulty 
in certain subject areas, such as English and mathematics and offering them individual tutoring 
and/or small group help. 

All of the middle school sites offered some type of recreation, usually in the form of organized team 
sports in a variety of areas, such as softball, track and field, golf, baseball, soccer, baseball, football 
and volleyball. Thus, middle school students competed with teams within the district and also played 
against teams from other districts. All three middle school programs also established a collaboration 
with Berkeley Boosters for outdoor recreation programming, offering students such activities as 
rock climbing, sailing, hiking, bicycling, and kayaking. 

All three middle school programs offered a rich variety of enrichment activities in art, dance, 
computers, leadership and life skills. Art activities included such classes as drawing with charcoal, 
painting with watercolors, photography and arts and crafts. Dance included classes such as Cheer 
dance, African Dance, West African Dance, Ballroom Dance, Ballet, Hip Hop, and Cultural Dance. 
Computers included multiple offerings varying in complexity, such as keyboarding and basic 
computer skills, introduction to graphics utilizing different computer programs, such as Photoshop, 
computer programming, using Basic, and Web Works, providing an opportunity for students to 
learn to develop their own websites. Leadership and life skills activities included such activities as a 
business club, African - American alliance, Asian-American student union, female empowerment, 
the Miracle Workers (who plan fund raising activities for special program events), and life skills
building activities. The majority of the programs also provided journalism, music, and yoga. 
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A. Interviews and Site Observation Results

Individual interviews were conducted with each site coordinator to discuss program vision and 
goals, as well as various issues of program implementation. Site observations were conducted at all 
of the Berkeley LEARNS After School Programs sites to gain a more accurate view of program 
implementation and quality. At each site, the evaluator observed the activities offered in the program 
and took note of how frequently best practices were present. Specifically, 21 items were assessed 
within the ten categories presented in Appendix 1. In addition, the site visits provided an 
opportunity to conduct focus groups with program staff and with parents, the results of which 
informed the recommendations later in this report. 

The evaluator analyzed data from the site coordinator interviews, the site observations, staff focus 
groups and focus groups of parents and reported back to site coordinators and to the district 
coordinator in writing, as well as verbally, about evident strengths and areas for improvement. As a 
result of the feedback and discussion with the district and site coordinators, short term 
recommendations, which could be implemented immediately, were crafted for each site, as well as 
long term recommendations, which require planning and resources. The following table presents
some implementation patterns common to elementary school programs. 

Table 5 - Common Areas for Program Strengths and Areas for Improvement in the Majority 
of  Elementary School Sites

Aspects of 
Program 
Functioning

Common Areas of Program 
Strengths

Common Areas for Program 
Improvement

Academic  Staff has access to academically 
oriented materials for students

 Staff and volunteers are engaged and 
helpful during homework and 
academic support

 Need training on academic content 
standards

 Need resource materials to help 
individual students

 Need to devise system to monitor 
homework completion accurately

Opportunities 
for Cognitive 
Growth

 6 out of 10 programs have an 
academic liaison

 Need to have an academic liaison in 
all of the programs

 Need training on scaffolding 
activities and problem solving , 
promoting thinking at higher levels

Parent and 
Community 
Involvement

 Programs host family events several 
times a year

 Staff members meet with parents on 
an individual basis, as needed

 Need to create opportunities for 
parents to become involved, such as 
Parent Literacy events

Diversity and 
Equity

 All of the programs provide a well 
balanced offering of recreation, 
homework, and academic support, as 
well as varied enrichment activities

 Programs are representative of the 
diversity of the school communities 
they serve

 Need training on student learning 
styles



3.2-I

Aspects of 
Program 
Functioning

Common Areas of Program 
Strengths

Common Areas for Program 
Improvement

Staff Training  All of the programs provide staff 
preparation time

 In half of the programs, coordinator 
conducts staff meetings on a regular 
basis (monthly or weekly) to discuss 
program issues

 Need training to plan age appropriate 
academic and enrichment activities in 
line with program vision and mission

 Need training on classroom 
management

 Need training on enhancing parent 
and community involvement

 In all of the programs, coordinator 
should conduct weekly or bi-weekly 
meetings with staff to discuss vision, 
lesson plans and program issues and 
share best practices

Youth 
Development

 In all of the programs, staff-youth 
interactions are generally positive

 In all of the programs, youth 
generally appear to enjoy each other’s 
company

 Staff encourage positive relationships 
among youth 

 Need to create a shared vision for 
youth development strategies & 
activities

 Need to make an articulated 
connection between enrichment 
activities and youth development

Communication 
with School 
Staff

 Coordinator discusses program needs 
with school principal and teachers 

 Program staff communicates with 
school staff primarily on an informal 
basis

 Staff would like to observe school 
day teachers at work (in half of the 
sites)

Integration with 
the School Day

 In all of the programs, staff 
reinforces behavioral expectations 
that are similar to the school’s 
expectations

 Program staff needs to meet more 
regularly with school staff and 
exchange information, such as 
homework packets

 Site coordinator needs to attend 
regularly scheduled school staff 
meetings, make presentations about 
the program and get information 
about school wide events held on 
days of program operation

Support from 
the School

 Programs receive support from 
school staff and principal

 In all of the programs, several school 
day teachers allow the program to 
use their classrooms

 Need to create a partnership between 
grade level teachers and after-school 
staff

Appropriate 
structure

 In all of the programs, supplies are 
well stocked for all activities

 There is adequate space for academic 

 Staff - student ratio may present 
problems in student supervision in 
large group situations, as well as in 
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Aspects of 
Program 
Functioning

Common Areas of Program 
Strengths

Common Areas for Program 
Improvement

support, homework and enrichment 
activities

 Considerations are in place to 
maintain students’ physical safety

supervising students outside in open 
campuses

The table below presents some implementation patterns common to middle school programs. 

Table 6. Common Areas for Program Strengths and Areas for Improvement in the Majority 
of Middle School Sites

Aspects of 
Program 
Functioning

Common Areas of Program
Strengths

Common Areas for Program 
Improvement

Academic  In all of the programs, staff and tutors 
provide support to students during 
homework time

 In all of the programs, school day 
resources and other certified teaching 
assistance are available for academic 
support

 Need training on academic content 
standards

 Need resource materials to help 
individual students

 Need to utilize academic liaison to 
enhance homework center 
effectiveness

Opportunities 
for Cognitive 
Growth

 All of the programs have an academic 
liaison

 Need training on scaffolding activities 
and problem solving , promoting 
thinking at higher levels

Parent and 
Community 
Involvement

 All of the programs host family events  Need to provide support for home-
based strategies

 Need to develop ways to 
communicate with parents about their 
child’s progress and behavior

 Need to create opportunities for 
parents to become involved, such as 
Parent Literacy event

Diversity and 
Equity

 All of the programs provide a well 
balanced offering of recreation, 
homework and academic support, as 
well as varied enrichment activities

 Need training on learning styles
 Need more bilingual staff
 Need staff with leadership and 

organizations skills to assist in utilizing 
existing resources efficiently

Staff Training  All of the programs provide staff  
time for preparation 

 Need hands-on experiential training to 
plan age appropriate academic and 
enrichment activities in line with 
program vision and mission
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Aspects of 
Program 
Functioning

Common Areas of Program
Strengths

Common Areas for Program 
Improvement

 Need to integrate teaching strategies 
that address different learning styles

 Need training on behavior 
management

 Coordinator should conduct weekly or 
bi-weekly meetings with staff to 
discuss vision, lesson plans and 
program issues and share best 
practices

Youth 
Development

 In all of the programs, staff – youth 
interactions are generally very positive

 In all of the programs, staff 
encourages positive relationships 
among youth

 In all of the programs, youth appear 
to enjoy each other’s company

 Need to create a shared vision for 
youth development strategies &
activities

 Staff may benefit from a peer-learning 
network to observe and share 
successful youth development 
strategies

Communication 
with School 
Staff

 In all of the programs, site 
coordinators have established a 
presence in the school, 
communicating with principal and 
staff

 Staff would like to observe school day 
teachers at work 

 Academic liaison should formulate a 
plan for creating stronger academic 
linkages with school staff

Integration with 
the School Day

 In all of the programs, staff generally 
manages group behavior calmly and 
positively

 All site coordinators need to attend 
school staff meetings and make 
presentations to school faculty

 Staff needs to know what homework 
has been assigned

Support from 
the School

 In all of the programs, school day 
teachers allow the program to use 
their classrooms

 Need to create a partnership between 
grade level teachers and after-school 
staff

 Staff would like school teachers to 
visit their classrooms and lend more 
support

Appropriate 
structure

 In all of the programs, adequate space 
is provided for academic support, 
homework, enrichment and recreation

 In all of the programs supplies are 
usually well stocked for all activities

 In all of the programs considerations 
are in place to maintain physical safety

 Academic support activities of various 
organizations, mentors and tutors 
need to be better coordinated

 Need more staff preparation for 
academic activities

 Staff - student ratio may present 
problems in student supervision 
during homework
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III.     Program Satisfaction

Program satisfaction was assessed via surveys of various stakeholders, including students, parents, 
teachers and school principals. 

A. Student Satisfaction

Participants in the after-school program completed surveys in spring 2007 that asked them to report 
how they perceive several after-school program components. Students had the choice of one of five 
responses to describe their feelings about the after-school program: 1) A lot 2) A little 3) I Don’t 
Know 4) Not Much, or 5) Not at all.

The table below shows that student satisfaction from the program in elementary schools is high. The 
majority (60%) of the students liked coming to the program a lot and 59% of them felt that they got 
a lot of help from adults when they needed it. Moreover, 67% of the students felt very safe in the 
program. More specifically, 60% of the students felt that the program helped them a lot with their 
homework while 43% felt that the program helped them do better on their schoolwork. The 
majority (62%) of the students reported that they participated a lot in enrichment and recreation 
activities.  

Table 7. Participant Survey: Satisfaction with Elementary After-school Programs

A lot
A 

little
I Don’t 
Know

Not 
Much

Not at 
all

How much has the after-school program helped you with 
reading? (n=935)

36% 20% 17% 10% 18%

How much has the after-school program helped you with 
math? (n=937) 43% 27% 10% 11% 9%

How much has the after-school program helped you with 
homework? (n=935)

60% 19% 6% 8% 7%

How much has the after-school program helped you make 
new friends? (n=938) 37% 23% 11% 9% 20%

How much has the after-school program helped you do 
better on your schoolwork? (n=933)

43% 23% 15% 9% 10%

How much has the after-school program helped you to get 
along with others? (n=933)

41% 25% 14% 10% 11%

How much has the after-school program taught you about 
different people in your community? (n=933) 39% 24% 16% 9% 12%

How safe did you feel in the after-school program? 
(n=924)

67% 16% 9% 4% 5%

How much did you like coming to the after-school 
program? (n=924) 60% 19% 8% 6% 7%

How much help did you get from adults in the after-school 
program when you needed it? (n=933)

59% 22% 8% 8% 4%

How often do you get to do activities like arts, sports and 
dance in your after school program? (n=940) 62% 17% 8% 9% 4%
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The table below shows that student satisfaction from the program in middle schools is moderate.  
Close to a quarter (23%) of the students liked coming to the program a lot and 29% liked coming to 
the program a little. Close to half (44%) of the students felt that they got a lot of help from adults 
when they needed it. Moreover, 41% of the students felt very safe in the program. More specifically, 
close to half (49%) of the students felt that the program helped them a lot with their homework 
while 29% felt that the program helped them do better on their schoolwork. Close to half (45%) of 
the students reported that they participated a lot in enrichment and recreation activities.  

Table 8. Participant Survey: Satisfaction with After-school Programs in Middle Schools

A lot
A 

little
I Don’t 
Know

Not 
Much

Not at 
all

How much has the after-school program helped you with 
reading? (n=242) 16% 14% 20% 19% 31%

How much has the after-school program helped you with 
math? (n=243)

30% 31% 11% 14% 15%

How much has the after-school program helped you with 
homework? (n=242)

49% 25% 9% 10% 7%

How much has the after-school program helped you make 
new friends? (n=240) 17% 30% 12% 14% 28%

How much has the after-school program helped you do 
better on your schoolwork? (n=243)

29% 24% 21% 12% 14%

How much has the after-school program helped you to get 
along with others? (n=239) 21% 18% 25% 10% 26%

How much has the after-school program taught you about 
different people in your community? (n=239)

13% 18% 25% 11% 34%

How safe did you feel in the after-school program? 
(n=239) 41% 20% 22% 8% 8%

How much did you like coming to the after-school 
program? (n=240)

23% 29% 12% 18% 18%

How much help did you get from adults in the after-school 
program when you needed it? (n=240)

44% 23% 18% 8% 8%

How often do you get to do activities like arts, sports and 
dance in your after school program? (n=238) 45% 21% 11% 13% 11%

B. Parent Satisfaction

Surveys administered in spring 2007 solicited parents’ feedback on the after-school program in 
general, and on their child’s academic and behavioral progress, in particular. Parents had the choice 
of five responses: 1) Strongly Agree  2) Agree  3) I Don’t Know  4) Disagree
5) Strongly Disagree. 

As the table below indicates, parents’ opinions about the program in elementary schools are very 
positive. When we group parent responses expressing strong agreement and agreement into one 
category of agreement, the majority of parents express satisfaction from all aspects of program 
functioning. In general, almost all (98%) of the parents express satisfaction with the after-school 
program and 93% of them say that the after-school staff has been available to listen and address 
their concerns. Moreover, almost all (95%) of the parents agree that their child has been safe and 
well supervised in the program. The great majority of parents are satisfied from the academic aspects 
of the program: 95% of the parents express agreement that the program helped their child to learn 
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new things; 86% express agreement that their child learned about different cultures in the program; 
and 89% express agreement that the program helped their child to complete his/her homework. 
Similarly, the great majority of parents are satisfied from the social aspects of the program: 80% of 
the parents express agreement that the program helped their child get along better with adults and 
91% express agreement that the program helped their child make new friends. In addition, 89% of 
the parents express agreement that the program helped their child to feel good about 
himself/herself. 

Table 9. Parent Survey Results: Satisfaction with the Elementary After-school Program
Strongly 

Agree Agree
I Don’t 
Know Disagree

Strongly 
Disagree

The after-school program has helped my child to 
complete his/her homework (n=309) 51% 38% 4% 6% 1%

The after-school program has helped my child get 
along better with adults (n=312)

39% 41% 19% 2% <1%

The after-school program has helped my child to 
feel good about himself/herself (n=313)

46% 43% 9% 1% 1%

The after-school program has helped my child 
make new friends (n=313) 53% 38% 6% 2% 1%

The after-school program has helped me to know 
more about my child’s progress at school (n=299)

27% 39% 20% 13% 1%

The after-school program has helped my child to 
learn new things (n=316) 53% 42% 4% 1% 1%

My child has been safe and well-supervised in the 
after-school program (n=313)

59% 36% 3% 2% 1%

My child has learned about different cultures in the 
after-school program (n=309) 42% 44% 12% 1% 1%

The after-school staff has been available to listen 
and address my concerns (n=308)

62% 31% 4% 3% 1%

Overall, I have been satisfied with the after-school 
program (n=314)

64% 34% 1% 1% 1%

As the table below indicates, parents’ opinions about the program in middle schools are positive. 
When we group parent responses expressing strong agreement and agreement into one category of 
agreement, the majority of parents express satisfaction from all aspects of program functioning. In 
general, 88% of the parents express satisfaction with the after-school program and 71% of them say 
that the after-school staff has been available to listen and address their concerns. Moreover, almost 
all (92%) of the parents agree that their child has been safe and well supervised in the program. The 
great majority of parents are satisfied from the academic aspects of the program: 79% of the parents 
express agreement that the program helped their child to learn new things; 60% express agreement 
that their child learned about different cultures in the program; and 92% express agreement that the 
program helped their child to complete his/her homework. The majority of parents are satisfied 
from the social aspects of the program: 58% of the parents express agreement that the program 
helped their child get along better with adults and 82% express agreement that the program helped 
their child make new friends. In addition, 78% of the parents express agreement that the program 
helped their child to feel good about himself/herself. 
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Table 10. Parent Survey Results: Satisfaction with After-school Programs in Middle Schools
Strongly 

Agree Agree
I Don’t 
Know Disagree

Strongly 
Disagree

The after-school program has helped my child to 
complete his/her homework (n=49) 43% 49% 4% 2% 2%

The after-school program has helped my child get 
along better with adults (n=48)

29% 29% 23% 17% 2%

The after-school program has helped my child to 
feel good about himself/herself (n=50)

38% 40% 14% 6% 2%

The after-school program has helped my child 
make new friends (n=49) 37% 45% 10% 6% 2%

The after-school program has helped me to know 
more about my child’s progress at school (n=49)

18% 43% 12% 20% 6%

The after-school program has helped my child to 
learn new things (n=48) 35% 44% 8% 13% 0%

My child has been safe and well-supervised in the 
after-school program (n=49)

37% 55% 2% 2% 4%

My child has learned about different cultures in the 
after-school program (n=48) 27% 33% 33% 6% 0%

The after-school staff has been available to listen 
and address my concerns (n=48)

38% 33% 17% 10% 2%

Overall, I have been satisfied with the after-school 
program (n=49)

45% 43% 4% 4% 4%

C. Teacher Satisfaction

137 elementary school teachers and 25 middle school teachers were surveyed about their satisfaction 
from the after-school program. The great majority of teachers expressed high satisfaction with the 
program. Close to all (93%) of elementary school teachers and close to all (95%) of middle school 
teachers said that they are satisfied from the program in general. Moreover, as the following figure 
demonstrates, almost all (94%) of elementary school teachers and all middle school teachers agreed 
that the program provides a safe environment. More specifically, the great majority (88%) of 
elementary school teachers and close to all (95%) of middle school teachers believe that the 
academic activities in the after-school program support the regular school day. The majority (80%) 
of elementary school teachers and over half (53%) of middle school teachers believe that the 
discipline policies in the program are consistent with the regular school day.
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Figure 1. Teacher Survey Results Regarding Satisfaction from Various Program Features
in Elementary and Middle Schools
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D. Principal Satisfaction

Nine principals in host elementary schools and all three principals in host middle schools were 
surveyed about their satisfaction with the programs. All of the principals expressed satisfaction with 
the programs. School principals in host elementary schools expressed high familiarity with the after-
school program and its goals, with 89% reporting that they were in contact with the program 
coordinator at least on a weekly basis. Similarly, school principals in host middle schools expressed 
high familiarity with the after-school program and its goals, with all of them reporting that they were 
in contact with the program coordinator at least on a weekly basis.

More specifically, the following figure shows that all of the principals in elementary and middle 
schools felt that the program provided a safe environment. Two thirds of the principals in both 
elementary and middle school believed that the academic activities in the programs support the 
regular school day and two thirds of the principals in elementary schools and all of the middle 
school principals believed that the discipline policies of the programs are aligned with those in the 
regular school day.
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Figure 2. Principal Survey Results Regarding Satisfaction from Various Program Features
in Elementary and Middle Schools
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IV.      Student Outcomes

Several student outcomes were gauged, including school attendance, as well as student attitude and 
behavior, as assessed by their classroom teachers. 

A. School Day Attendance

Attendance rates were derived from a sample of 1,107 regular program attendees in elementary 
schools and 472 in middle schools that had both baseline and follow-up data. Elementary school 
participants’ overall school-day attendance rate increased from 94.77% in 2005-06 to 95.72% in 
2006-07, and middle school participants’ overall school-day attendance rate decreased from 97.60% 
in 2005-06 to 95.84% in 2006-07. 

Changes in school day attendance were further analyzed for regular participants with attendance 
rates lower than 95% in 2005-06. Of 391 elementary students who had attendance rates lower than 
95% in 2005-06, 72% improved in 2006-07. Of 58 middle school students who had attendance rates 
lower than 95% in 2005-06, 55% improved in 2006-07.



3.2-I

B. Student Attitudes and School Behavior

At the end of the first semester of 2006-2007, 137 elementary school teachers and 25 middle school 
teachers completed questionnaires that asked them to assess participants’ improvement in six areas 
related to classroom and school behavior. For each item, teachers were asked to indicate whether 
the after-school participant had improved over the first semester by selecting one of three responses: 
1) Yes 2) No or 3) No Improvement Needed. The table below presents the results of teacher rating 
of elementary school student attitudinal and behavioral improvement at the end of the first semester 
in 2006-2007. The table indicates that close to half (49%) of program participants improved their 
attitude toward school and more than half (57%) improved in their self confidence. Close to half of 
students also improved such behaviors as homework timeliness (43%), and homework quality 
(45%), as well as classroom participation (48%). More than half (52%) improved their interaction 
with peers.    

Table 11. Teacher Ratings of Elementary School Program Participants’
Classroom and School Behavior

No 
Improvement 

Needed Improved
Did Not 
Improve

Homework 
Timeliness 
(n=962)

40% 43% 18%

Homework 
Quality 
(n=953)

37% 45% 19%

Classroom Participation
(n=998)

35% 48% 17%

Attitude 
Toward School (n=984) 41% 49% 11%

Interaction with Peers
(n=985)

36% 52% 12%

Self-Confidence
(n=971) 32% 57% 11%

The table below presents the results of teacher rating of middle school student attitudinal and 
behavioral improvement at the end of the first semester in 2006-2007. The table indicates that close 
to half (44%) of program participants improved their attitude toward school and their self 
confidence (48%). Close to half of students also improved such behaviors as homework timeliness 
(43%), and homework quality (45%), as well as classroom participation (44%). Close to half (44%) 
improved their interaction with peers.    
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Table 12. Teacher Ratings of Middle School Program Participants’
Classroom and School Behavior

No 
Improvement 

Needed Improved
Did Not 
Improve

Homework Timeliness 
(n=358)

23% 43% 35%

Homework Quality 
(n=359)

22% 45% 33%

Classroom Participation
(n=363) 25% 44% 31%

Attitude Toward School 
(n=360)

34% 43% 24%

Interaction with Peers
(n=359) 35% 44% 21%

Self-Confidence
(n=361)

33% 48% 19%

C. Success Stories

Numerous staff members provided stories of success from their programs to capture the changes 
that quantitative data might overlook.  Following are excerpts from these stories, reflecting the 
positive impact of after-school efforts at all of Berkeley LEARNS After School Programs sites.

Elementary School Sites

 This spring we enrolled a special needs student who had limited mobility and limited social 
skills.  During the daytime this student had a one-on-one aide, which we could not afford to 
pay for so we allowed him to enter on a trial basis.  The parent and teacher wanted the 
student in the program because he had become pretty much anti-social with his peers 
(possible a defense mechanism).  He was consistently mean and often cruel in his interaction 
with other students. He was also very dependent on adult intervention both for his mobility 
and socialization.  The after school program that he was in prior to coming to us isolated 
him during activities with the claim that his disability hindered his participation.  Our 
mission was to help him become more independent and help him develop his social skills.

Our first strategy was to select the right adult to work with him.  We chose someone who 
was patient with students who struggled with multiple challenges, who did not view him as a 
“special needs” student, and most importantly believed in his abilities to grow.  This staff 
person provided the emotional support and a balanced environment conducive for 
transformation.  She was also able to work with other students to help them build a peer 
network to encourage more participation from the student and to assist him with his 
physical limitations.  For example:  The students might pair up with one student pushing 
him outside in his wheel chair while the other carried his walking sticks.  Once outside the 
students would park his wheelchair, hand him his walking sticks, invite him to join them in 
play, and walk way.  
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At the beginning he would just sit in his chair, after a few days he would move himself from 
the chair using his sticks and sit on a bench. He soon progressed to participating in play 
either in his chair or using his sticks.  There were days that even the staff was amazed to turn 
and see him how far he had moved himself in an effort to be a part of some activity. The 
more he participated with other students the more his social skills improved.  As he 
developed a more positive sense of self he became more respectful of other students.  The 
staff and students treated him as an equal member of the community and held him 
accountable for his actions.  The student began to make an extra effort to get along with 
other students.  The student even went so far as to help someone with their homework for 
which he earned a place at the incentive tea for his good citizenship.  At the Tea the student 
played croquet from his wheelchair and in our opinion, HE WON!

By the end of the year the student was using his wheelchair a lot less.  He would often move 
himself from his wheelchair to a stationary chair or his walking sticks.  He had also built his 
social skills and was getting along with his peers.  He was successfully integrated in the 
program and already looking forward to next year.

    This student had a hard time following directions and he would talk back and become 
aggressive.  When things did not go his way he would become very upset and would refuse 
to cooperate or talk about it.  During Academic Support Hour, this student would make 
loud noises that would distract other students and when asked to stop, he would refuse and 
say that he doesn’t care if other students get distracted.  All of these issues would occur on 
almost a daily basis.

We worked with this child one-on-one, helping him to understand his own feelings and what 
makes him so upset.  He started talking more to us about why he felt so mad sometimes and 
that helped us figure out ways to help him deal with his emotions.  One example was the 
“noise making” that he was doing during Academic Support Hour.  He said that he could 
not stay still and that he needed to move his hands or squish something.  We gave him a 
stress ball so that he could use it when he felt that he needed it.  It has worked really well, he 
was happy, and the “noise making” has stopped.  We regularly communicated all the issues 
he was having to his mother as well as to the Family Resource Center onsite.  

Because of this, the Family Resource Center has been able to work with the child’s mother 
so that she can build structure within their home.  The student’s mother has been very open 
to what Kids’ Village and the Family Resource Center are trying to do for her child and has 
been working with us to help her son. Things are much better with this student.  Whenever 
he feels frustrated or upset, he gets his stress ball and that seems to be working well for him.  
When he feels angry or if something is bothering him, we sit and talk about it and come up 
with solutions.  He is much more comfortable talking with us now that he was before.

    When this child first arrived at Kids’ Village, she was very shy.  She found it very difficult to 
focus as being part of the group.  It was a challenge to understand listen to for the whistle, 
line up, and go to the next activity.  When we had a group activity such as story time with a 
friend it was very hard for her to interact and pick a friend.
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As time went by, this child learned to be content being in a group setting.  Her listening skills 
also improved over time.  She became much more social and very independent.  In the 
group, she was rewarded with good behavior with stickers and stars.  Her mother has 
commented that her behavior at home has also improved.  

Her mother had many concerns about her behavior at school and at home so I was delighted 
to see such improvement in her social skills because of the interaction she has with Kids’ 
Village. This student has blossomed and her laughter can be heard daily which is always a 
great sign of success.

    A 2nd grade student was concerned about becoming homeless and expressed this to the 
coordinator in front of her mom.  Mom confided in me that she might lose her section 8 
and would become homeless.  This mom has suffered abuse in front of her child and the 
child has a nervous demeanor.  She is low academically and socially. 

Another after school parent is a social worker and I asked for permission to share this 
information to get some support.  This struggling family was supported by an after school 
parent who knows how to navigate the system.  She made calls and advocated for this family 
to maintain the little that they have.

The child is less nervous, socially more comfortable, and smiles more.  She does not speak 
constantly about losing her home.  The mother looks less stressed, better groomed and more 
engaged.  This is not a Cinderella story, but the positive changes really need to be 
acknowledged.

Middle School Sites

    This student is a 6th grader in the program.  She was falling behind in her classes, so her 
parent asked if we could help her to catch up.  Everything was going fine for a while, but 
then I noticed that she seemed a bit more irritable that usual, and easily distracted from her 
work.  I overheard her complaining that she was really hungry. When I asked her what she 
had eaten for lunch, she said that she had not eaten for a couple of days.  I asked why, and 
her response was, “Because I have been losing weight, and want to continue to lose weight.”  

I let my supervisor know what the girl said to me, and he contacted her parent.  Her parent 
was surprised to hear that she had been skipping meals, but was ready to do what was 
necessary to help her succeed.  We all let her know that good eating habits and exercising 
regularly can result in good health as well as weight loss.  The girl “came around” slowly and 
she was able to focus on her work.

We make sure that she participates in our weekly nutrition class, and understands that there 
are healthy ways to lose weight.  She is also doing better in her classes since she is now able 
to focus on her work instead of her hunger pangs.  She seems much happier (and healthier) 
now.
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    The 7th grade girl had problems connecting with other students due to social anxiety.  She 
was so shy and quiet that other students did not attempt to make friends with her.  As a 
result, this girl was unhappy and anxious about attending the after school program.  She is 
intelligent and her grades are in the A-B range.  Other students made fun of her attire and 
inability to express herself.  When adult staff spoke to her, she would not respond but just 
looked at them.

The student’s resource teacher approached the EDP Enrichment Coordinator to explain the 
situation and ask that she be encouraged to attend EDP activities so she could find similar 
interests with other students and develop some peer relationships. The Enrichment 
Coordinator encouraged her to attend several of the dance classes, as well as the bike club 
and adventure club.  When there were special workshops, the coordinator took her aside and 
asked her specifically if she would like to attend and explained why it would be rewarding 
experience.  The coordinator also asked academic center staff to follow up with her mother 
to make sure she was attending, and asked staff to place her in seating next to other students 
with similar interests or personalities.

The student started by attending one dance class, then decided to join 2 more weekly dance 
classes.  She joined the bike club, but decided not to go to the adventure club since it is 
scheduled the same day as the hip hop class, which is the most popular enrichment class.  
She seems to have developed relationships with some of the other girls in dance and they 
chat with each other.  She appears more confident and not as easily intimidated by group 
activities.  She performed on stage with the dance class for the PTA Winter Family Night 
production of “Many Voices, One World” and her face was aglow with excitement following 
her performance.  Her pride at being part of the “cool” crowd, even if on the periphery, is 
evident when she talks to others.  She walks with her classmates to the academic center after 
class and sits with some of the students while working on homework.  While she is still not 
the most popular student, it is obvious that she feels more comfortable about attending the 
after school program because she attends regularly and rarely misses a day.

 This Student had been missing a great deal of homework and wasn’t making it home with 
any homework to show his parents.  This considerably lowered his grades and he became 
very frustrated and overwhelmed with the amount of work that he needed to do.  He wasn’t 
paying attention in homework centers and was very disorganized.

We put together a homework folder for the student that has his daily homework 
assignments.  We have a one on one check in system set up with him.  We talked to the 
student to find out what would work for him specifically.  We check off completed 
homework and hand carry it to the teacher, or deliver the homework to the teacher’s 
mailbox.

This student has brought up his GPA and is completing work on a regular basis.  He is 
communicating with us daily and is enjoying his time at school so much more.  The student 
is much happier now than at the beginning of the year.
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 When this student entered the program she was failing her classes and was not really 
motivated to do much in any area.  She only wanted to hang out and not go to class.  She 
liked coming to the program, but not focusing on her homework.  Her confidence level was 
very low.

Softball season started and our Athletic Director and coach for the team approached the 
student about participating in the sport.  We worked directly with her to improve her grades 
to be eligible for the team.  We spoke with teachers and got her on a plan to track her grades 
and improvement.  Our focus was not only on academics, but also on team building and 
athletic ability.

The student is now above passing level in all classes.  She participates fully in her day.  She 
interacts with other students and staff members with a new level of respect.  She is having a 
lot more fun at school and her confidence is soaring.

V.     Recommendations

Based on the above findings, program evaluators have several suggestions for ways to make the 
after-school programs even stronger. The recommendations are divided into two parts:

 Short term recommendations, which can be implemented relatively quickly in the 2007-
2008.

 Long term recommendations which can be implemented over a period of several years.

A.  Short Term Recommendations 
 Site coordinators should conduct regular meetings with program staff to discuss and 

develop program vision and other aspects of program functioning and to share best 
practices with one another.

 Site coordinators should attend school staff meetings regularly and make presentations to 
school faculty.

 Site coordinators should develop a homework completion monitoring system, checking 
homework when students finish their work to ensure that it is complete and offering 
educational games and fun academic enrichment activities when students complete their 
homework. Several program sites are already implementing such systems successfully. 

 In all of the sites which have an academic liaison (which include all of the middle school 
sites and the majority of elementary school sites), staff would benefit from interacting with 
the academic liaison more consistently to gain access to various resource materials to 
support academics, and to individualize work with students according to their needs. 

 Staff, especially in middle school programs, would benefit from discussing ways to increase 
program buy-in among students and strategies to enhance student commitment to the 
program.

B.  Long Term Recommendations 
 All of the elementary school programs should have an academic liaison to establish an 

ongoing system of communication with the school day and to model instruction according 
to student needs.
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 Program coordinators should devise ways of managing academic support more effectively 
among the various organizations, tutors and mentors who work with students, assigning 
tutors and mentors to students who need them the most and establishing a monitoring 
system to gauge student progress together with the academic liaison. This is crucial 
especially for middle school sites.

 Staff would benefit from more hands-on, experiential training in planning and 
implementing activities in line with the program vision, mission, and academic standards. 
Some of the training can be done internally, utilizing the skill and experience of staff 
members who have been successful in working with students in after-school programs.

 Staff needs training in instructional strategies for students with learning challenges. Again, 
some of the training can be done internally.

 Staff would benefit from training on classroom management and on identifying and 
building on the assets and strengths of students.

 Program staff needs to establish more formal linkages with school day teachers via such 
strategies as classroom observations, participation in grade level meetings, exchange of 
information about students and homework expectations. The academic liaison may further 
help staff to create partnerships with grade level teachers 

 Staff would benefit from a peer-learning network to observe and share successful youth 
development strategies. This is crucial especially for middle school programs.

 Staff would benefit from training on enhancing parent and community involvement.
 Staff would benefit from sharing best practices with their peers from other Berkeley 

LEARNS After School Programs via trainings and site visits.  
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VI.  Appendices

Appendix 1 - Best Practices in After-School Programs1

The following items relate to the implementation of best practices in after-school 
programming. 

       Academics
 Staff has a system to verify whether students have been assigned homework.
 Staff has access to academically-oriented materials for students
 Staff is familiar with the curricula used during the school day 
 The program monitors students’ academic progress.
 The academic approaches incorporate academic content standards.
 The academic approaches and daily programming supports the school’s Single Site Plan for 

Student Achievement.

Opportunities for Cognitive growth
 Students engage in activities that promote thinking and understanding at higher levels of 

complexity
 Staff ask students “why, how, what if” questions that require complex answers
 Students engage in activities that require them to identify and solve problems

Parent and Community Involvement
 Staff communicates regularly with parents through flyers or in person.
 Parents are encouraged to volunteer in our after-school program.
 Staff meets with parents about individual students when needed.
 The program hosts educationally-oriented events for families (such as Science Night, Family 

Reading Festivals) 
 The program has workshops specifically for parents (such as parenting skills, helping with 

homework).
 The program has adult education activities (such as GED, ESL, computer classes). 
 The program has parent/guardian advocates promoting parental involvement. 
 Program establishes partnerships with community organizations

                                                
1 Best After-School Practices are based on the following sources:
“Exemplary Practices in After-school Program Development” by the Center for Collaborative Solutions and the 

Community Cluster for Youth Development. (2004).

“Promising After-School Programs” by Policy Studies Associates, Inc. Wisconsin Center for Education Research (2005). 
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Diversity and Equity
 Staff reflects the racial, ethnic, linguistic, gender, and community characteristics of the 

students.
 Staff/student ratio is at most one staff person (including IT’s and tutors) per 20 students. 
 Staff is knowledgeable about the different learning styles and special needs of the students.
 The program provides activities and experiences that increase young people’s knowledge and 

sense of connection to their respective cultural, language, gender, and other identity groups.
 The curriculum includes activities that introduce young people to groups with backgrounds 

and experiences that are different from their own.

Staff Training
 Staff receives continuous training focusing on understanding the achievement gap, on 

strategies to address student needs, and on monitoring student progress. 
 Staff is trained and supported in bilingual and ESL instructional strategies
 Staff receives prep time, including time for grade-level meetings and staff meetings.
 Staff is trained on school safety procedures.
 Staff development includes classroom visits.
 Program planning consultant provides individual coaching to site coordinators on forging 

their vision for the program and implementing it. 

Youth Development
 The program offers a range of diverse skill building activities that take into account the 

expressed interests of young people.
 Staff identifies and builds on the assets and strengths of young people
 Staff actively seeks opportunities to be partners with young people and to welcome youth 

voice in decision-making.
 The organizational leadership, staff, and partners can articulate a shared vision for 

incorporating strategies and practices that promote positive youth development.
 Staff establishes supportive relations with students
 Staff promotes supportive relations among students
 Youth exhibit a high level of engagement in program activities

Communication with School Staff
 Site coordinator meets with the school principal regularly to keep each other informed about 

important events.
 Classroom teachers refer students to the program.
 Staff communicates regularly with classroom teachers about individual students. 
 Counselors and case managers refer students to the program.
 Staff communicates regularly with school counselors and case managers about individual 

students.
 Staff communicates regularly with the people who work in the front office of the school 

(e.g., receptionist, attendance clerks), with the custodians, and cafeteria staff. 
 The program has an academic liaison promoting linkages with the school staff.
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Integration with the School Day
 Staff is familiar with the school’s behavioral expectations for students and follows the same 

rules during the after school program 
 Site coordinator attends faculty meetings regularly.
 Site coordinator is an active member of School Governance Council.
 Staff participates in School Success Team meetings when appropriate.
 Staff participates in school wide celebrations or special events.

      Support from the School
 The school principal, certificated teachers, and classified staff share the vision for the 

program.
 The school principal, classroom teachers and school staff actively support the program.

Appropriate Structure
 Transitions are orderly and efficient
 Instructions for activities are clear and appropriate
 Staff are well prepared for activities
 Level of staff control is appropriate to activities
 There are no obvious safety hazards
 External distractions are minimized
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Appendix  2 - Berkeley LEARNS After School Programs
06-07 Program Improvement Plan2

Program Improvements
Site Based

Amount

Academic Liaison  - Academic Alignment (Connecting 
with School Day) 

Approx. $3000 per program 

Decrease staff to student ratio, hire more 
IT’s or tutors 

Approx. $15,000 per IT, including 
benefits

More prep time for line staff, include time for grade-
level mtgs. & staff mtgs. – increase FTE

Approx. $2000 per IT

More specialty teachers for enrichment classes Approx. $1000 per program
Parent/Guardian Advocates Approx. $2000 per program

Program Improvements
District Wide

Amount

Program Planning Consultant (eventually phase out) Approx. $1600 per program
Staff Development, include classroom visits (money 
for hourly)

Approx. $1000 per program

Achievement Gap – implement 07/08 $500 per site 
Community Partnerships 
Environmentally friendly & health food awareness

Prepared By:
Hatchuel Tabernik & Associates

1516 Fifth Street
Berkeley, CA 94710-1713

(510) 559-3193
www.htaconsulting.com

                                                
2 The Berkeley LEARNS 06-07 program improvement plan was prepared and implemented by the district 
coordinator and program staff
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Executive Summary

This evaluation report discusses how Berkeley LEARNS After School Programs 
meet their goals as defined by their original grants. For compliance purposes, 
the external evaluator, Hatchuel Tabernik & Associates, examined each area 
identified in the reporting guidelines to answer questions about progress 
toward meeting program goals through stakeholder input and educational 
outcome variables.

ASES and 21st Century Learning Centers (21CCLC) funding supports after-
school programming at 10 elementary and 3 middle schools in the Berkeley 
Unified School District. The ten elementary schools are Berkeley Arts Magnet, 
Cragmont, Emerson, LeConte, Malcolm X, John Muir, Oxford, Rosa Parks,
Thousand Oaks, and Washington. The three middle schools are Martin Luther 
King, Jr., Longfellow and Willard. During the 2006 – 07 school year, a diverse 
group of 1,513 elementary school students and 876 middle school students 
attended the program, constituting, on average, 45% of the students in their 
host elementary schools and half of the students in their host middle schools. 
Both elementary and middle school Berkeley LEARNS After School Programs
participants in 06-07 closely mirrored the student populations in their host 
schools in terms of their English Language Learner (ELL) populations and 
ethnicity distribution.

Since its inception, the ongoing mission of the state ASES program has been 
“to support children in reaching their full potential by providing academic, 
recreational, and cultural enrichment in a safe and structured environment.”
In service of this mission, each program site provides a mix of academic, 
enrichment and recreational activities aimed at achieving the following set of 
goals:

1) Goal 1: Academic Improvement. Berkeley LEARNS After School 
Programs will contribute to the narrowing of the Achievement Gap by 
providing participants with multiple levels of academic support.
2) Goal 2:   Safe and Nurturing Environment. Berkeley LEARNS After 
School Programs participants will be exposed to an array of well-
supervised activities that provide them with life skills in a safe and 
healthy environment. 
3) Goal 3:  Broad Range of Enrichment Activities. Berkeley LEARNS 
After School Programs participants will be provided with opportunities to 
participate in a variety of enrichment activities such as: leadership, arts 
of all types, multicultural activities, recreation, outdoor adventure, 
nutrition, and healthy eating. 
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To reach the above goals all of the Berkeley LEARNS After School Programs
offered a mix of academic support, and a wide variety of enrichment and 
recreational activities.  All elementary and middle school sites provided
academic support and homework help to students, with the majority of 
programs targeting students who are having difficulty in certain subject areas, 
such as English language arts and mathematics and offering them individual 
tutoring and/or small group help. All of the sites offered some type of 
recreation. The elementary school sites provided outside games, as well as
exercise and fitness activities. The middle school sites provided organized team 
sports in a variety of areas and through an established collaboration with 
Berkeley Boosters for outdoor recreation programming. Thus, middle school 
students competed with teams within the district and also played against 
teams from other districts. All of the sites offered a rich variety of enrichment 
activities. The majority of elementary school sites offered activities, such as art, 
cooking, dance, drama, music, and science. All three middle school programs 
offered activities in art, computers, dance and leadership and life skills. The
majority of the middle school sites also provided journalism, music, and yoga. 

In summary, substantial effort was invested in providing activities that address 
all three program goals.

Program Strengths and Areas for Improvement - Results of Interviews and 
Site Observation

HTA conducted individual interviews with each site coordinator to discuss 
program vision and goals, as well as various issues of program implementation. 
Site observations were conducted at all of the Berkeley LEARNS After School 
Programs sites to gain a more accurate view of program implementation and 
quality. At each site, the evaluator observed the activities offered in the 
program and took note of how frequently best practices were present. In 
addition, the site visits provided an opportunity to conduct focus groups with 
program staff and with parents.

Berkeley LEARNS After School Programs have common strengths relating to 
program structure, youth development, relationship with the host school and 
parent and community involvement:
Program structure - all of the programs are well equipped to offer a balance of 
academic support and a variety of enrichment and recreation activities in a 
safe, supervised environment, thus addressing all of the program goals. 
Youth development – in all of the programs, staff-youth interactions are 
generally positive, with staff encouraging positive relationships among youth
and students appearing to enjoy each other’s company.
Relationship with the host school – in all of the programs, staff has access to 
academic materials for students and is engaged and helpful during homework 
and academic support. In middle schools programs, school day resources and 
other certificated teaching assistance are available for academic support. In all 
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of the programs, staff reinforces behavioral expectations that are similar to the 
host school expectations. After-school program staff primarily communicates 
with school staff on an informal basis, with the site coordinator discussing 
program needs with school principal and teachers. In six out of ten elementary 
school sites and in all of the middle school sites there is an academic liaison, 
who works on academic support activities.
Parent and community involvement – all of the programs host family events 
and, in elementary school sites, staff members meet with parents on an 
individual basis, as needed.

These program strengths indicate that significant progress was made by 
Berkeley LEARNS After School Programs on all three goals: providing academic 
support to students, creating a safe and nurturing environment and offering a 
broad range of enrichment activities for students.

The Berkeley LEARNS After School Programs also have common areas for 
improvement:
Program structure – staff-student ratios are, at times, too high and create 
problems in student supervision in large group situations, such as homework
supervision in library settings as well as in outside activity supervision in open 
campuses. In middle school sites, the academic support activities of various 
partner organizations, mentors and tutors need to be better coordinated.
Youth Development - A universal vision for youth development needs to be 
created for the overall program, and the connection between enrichment 
activities and youth development needs to be made clearer.
Relationship with the host school – site coordinators should attend regularly 
scheduled school staff meetings, make presentations about the program and 
get information about school wide events held on days of program operation. 
Moreover, program staff should meet more regularly with school staff and 
exchange information regarding homework, academic expectations and 
classroom management strategies, visit each other’s classes and create a 
partnership with grade level teachers.
Parent and community involvement – program staff should share ideas about 
creating opportunities for parents and various community organizations to 
become more involved in the program. Program staff in middle school sites
should develop ways to communicate with parents about their child’s progress 
and behavior and to provide support for parents to support program and school
goals at home.

Program Satisfaction – Results of Stakeholder Surveys

Program satisfaction was assessed via surveys of various stakeholders, 
including students, parents, teachers and school principals. Survey responses 
were quite similar among the majority of stakeholders, especially among adults 
surveyed. The great majority of teachers and principals surveyed in elementary 
schools and parents of students in elementary school sites expressed high 
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satisfaction with Berkeley LEARNS After School Programs, including the safe 
and well supervised environment, and the academic activities that they offer. 
The majority of elementary school participants felt safe in the program and 
reported that they got a lot of help from adults in the program when they 
needed it. Moreover, the majority of elementary school students liked coming to 
the after-school programs a lot.  More specifically, the majority of elementary 
school students felt that the program helped them a lot with their homework 
and reported that they participated a lot in enrichment and recreation 
activities.

Similarly, the great majority of teachers and principals surveyed in middle
schools and parents of students in middle school sites expressed high 
satisfaction with Berkeley LEARNS After School Programs, including the safe 
and well supervised environment, and the academic activities that they offer.
Close to half of the middle school students felt safe in the program and 
reported that they got a lot of help from adults in the program when they 
needed it.  Close to a quarter of middle school participants liked coming to the 
after-school programs a lot. More specifically, close to half of the middle school 
students felt that the program helped them a lot with their homework and 
reported that they participated a lot in enrichment and recreation activities.

The above results generally lend support to the progress made in reaching the 
three program goals.

Student Outcomes – Attendance and Teacher Rating Results

Teacher surveys were used to measure several student outcomes including 
school attendance, student attitude, and behavior. 

Elementary school participants’ school-day attendance rate increased from 
94.77% in 2005-06 to 95.72% in 2006-07. In contrast, middle school 
participants’ overall school-day attendance rate decreased from 97.60% in 
2005-06 to 95.84% in 2006-07. However, among students whose baseline 
attendance was below 95% and who were regular attendees (attending the 
program at least 30 days) in the after-school program, the majority improved
their school day attendance in 2006-07. 

Teacher ratings of student attitudinal and behavioral improvement at the end 
of the first semester in 2006-2007 were similar for elementary and middle 
school students. Thus, teachers indicated that half of elementary and middle 
school program participants improved their attitude toward school. More 
specifically, teachers rated about half of elementary and middle school program 
participants as improving in the timeliness of the homework, in their 
homework quality, and in their classroom participation. These findings lend 
further support to the progress made in reaching the first goal of academic 
improvement.
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According to teacher ratings, more than half of elementary school participants
and somewhat less than half of middle school participants improved their 
interaction with peers and their self confidence.

Recommendations 

Based on the above findings, program evaluators have several suggestions for 
ways to make the after-school programs even stronger. The recommendations 
are divided into two parts:

 Short term recommendations, which can be implemented relatively 
quickly in the 2007-2008.

 Long term recommendations which can be implemented over a period 
of several years.

Short Term Recommendations 
 Site coordinators should conduct regular meetings with program staff to 

discuss and develop program vision and other aspects of program 
functioning and to share best practices with one another.

 Site coordinators should attend school staff meetings regularly and 
make presentations to school faculty.

 Site coordinators should develop a homework completion monitoring 
system, checking homework when students finish their work to ensure 
that it is complete and offering educational games and fun academic 
enrichment activities when students complete their homework. Several 
program sites are already implementing such systems successfully.

 In all of the sites which have an academic liaison (which include all of 
the middle school sites and the majority of elementary school sites), 
staff would benefit from interacting with the academic liaison more 
consistently to gain access to various resource materials to support 
academics, and to individualize work with students according to their 
needs. 

 Staff, especially in middle school programs, would benefit from 
discussing ways to increase program buy-in among students and 
strategies to enhance student commitment to the program.

Long Term Recommendations 
 All programs should have an academic liaison to establish an ongoing 

system of communication with the school day and to model instruction 
according to student needs.

 Program coordinators should devise ways of managing academic 
support more effectively among the various organizations, tutors and 
mentors who work with students, assigning tutors and mentors to 
students who need them the most and establishing a monitoring system 
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to gauge student progress together with the academic liaison. This is 
crucial especially for middle school sites.

 Staff would benefit from more hands-on, experiential training in 
planning and implementing activities in line with the program vision, 
mission, and academic standards. Some of the training can be done 
internally, utilizing the skill and experience of staff members who have 
been successful in working with students in after-school programs.

 Staff needs training in instructional strategies for students with 
learning challenges. Again, some of the training can be done internally.

 Staff would benefit from training on classroom management and on 
identifying and building on the assets and strengths of students.

 Program staff needs to establish more formal linkages with school day 
teachers via such strategies as classroom observations, participation in 
grade level meetings, exchange of information about students and 
homework expectations. The academic liaison may further help staff to 
create partnerships with grade level teachers 

 Staff would benefit from a peer-learning network to observe and share 
successful youth mentoring strategies. This is crucial especially for 
middle school programs.

 Staff would benefit from training on enhancing parent and community 
involvement. Staff would benefit from sharing best practices with their 
peers from other Berkeley LEARNS After School Programs via trainings
and site visits.  
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BERKELEY UNIFIED SCHOOL DISTRICT

To:      Michele Lawrence, Superintendent
From:  Elaine M. Eger
Date:    November 14, 2007
Subject: Authorization for Contracts with Sign Language Interpreter Service 

Providers

BACKGROUND INFORMATION 
Students who are deaf and/or hearing impaired, and qualify for Special Education 
Services, must be provided with sign language interpreters in order to access their 
education as specified in the IEP.  When there are students at different grade levels 
the requirement for additional interpreters increases as each student requires an 
interpreter for each class.

To meet the needs of deaf/hearing impaired [D/HI] students, BUSD hires sign 
language interpreters.   This fall, the District was only able to retain one sign language
interpreter at the high school, who can only work two days per week, three 
interpreters at the John Muir for the Deaf/Hard of Hearing Special Day Class and one 
interpreter at King.  There are vacancies preventing coverage for students at King and 
Berkeley High.  At Berkeley High, there are seven D/HI students (one profoundly deaf);
at King there are five D/HI students; at John Muir, there are nine D/HI students.  
When school started, the District had three FTE vacancies.

In addition, when an interpreter is absent, the District must supply a substitute. The 
District has never been able to hire sufficient signing substitutes, so an outside agency 
has always been hired for this purpose.  This year, with the resignation of two 
interpreters, and the partial leave of absence of another, coupled with the increased 
enrollment of profoundly deaf, academically achieving students, the district has been 
unable to provide the necessary services.

The agency the District is using, Interpreting and Consulting Services, Inc., charges 
$75.00/hour and $.40/mile.  They are continuing to provide interpreters at the 
present because the District has not been able to hire sufficient employees to fill the 
vacancies.  District staff is presently making special efforts to recruit additional sign 
language interpreters as employees.  While two contracted personnel have expressed 
interest in becoming district employees, their move to be hired as BUSD employees 
has been halted by the contractual restrictions of their agency.

POLICY/CODE
Education Code 56363
Public Contract Code 20111
Board Policy 3310

FISCAL IMPACT  
$100,000 to Interpreting and Consulting services, Inc.

STAFF RECOMMENDATION 
Approve the contracts with the Interpreting and Consulting Services, Inc.
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BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence, Superintendent
FROM: Neil Smith, Assistant Superintendent, Educational Services
DATE: November 14, 2007
SUBJECT: Report on Annual Measurable Achievement Objectives for 

English Learners

BACKGROUND INFORMATION 
The California English Language Development Test (CELDT) is given 
annually to all English Learners to assess the English Language 
proficiency of English Learners (EL) and to measure their growth in 
English from year to year.  The results of the CELDT along with the 
California Standards Tests provide data that enable the state to assess 
the District’s effectiveness in this area.  The data also provide 
information for the District and site staff to see how each school is 
meeting the needs of EL students.  

The California Department of Education has defined three annual 
measurable achievement objectives (AMAOs) for increasing the level of EL 
students’ development and attainment of English proficiency.   

Annual Measurable Achievement Objective (AMAO) #1:
AMAO #1 requires a certain percentage of English Learners to make 
annual progress on the CELDT.  There are three ways for students to 
meet the annual growth target on CELDT:

1. Students previously tested at the Beginning, Early Intermediate, 
and Intermediate levels must gain one proficiency level.

2. Students previously tested at the Early Advanced or Advanced level 
who did not qualify as English proficient because they scored 
below Intermediate on one or more subtests are expected to score 
Early Advanced or Advanced overall and must score Intermediate 
or above on all four subtests. The four subtests are listening, 
speaking, reading and writing.

3. Early Advanced/Advanced students who were previously 
designated English proficient are expected to maintain this level.

  
The target established by the state for the 2006-07 school year is 47.8%.  
The District has exceeded this target with 57.9% of our EL students 
meeting this AMAO.  
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Annual Measurable Achievement Objective (AMAO) #2:
AMAO #2 requires a certain percentage of English Learners to 
demonstrate English proficiency on the CELDT.   The progress of a 
cohort of students is examined.  The cohort includes:

 All English Learners who were previously tested at the 
Intermediate level;

 ELs at the Early Advanced or Advanced level who were not English 
proficient the prior year;

 ELs previously tested at the Beginning or Early Intermediate levels 
who have been in U.S. schools for at least two years; 

 ELs previously tested at the Beginning or Early Intermediate levels 
in the prior year, who entered U.S. schools within the previous two 
years, and who subsequently met the English proficient level.

In order to meet the state’s target for AMAO #2, 27.2% or more of the 
English Learners in the cohort must attain the English proficient level in 
fall of 2006-07.  The District exceeded the target with 43.8% of the cohort 
attaining English proficiency. 

Annual Measurable Achievement Objective (AMAO) #3:
AMAO #3 measures the participation rate and proficiency of English 
learners on the California Standards Tests in English and mathematics.   
At least 95% of English Learners must take the CST in each subject, and 
BUSD has met this requirement.  At least 23% of English learners must 
demonstrate proficiency on the CST in English, and 25.6% of BUSD EL 
students are proficient or advanced.  Finally, at least 23.7% of English 
learners must demonstrate proficiency in math, and 35.9% of EL 
students in BUSD are proficient or advanced.  

Although the state only measures the performance of the District as a 
whole, the attached table lists each school site’s percentage of English 
learners meeting the Annual Measurable Achievement Objectives.  These 
figures will be included in each site’s Data Analysis and addressed in the 
School Site Plans. 

POLICY/CODE  
No Child Left Behind, Title III

FISCAL IMPACT  
There is no impact on the General Fund.

STAFF RECOMMENDATION  
Receive for Information.



3.3-I

Berkeley Unified School District
Annual Measurable Achievement Objectives for English Learners

2006-07 School Year

School /
Measurement

( ) = number in cohort

2006-2007
AMAO 1 
Annual 
Growth

Target
48.7%

2006-2007
AMAO 2 
Attaining 
English 

Proficiency
Target
27.2%

2006-07
AMAO 3

Proficient in 
English on 

CST
Target
23%

2006-07
AMAO 3 

Proficient in 
Math on CST

Target
23.7%

Percent met 
AMAO 1

Percent met
AMAO 2

Percent met 
AMAO 3

Percent met 
AMAO 3

Berkeley Arts Magnet 72% (18) * 48.4% (15) 54.8% (17)

Cragmont 65.7% (45) 51.1% (20) 24.6% (15) 50.8% (31)

Emerson 72.2% (11) * 34.8% (8) 26.1% (6)

Jefferson 60.6% (9) * 40.6% (13) 46.9% (15)

John Muir 76.9% (26) * 50% (11) 40.9% (9)

Leconte 52.2% (67) 29.3% (16) 22% (11) 24% (12)

Malcolm X 59.5% (37) * 50% (15) 70% (21)

Oxford * (24) * 34.6% (9) 73.1% (19)

Rosa Parks 53.8% (93) 34% (22) 14.7% (10) 50.7% (34)

Thousand Oaks 53.7% (108) 44.8% (33) 23.8% (24) 36.6% (37)

Washington 51.5% (66) 33.3% (17) 23.7% (14) 33.9% (20)

Longfellow Arts 78% (25) 59.5% (12) 20.8% (21) 29.7% (30)

Martin Luther King 58.2% (73) 36.4% (30) 18.8% (27) 21% (30)

Willard 61.8% (9) * 15.5% (9) 24.1% (14)

B-Tech * * * *

Berkeley High 48% (146) 30.7% (63) 30.4% (28) 30.1% (28)

Districtwide 57.9%  43.8% 25.6% (230) 35.9% (323)

* An asterick (*) indicates that the school had less than 25 in the cohort; thus, no calculation was 
performed for that AMAO. Data are reported for schools with 25 or more annual CELDT testers in 
Cohort 1 or Cohort 2 becuase the results are more reliable when schools have larger numbers taking 
the test. 
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BERKELEY UNIFIED SCHOOL DISTRICT

TO:  Michele Lawrence, Superintendent
FROM: Elaine Eger, Special Education Manager
DATE: November 14, 2007
SUBJECT:  Approve Maxim Health Care Contract

BACKGROUND INFORMATION
The mandate for special education is to provide those services which 
allow a student to access his/her education.  These services can range 
from modifying an assignment to providing additional personnel to 
ensure the safety of student in pursuit of an education.  

This request is to continue the funding of specialized nursing services for 
a student who requires medical attention on a constant basis.  This 
student is quadriplegic, confined to a wheelchair, has seizure disorder, 
cerebral palsy, and surgically inserted devices that require regular 
monitoring and periodic adjustment.  During the school day it is the 
responsibility of the school district to provide for a nurse to ensure the 
safety of this student. Currently Berkeley Unified School District 
contracts with Maxim HealthCare Services to provide these services.

POLICY/CODE
Education Code: 49423.5

FISCAL IMPACT
$84,000 from the Special Education budget

STAFF RECOMMENDATION
Approve the service contract for Maxim Nursing Services. 
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BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence, Superintendent
FROM: Neil Smith, Assistant Superintendent for Educational Services
DATE: November 14, 2007
SUBJECT: School Governance Council Election, Diversity and Activity Report 

for 2007-2008

BACKGROUND INFORMATION
With the passage of Measure A of 2006, the District has entered the third 
decade in which responsibility for assessing the needs of our students and 
funding programs to address those needs has been centered at the school site.  
In the 2007-2008 school year the District has moved to unify the school 
committees charged with this task, combining the BSEP Site Committee and 
the School Site Council into a single, more cohesive body, the School 
Governance Council (SGC).   

To ensure that the new School Governance Council includes the voices of all 
stakeholders at the school, vigorous efforts were made to recruit a broad group 
of parents to run in the September SGC elections.  Attached is a roster of the 
parents, teachers, and other staff members who have made the commitment to 
serve on their School Governance Council this year.  (Note that at Berkeley 
High School, due to the scope and complexity of its task, the BSEP Committee 
remains a stand-alone committee.) 

Also attached is a chart showing the ethnic breakdown of each School 
Governance Council, by parents, staff, and students (at Berkeley High School).  
These charts demonstrate that a good faith effort has been made to establish 
School Governance Councils at each school that are fully constituted and that 
reflect the diversity of the Berkeley school community.

The Activities Timeline for School Governance Councils – 2007-2008 is also 
attached, showing both the extensive training that the SGCs are undertaking 
this year, as well as the benchmarks for their essential tasks.

POLICY/CODE
None

FISCAL IMPACT
None

STAFF RECOMMENDATION
Receive this School Governance Council Election, Diversity and Activity Report 
for 2007-08 as an Organizational Performance Indicator.



BUSD School Governance Councils – 2007-2008
as of 11-7-07

Parents Staff

Arts Magnet

Tracy Matthews (Chair) Kristin Collins (Principal)
Beth Gerstein (co-Chair) Sabina Lanier (Teacher)
Lynn Jones (Secretary) Sam Frankel (Teacher)
Luis Ramirez Charlene Kalagian (Teacher)
Iris Grace Kathryn De Jean (Classified)
Delvin Curry (Alt) Willow Osborn (Alt Certificated)

Angel Johnson (Alt Classified)

Cragmont

Ruth Ehrenkrantz (Chair) Don Vu (Principal)
Lea Baechler-Brabo Carolyn Dobson (Teacher)
U’Dwui Ashford Erica Rojo (Teacher)
Kameka Goodwin Adria Rosen (Teacher)
David Lerman Carlos Cruciani (Teacher)
Kelly Keller Nancy Charlson (Classified)
Sabrina Pinell (Alt) Mallorie Baron (Alt)

Emerson

Katherine Perymon (Chair) Susan Hodge (Principal)
Jeff Bradley Kim Etzel (Teacher)
Saskia Dennis Lori Perenon (Teacher)
Sarah Foley Bob Chamberlin (Teacher)
Leif Hass Jamie Carlson (Teacher)
Matt Harray Lori Barnes (Teacher)
Jan DeBlasi Kristen Lono (Teacher)
Sharon Henry LaKisha Bradley (Classified)
Esmeralda Partida Michelle Miguelez (Classified)
Evelin Portillo (Alt) Signe Harnett (Alt)

Jefferson

Renita Esclovan (Chair) Maggie Riddle (Principal)
Bob Shireman Mary Cazden (Teacher)
Liza Kramer Valene Kuan (Teacher)
Robin Miller Beverly Thiele (Teacher)
Adam Sanchez Rick Kleine or Barry Fike (Teacher)
Eduardo Orozco Lorna Brand (Classified)

John Muir

Will Sutton (Chair) Greg John (Principal)
Judith Bell Melia Hong (Teacher)
Kevin Adkinson Mahalia Ryba (Teacher)
Lynn Altman Debbie Rogers (Teacher)
Martha Singer Anne Donaker (Teacher)
Rocio Hermosillo Lisa Jackson (Classified)
Carmen Barron (Alt)
Trina Walker (Alt)



Parents Staff

LeConte

Jenny Lipow (co-Chair) Cheryl Wilson (Principal)
Pete Rosos (co-Chair) Jeannie Gee (Teacher)
Bettye Hayes Bessie Citrin (Teacher)
Diana Kuderna Virginia Louie (Teacher)
Barbara Steiber Lorna Cross (Teacher)
Grant Faulkner Estella Cisneros (Classified)
August Fern (Alt)
Penny Peak (Alt)
Denise Hall Montgomery (Alt)

Malcolm X

Matt Eccles (Chair) Cheryl Chinn (Principal)
YaVette O’Shea Marcelle Ching (Teacher)
Concepcion Ramirez May Lynne Gill (Teacher)
Michael Mascuch Sarita Johnson (Teacher)
Darretta Smith Jennifer Pfotenhauer (Teacher)
Catherine Lazio Ida McBay (Classified)
Solange Gould (Alt)
Dan Sawislak (Alt)

Oxford

Alicia Mayorga (Chair) Janet Levenson (Principal)
Alison Bernstein Michael Gershberg (Teacher)
Kim Oliver Andrea Hosmer (Teacher)
Kanika Shelly Jill Wimmer (Teacher)
Chase Davenport Ray Adams (Teacher)
Leslie Lippard Aaron Grayson (Classified)

Rosa Parks

Betsy Foster (co-Chair) (GATE) Pat Saddler (Principal)
Bruce Simon (co-Chair) Michelle Contreras (Teacher)
Theo Oliphant Cheri Hinkley (Teacher)
Ty Alper Miriam Macias (Teacher)
Francisco Romero (DELAC) Lynda Arnold (Teacher)
Maia Rollins (DAC) Matilde Merello (Teacher)
Monica Gyulai Deborah Howell (Classified)
Meghan Starkey (Alt) Alex Langford (Alt)

Thousand Oaks

Gwyneth Galbraith (co-Chair) Jesse Ramos (Principal)
Barb Wenger Matt Lipner (co-Chair) (Teacher)
Cherry Van Meuris Annette Gamper (Teacher)
Margo Feinberg Carole Brandmeyer (Teacher)
Raia Luevano Libby Trumbull (Teacher)
Simin O’Brien Gabe Getchell (Classified)
Christian Stauduhar (Alt)
Gayle Buckles (Alt)
John Martin (Alt)
Meg Freifeld (Alt)



Parents Staff

Washington

Robin Baker (Chair) Rita Kimball (Principal)
Milena Montano Sacha Moustakas (Teacher)
Charlotte Worsley Mindy Geminder (Teacher)
Linda Navidad Franco Dawn Bail (Teacher)
Abigail Surasky Michele Fletcher (Teacher)
Marina Hernandez Paula Shoemaker (Classified)
Derek Spears/LaSonya Taylor
Derek Coates (Alt)
Elena Condes (Alt)

King

Sophie Hahn (Chair) Jason Lustig (Principal)
Julie Holcomb Anthony Mason (Teacher)
Fatemeh Heidari Robin Goldman (Teacher)
Mary McDonald Katherine Shaaf (Teacher)
Lee Nora Glover-Owens Barbara Lind (Teacher)
Jackie Kochapham Aaron Tigerino (Alt Teacher)
Robin Baker (Alt)
Barbara Garret (Alt)

Longfellow

Linda Gonzalez (Chair) David Gold (Principal)
Saira Shamji-Rahim Mary Patterson (Teacher)
Antoinette Douglas Cheryl Draper (Teacher)
Cris Bissenette Audrey Amos (Teacher)
Gloria Woodson Jessie Luxford (Teacher)
Dennis Nielson Tina Lewis (Classified)
Dan McGarry (Alt) Dwayne Bindloss (Alt)

Marlo Warburton (Alt)
Henry Culbertson (Alt)

Willard

Hilary Kitka (Chair) Robert Ithurburn (Principal)
Fred Huxley Vana James (Teacher)
Locke Jaeger Mary Wrenn (Teacher)
LaDonna Higgins Corina Topping-Aleman (Teacher)
Nancy Hoeffer Jesse Ragent (Teacher)
Susan Rubin Zoey Zotigh (Classified)
Jean Day Tim Andrade (Alt)
Diane Wood (Alt)
Janie Hall (Alt)



Berkeley 
High

Parents Students Staff
Allen King (Chair) Navarra Buxton Jim Slemp (Principal)
Nimola Abina Nora Searle Aaron Glimme (Teacher)
Seth Chazin Zachary Slater Jaime Knight (Teacher)
Sharleen Harty Samuel Tsehaye Belinda McDaniel (Class)
Dan Lindheim Laura Venturi
Toni Garrett-Farb (Alt) Bryan Zheng
Leah Wilson (Alt)

NOTE:  Independent Study, B-Tech, and Early Childhood Education (pre-K) are currently in the 
process of forming their School Governance Councils.  Rosters from these programs are not yet 
available.



* Includes Alternates

BUSD School Governance Council Membership Ethnicity
2007-08 School Year (as of 11-6-07)

School

Asian/
Pacific 

Islander/
Filipino

Hispanic/
Latino

Black/
African-

American

White 
(not 

Hispanic)

Native 
American/
Bi-Racial/ 

Other

Total

Arts Magnet -
parents 0 1 3 2 0 6*

Arts Magnet –
staff 0 0 0 5 1 6*

Cragmont –
parents 0 0 2 4 0 6

Cragmont - staff 1 2 0 4 0 7*

Emerson –
parents 0 2 2 5 1 10*

Emerson - staff 0 1 1 6 2 10*

Jefferson –
parents 0 1 1 3 1 6

Jefferson - staff 1 0 0 5 0 6

John Muir –
parents 0 2 3 3 0 8*

John Muir -
staff 0 0 0 5 1 6

LeConte –
parents 0 1 1 7 1 10*

LeConte - staff 2 0 1 2 0 5

Malcolm X –
parents 0 1 2 3 0 6

Malcolm X -
staff 2 0 3 1 0 6

Oxford –
parents 0 1 2 3 0 6

Oxford - staff 0 0 1 5 0 6

Rosa Parks –
parents 0 2 2 2 1 7

Rosa Parks -
staff 0 2 2 2 1 7



* Includes Alternates

School

Asian/
Pacific 

Islander/
Filipino

Hispanic/
Latino

Black/
African-

American

White 
(not 

Hispanic)

Native 
American/
Bi-Racial/ 

Other

Total

Thousand Oaks 
– parents 0 1 1 4 0 6

Thousand Oaks 
- staff 0 3 1 2 0 6

Washington –
parents 0 3 2 2 0 7

Washington -
staff 0 0 0 7 0 7

King - parents 0 0 4 3 1 8*

King - staff 0 1 1 4 0 6

Longfellow –
parents 0 1 2 3 1 7*

Longfellow -
staff 0 0 3 4 0 7*

Willard -  
parents 0 0 1 4 2 7

Willard - staff 0 0 0 5 1 6

Berkeley High 
BSEP 

Committee –
parents

0 0 1 4 0 5

Berkeley High 
BSEP 

Committee –
students

1 0 1 2 2 6*

Berkeley High 
BSEP 

Committee –
staff

0 0 1 3 0 4

TOTAL 7 25 44 114 16 206

NOTE:  Independent Study, B-Tech, and Early Childhood Education (pre-K) are currently in the 
process of forming their School Governance Councils.  SGC ethnicity data from those programs is 
not yet available.



SCHOOL GOVERNANCE COUNCIL GUIDELINES

Draft version.  10-16-07  mmt/meh

Activities Timeline for the School Governance Councils – 2007-08

School Governance Council Tasks Who Responsible Date Due

Conduct elections for School Governance Council 
(SGC) at each school site

School Principal and outgoing 
SGC Chair person or designee

September 30

Collect SGC membership, election data, and select 
P&O Rep(s); submit to District Office for review

School Principal and SGC Chair 
or designee

October 12

Participate in a workshop:  Roles, tasks and 
processes of the School Governance Council

All new and returning SGC 
members;  District staff 
coordinate

October 17
7:00-9:00 p.m.

Participate in a workshop:  Developing the Single 
Plan for Student Achievement

SGC Chairpersons & Principals
District staff coordinate

November 1
4:30-6:00 p.m.

Review each SGC to certify the election and 
compliance with the guidelines;  submit 
membership rosters to the Board of Education

District staff with P&O 
Committee representatives

October 30 –
November 15

Conduct regular meetings of the SGC to review all 
pertinent information about the effectiveness of the 
strategies adopted in the School Plan; submit 
minutes of meetings

SGC Chairperson & School 
Principal; District staff to 
implement budget changes

ongoing

Participate in a differentiated instruction 
workshop: Understanding and utilizing student 
data for decision making

All SGC members;  District staff 
coordinate

November 15
5:00-8:00 p.m.
(dinner)

Collect and review student evaluation data from 
prior year and draw conclusions; prepare a report 
for the Board

Each SGC with school’s 
Principal and District staff 
support 

October thru 
December

Review school’s student data analysis with 
selected School Board members & Educational 
Services Department staff

SGC Chairperson, members and 
Principal

January

Solicit input from school community re: the status, 
performance, and needs of the students and school

SGC Chair and members January

Participate in a Showcase of School Programs
Selected sites present programs; 
all SGC representatives invited; 
District Staff coordinate

January 22
5:30-8:00 p.m.
(dinner)

Discuss funding priorities and possible new 
programs for the new year; develop (every 3 
years) or revise the school’s Action Plans and 
Strategies to meet the three year Goals

Each SGC February-March

Develop budgets based on the Action Plans of the
Single Plan for Student Achievement

Each SGC 
March

Submit the Single Plan for Student Achievement 
with budgets for administrative review

Each SGC March 28, 2008

Prepare recruitment activities for election of next 
year’s SGC members

Each SGC May
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Berkeley Unified School District
Office of State and Federal Programs

Master Contract

Title I – Supplementary Service Provider
  2007-2008

THIS MASTER CONTRACT (“Contract”) is made and entered into on between the 
Berkeley Unified School District (BUSD hereinafter referred to as District), a public school 
district operating under the laws of the state of California, and service provider (hereinafter 
referred to as (“PROVIDER”) for the purpose of providing supplementary services to eligible 
District students.  “Eligible Students” are those students identified by the District who meet 
specific requirements under Title I.

WHEREAS, the District is authorized by Section 53060 of the California Government 
Code to contract with and employ any persons for the furnishing of special services and advice in 
financial, economic, accounting, engineering, legal or administrative matters, if such persons are 
specially trained and experienced and competent to perform the special services required;

WHEREAS, the No Child Left Behind Act, 20 U.S.C. Section 6316(e) outlines the 
requirements for supplemental educational services;

WHEREAS, Section 6316(e) (3) contains the following requirements:

a. Requires the District to develop, in consultation with parents (and the provider chosen 
by parents), a statement of specific achievement goals for the student, how the 
student’s progress will be measured, and a timetable for improving achievement.  In 
the case of a student with disabilities, is consistent with the student’s IEP;

b.  Requires a description of how the student’s parents and teacher or teachers will be 
      regularly informed of the student’s progress;

c.  Requires a provision for the termination of the Agreement if the PROVIDER is unable 
to meet the goals and timetables required;
      
d. Requires provisions with respect to the making payment to the PROVIDER by the 

District;

e. Prohibits the provider from disclosing to the public the identity of any student eligible 
for, or receiving supplemental services with the written permission of the parent of 
such student;
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WHEREAS, PROVIDER has been approved by the California State Department of 
Education and has met the qualifications to be certified as a supplementary service 
provider; and

WHEREAS, PROVIDER is willing to provide such services to the District’s eligible 
students if selected by the parents/guardians of eligible students. 

THEREFORE, IN CONSIDERATION OF THE MUTUAL PROMISES 
CONTAINED HEREIN, it is agreed between the parties as follows:

1. Individual Supplementary Services Agreements

a.  Pursuant to ESEA Sec. 1116(e)(3), an individual agreement for supplementary 
services must be completed for each student.   A form Individual Supplementary 
Services Agreement (“ISSA”) shall be developed by the District and provided to 
each PROVIDER for completion prior to PROVIDER providing any services to 
students of the District.  In lieu of the District form ISSA, a PROVIDER may 
provide its own individual agreement for supplementary services as long as said 
agreement contains all pertinent information required under 20 USC §6316(e), 
which is set forth in Paragraph 1(b) of this Agreement. 

b.  The PROVIDER will complete the individual agreement for supplementary 
services in consultation with parents/guardians and the District for each eligible 
student whose parent/guardian elects to receive supplementary services from 
PROVIDER. The individual agreement for supplementary services will be 
completed prior to the commencement of instructional services by the 
PROVIDER to the student and will include specific achievement goals for the 
student, a description of how the students progress will be measured, a timetable 
for improving the students achievement that, in the case of a student with 
disabilities, is consistent with the student’s individualized education program 
(“IEP”), and how the students, parents, and teachers will be regularly informed of 
the student’s progress.  A copy of each student’s completed individual agreement 
for supplementary services shall be provided to the District immediately upon 
completion for review by the District to ensure compliance with the provisions 
herein. Services to students must begin no later than November 1, 2007 and 
completed by April 15th, 2008. Students who have not received services prior to 
November 1st, 2007 from their selected provider will be provided services from an 
alternate provider and the existing PROVIDER contract with student will be 
terminated.

c.  Subsequent changes in any student’s individual agreement may only be made 
with the written consent of the District in consultation with parents/guardians. 
PROVIDER, the District or the parents/guardians may request a review of a 
student’s Individual Agreement.

d.  PROVIDER shall not unilaterally terminate any Individual Agreement.  
PROVIDER shall obtain written authorization from the District before 
terminating any Individual Agreement.
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e.  PROVIDER shall not disclose to the public the identity of any student eligible 
for, or receiving supplemental educational services without the written permission 
of the parents or legal guardian of such student.

f.  Parents/guardians shall not be charged for any services rendered under the 
individual agreement for supplementary services unless such services and charges 
are clearly identified in writing and agreed upon in advance in writing signed by 
the parents/guardians. In no event shall the agreed upon charges obligate the 
District financially, nor shall the District incur any obligation or expense in excess 
of the state/federal reimbursement amount.

The District charges per student for all cost of service to include supplies, testing 
and administrative charges excluding use of facilities for fiscal year 2007-2008 
shall not to exceed nine hundred, seventy-seven dollars and seventy-one cents 
($977.71).

             2. Description of Services

Provider shall provide services that are secular, neutral and non-ideological in 
compliance with ESEA Section IIIb(e)(5)(D).  PROVIDER shall provide a 
description of services to be provided, which shall be set forth in Exhibit A which 
is attached hereto and incorporated herein.  Said services set forth by PROVIDER 
in Exhibit A are subject to review and approval by the District prior to execution 
of this Contract.

3. Parents/Guardianship

For the purpose of the Contract, a parent is the natural or adoptive parent, legal 
guardian, or a surrogate parent approved/appointed by District.

4.       Student Records Maintenance and Access

a. All student records shall be kept in a secure location preventing access by 
unauthorized individuals. PROVIDER will maintain an access log delineating 
date, time, agency, and identity of any individual accessing student records who is 
not the direct employee of the PROVIDER.  PROVIDER agrees to provide access 
to and copies of student records to the District and/or the parents/guardians of the 
student.  PROVIDER shall not forward to any other person other than 
parents/guardians or District any student record or student name without the 
written consent from the parent/guardian or the District.  Upon completion or 
termination of the individual agreement for supplemental services (ISSA or other 
approved form) or termination of this Contract, PROVIDER shall deliver to 
District all student records for whom the PROVIDER has provided services under
this Contract.

b. PROVIDER shall retain originals of all records relating to the provision of 
services, under this Agreement, including but not limited to student records and 
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all records relating to each students individual supplementary services agreement, 
for a period of five years from the date the last service is provided to said student.  
All other records  relating to this Agreement shall be retained for a period of five 
years from the date the Agreement with the PROVIDER terminates.

5.       Access by District

PROVIDER shall notify BUSD of the location and/or any change in location at 
which it is providing services to BUSD’s eligible students.  It shall allow access 
to its facilities for periodic monitoring of each student’s instructional program by
District and shall be invited to participate in the review of each student’s progress. 
District representatives shall have access to observe each student at work, observe 
the instructional setting, interview PROVIDER, and review each student’s 
progress including the behavior intervention plan, if any.

6.       Fingerprints

In accordance with Education Code S 45125.1, PROVIDER shall conduct a 
criminal background check of its employees and, upon receipt of these checks, 
certify that no employee of PROVIDER working with students of the school 
district has been convicted of a violent or serious felony as defined by statues. 
PROVIDER shall supply District with a list of names of those employees who are 
cleared to work with students of the District before services begin.  

7.       Independent Contractor Status

This agreement is by and between two independent agents and is not intended to 
and shall not be construed to create the relationship of agent, servant, employee, 
partnership, joint venture, or association.  PROVIDER understands and agrees 
that it shall be responsible for providing its own salaries, payroll taxes, 
withholding, insurance, workers compensation coverage and all other benefits of 
any kind, as required by law for its own employees, and assumes the full 
responsibility for the acts and/or omissions of his/her employees or agents as they 
relate to the services to be provided under this agreement.  

Outside organizations cannot use teacher’s mailboxes at the site to recruit BUSD 
teachers. 

8.       Conflict of Interest/Statement of Organization

PROVIDER agrees to furnish to the District a valid endorsed filed copy of its 
enabling document, be it articles of incorporation or statement of partnership filed 
with the appropriate governmental entity and to timely update said information as 
changes in such Governance occur.  Any PROVIDER that is not a registered 
California corporation or other legal entity must register with the California 
Secretary of State as an entity doing business in the State of California as a 
condition to entering into this contractual relationship with the District.



3.5-C

PROVIDER shall avoid any actual or potential conflict of interest on behalf of 
itself or its employees providing services hereunder, including, but not limited to, 
employment with the District.

9.      Accident/Incident Report

PROVIDER agrees to submit a written accident report to BUSD risk 
management/benefits office (510) 644-6049 within 24 hours of an accident or 
incident when a pupil has suffered an injury, injured another individual, or has 
been involved in an activity requiring notification of law enforcement or 
emergency personnel. Such accident/injury report shall also be provided to the 
student’s principal and to the Manager of State and Federal Programs at the 
address specified in paragraph 27.

10.      Discrimination

PROVIDER shall not discriminate on the basis of race, religion, color, creed, sex, 
national origin, age, gender identity, or sexual orientation in employment or 
operation of its programs.  PROVIDER will provide supplemental education 
services consistent with applicable health, safety and civil rights laws.

11.      Child Abuse Reporting

PROVIDER assures BUSD that it is familiar with and agree to adhere to  any 
applicable child abuse and/or missing children reporting obligations and 
procedures under California law, including but not limited to, California 
Education Code S 49370 and California Penal Code S 11166 et seq.  

12.       Supplies, Equipment, Facilities, and Incentives

PROVIDER shall be solely responsible for the provision of all appropriate 
supplies, equipment, and facilities for a pupil as required in his/her ISSA.  A 
PROVIDER who desires to use District facilities must make a separate 
application for use of facilities through the District’s Use of Facilities procedures. 
All fees must be paid prior to room use. The fee for 1 classroom use is $33.60 per 
hour, for two classrooms, $30.00 each per hour, and for three or more $25.20 each 
per hour. Additionally, there is a custodian fee of $28.00 per hour. Facility 
permits are due three weeks prior to start of services. Contact Chanita Stevenson, 
(510) 644-6066 or Chanita_Stevenson @berkeley.k12.ca.us..
The charge for classroom internet use is $50.00 per month per computer attached  
to the Internet.
Incentives must be limited to no more than a total of $5 over the course of services 
provided for student, parent, or other individuals.

13.       Inspection and Audit
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PROVIDER shall provide access to records or reports, or other matter relating to 
the Contract, upon request by the District.  Fiscal records shall be maintained by 
PROVIDER for five (5) years and shall be available for audit.  At the end of each 
school year, student records shall be returned and/or submitted to the District.

14.       Indemnification

PROVIDER shall defend, hold harmless, and indemnify BUSD and its governing 
board, officers, agents, and employees from and against all liabilities and claims 
for damage for death, sickness, or injury to any person(s) or damage to any 
property, including, without limitation, all consequential damages and expenses 
(including attorney fees), arising from provision of service hereunder, and 
resulting from the negligence or intentional acts of PROVIDER, its agents or 
employees.  It is understood and agreed that such indemnity shall survive the 
termination of this agreement.

BUSD shall defend, hold harmless and indemnify PROVIDER and its governing 
board officers, agents, and employees from all liabilities and claims for damage 
for death, sickness, or injury to any person(s) or damage to any property, 
including, without limitation, all consequential damages and expenses (including 
attorney fees), from any cause whatsoever resulting from the negligence or 
intentional acts of BUSD, its agents or employees.  It is understood and agreed 
that such indemnity shall survive the termination of this agreement.

15.       Insurance

During the entire term of this Contract and any extension or modification thereof, 
PROVIDER shall keep in effect a policy or policies of liability insurance,
including coverage of owned and non-owned vehicles if used in relation to the 
performance of service(s) by PROVIDER, and, if provider has in effect such 
insurance, errors and omissions/professional liability insurance, of at least one 
million dollars ($1,000,000.00) for each person and two million dollars 
($2,000,000.00) for all accidents or occurrences for all damages arising out of 
death, bodily injury, sickness or diseases from any one accident or occurrence, 
and one million dollars ($1,000,000.00) for all damages and liability arising out of 
injury to or destruction of property for each accident or occurrence.  Not later than 
the effective date of this Agreement, PROVIDER shall provide the District with 
satisfactory evidence of insurance, naming the District as additional certificate 
holder, including a provision for a twenty (20) calendar day written notice to the 
District before cancellation or material change, evidencing the above-specific 
coverage.  The PROVIDER shall at its own cost and expense procure and 
maintain insurance under the Worker's Compensation Law of California, if 
applicable.  The District reserves the right to revise the requirements of this 
provision at any time.  If the District determines that additional insurance 
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coverage is necessary, the District will reopen negotiations with PROVIDER to 
modify the terms of this Agreement.

16.      Monthly Invoices/Payments

PROVIDER shall submit to the District monthly invoices itemized by 
name/address of student, service provided and actual number of hours for which 
services were provided, and amount owed. The District will not pay for more than 
two absences per student. After two absences students will be dropped from 
receiving services. Invoices shall be submitted within thirty (30) days of the 
rendering of services with the last invoice and all required documentation to be 
submitted no later than June 15, 2008.  Invoices received after June 15th, 2008 
will not be accepted. Invoices are to be mailed to the Director of Curriculum and 
Instructional the address specified in Paragraph 27 of this Agreement. Invoices 
will be paid within 30 days after the receipt of all required documentation. For 
each student receiving services, the District shall pay no more than the current per 
pupil allotment (PPA) established by the California Department of Education 
(CDE) under the NCLB Act for the 2007-2008 academic year for Supplemental 
Educational Services under the No Child Left Behind Act.  The amount paid will 
be prorated based upon the services provided.  

Additional provisions regarding invoicing and payment are set forth in Exhibit A. 

17.       Records of Attendance

PROVIDER shall maintain daily records of student service provided, including 
the name/address of student, and the amount of time of such service. Student must 
provide their initials on the sign-in sheet. PROVIDER shall permit access to 
and/or a copy of such records to BUSD subject to the requirements of paragraph 
12 herein.  PROVIDER shall have parent and provider’s employee sign for each 
tutoring session that takes place in the home. Provider shall provide student 
attendance with each monthly invoice.

18.      Right to Withhold

BUSD may withhold payment to PROVIDER, on ten (10) working days written 
notice of such withholding, when in the opinion of the BUSD:

a. PROVIDER’S performance, in whole or in part, either has not been carried 
out or is not documented as required hereunder.
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b. PROVIDER has refused to furnish information or to cooperate with the 
inspection, review, or audit of its program, work, or records required 
hereunder.

c. PROVIDER has failed to submit the invoice in a timely manner as required 
hereunder.

d. PROVIDER owes facilities and custodial fees to the DISTRICT.

If BUSD gives notice of intent to withhold, PROVIDER shall have fourteen (14) 
days from the date of receipt of said notice to correct such deficiency and/or may 
invoke the dispute resolution provision herein.

19.       Modifications and Amendments:

This contract may be modified or amended only by a written document signed by 
authorized representatives of PROVIDER and BUSD.  No change in this Contract 
or in the ISSA shall result in a BUSD financial obligation to PROVIDER in 
excess of the State/Federal reimbursement rate per student per year to the BUSD.

20.       Disputes And Attorney’s Fees

a. Disputes between the District and PROVIDER concerning the terms and 
conditions of this Contract, other than its termination as provided in paragraph 22, 
shall be submitted to the Superintendent of the District or her designee for 
resolution. The determination of the Superintendent or her designee shall be in 
writing and shall be final insofar as an administrative remedy is concerned.

b. PROVIDER designates _________________, located at 
____________________ ___ as its California agent for service of process for 
purposes of any litigation brought under this Contract.

c. If legal action shall be brought by either of the parties in connection with this 
Agreement, the party prevailing in said action shall be entitled to recover from the 
party not prevailing its costs of suit and reasonable attorneys’ fees, which shall be 
fixed by the court.

21.      Subcontract and Assignment

PROVIDER shall not subcontract or assign any of the work contemplated under 
this Contract to any third party entity.  

22.      Termination

a. This Agreement is subject to termination by the District without cause or 
notice.  Termination of Contract shall not alleviate PROVIDER’S responsibilities 
to complete any existing individual supplementary services agreements.  This 
contract shall be terminated on the date set forth by the District.  Upon 
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termination without default of PROVIDER, the District shall pay, without 
duplication, for all services satisfactorily performed to date of termination.

b. In consideration of the payment referred to in Paragraph 22a, PROVIDER 
waives all rights to any further payment or damages.  Upon termination, 
PROVIDER shall immediately turn over to the District all student records-
including student’s information in its possession, generated as a result of services 
rendered under this Contract, possessed by PROVIDER or under its control at the 
time of termination

c. An individual agreement for supplementary services may be terminated by 
PROVIDER only upon consent of the District.  An individual agreement for 
supplementary services shall terminate if the student ceases to be enrolled in the 
District, if the provider is unable to meet the goals and timetables set forth in the 
individual agreement for supplementary services, or if the student is absent more 
than two days. Upon termination under this paragraph, final payment from the 
District will be calculated based upon a pro-rata calculation of total services 
agreed upon in the individual supplementary services agreements for which the 
District is responsible for payment, divided by that portion of services actually 
rendered.

23.       Compliance with Laws

During the term of this agreement, PROVIDER shall comply with all applicable 
federal, state, and local statutes, laws, ordinances, rules and regulations relating to 
the provision of supplementary services, including securing and maintaining in 
force such permits and licenses as are required by law in connection with the 
furnishing of services pursuant to this Contract.

24.       Entire Agreement

This Contract constitutes the entire agreement between BUSD and PROVIDER 
and supersedes any prior or contemporaneous understanding or agreement with 
respect to the services contemplated.

25.       Governing Law

The terms and conditions of this agreement shall be governed by the laws of the 
state of California with venue in Alameda County, California.

26.       Severability Clause

If any provision of this Agreement is held in whole or in part to be unenforceable 
for any reason, the remainder of that provision and of the entire Agreement shall 
be severable and remain in effect.
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27.      Notices

Notices required under this Contract shall be valid when mailed first class postage 
or personally delivered to the following representatives, as indicated below:

For the District:

For PROVIDER:

28.       Authorized Representative

The persons signing this Contract certify they are the authorized representatives 
of the respective parties, and are authorized to sign this document.

The parties hereto have executed this agreement by and through their duly 
authorized agents or representatives.  This contract is effective November 17, 
2006, and terminates at 5:00 p.m. on June 30, 2007, unless sooner terminated as 
provided herein.

Provider Berkeley Unified School District

____________________________________          _____________________________________
Authorized Representative’s Signature        Authorized Representative’s Signature

__________________________________         Christina Faulkner, Director, Curriculum and Instruction

           (Type/print name and Title)  (Type/print name and Title)

Fed ID#:  33-0015574

10/06/06
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EXHIBIT A

Description of Services

To be completed in detail by PROVIDER subject to the express approval of the District 
and to cover the following areas: 

a. Academic program description:
b. Materials:
c. Total program hours, hours per day, days of the week and number of weeks:
d. Location, including identification of specific school sites if applicable:
e. Instructor/student ratio:
f. Number of hours of training for staff:
g. Minimum qualifications of staff:
h. Student attendance policy (include absenteeism prevention plan):
i. Substitute teacher policy:
j.    Parent and teacher communication plan, including communication to teachers:
k.   Policy for maintenance of records for purpose of evaluating compliance with the       

provisions set forth in Paragraph 1 of the Contract and items (c), (j) and (l) set forth 
herein in Exhibit A:

l.    Invoicing/Terms of Payment, including the expected number of students to receive 
services for the total fee to be paid or, in the alternative, the expected cost per student 
served, the number of session hours expected to be delivered to each student based on 
PROVIDER’s hourly rate or District’s per pupil SES allocation, and whether costs 
are to include scheduled session hours that students do not attend due to excused 
absences. 
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Berkeley Unified School District State and Federal Programs 

INDIVIDUAL SUPPLEMENTARY SERVICES AGREEMENT (ISSA)

STUDENT NAME SCHOOL GRADE

PARENT-SELECTED PROVIDER DATE OF CONSULTATION MEETING

Special Services This Student Receives:   English Language Learner   Special Education  (attach IEP learning 
goals)

1. Services to be provided:

Services begin on: Services end on:
(Date)     (Date)

Number of days per week: Number of hours per day:

Location of services:

Type of service:   individual   small group (less than 6)
  average group (7-15)   other

Subject area(s)/course(s):

Instructor(s) 

Description of Instruction 

2. This student has the following achievement goals as measured by (name assessments) and as set forth in the following 
timetable:

1.  (goal) by (date)

2.  (goal) by (date)

3.  (goal) by (date)

In the case of a student with disabilities, the timetable will be consistent with the student’s IEP.

3. Parents, student’s teacher, and district will be informed of student progress using the progress report for SES students 
and as set forth more fully in Exhibit A to this Agreement.

4. Parents, teachers, and principal will be notified of serious incidents that affect the learning environment.

5. Attendance:  Students must attend supplemental services on a regular basis.  Absences in excess of days 
will result in termination of services.  Supplementary service provider will notify district, principal, and parent that 
services have been terminated in writing.

6. The supplemental service provider AGREES NOT TO DISCLOSE to the public the identity of this student without 
written consent from the parent.  

PARENT SIGNATURE DATE SUPPLEMENTARY PROVIDER SIGNATURE DATE

SIGNATURE OF DISTRICT REPRESENTATIVE DATE

1 Copy to School 1 Copy to Parents 1 Copy to State and Federal Programs
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BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence, Superintendent
FROM: Neil Smith, Assistant Superintendent, Education Services
DATE: November 14, 2007
SUBJECT: NCLB Supplemental Educational Services Contracts

BACKGROUND INFORMATION
NCLB requires that schools in Program Improvement for year two or longer 
must provide Supplemental Educational Services (SES), which are tutoring 
and other academic enrichment services that are (1) in addition to instruction 
provided during the school day; (2) specifically designed to (i) increase the 
academic achievement of eligible students as measured by the State’s 
assessment system and (ii) enable these children to attain proficiency in 
meeting State academic achievement standards; and (3) of high quality and 
research-based.  There are seven schools in BUSD that are in Program 
Improvement and must provide SES.  Only students from low-income families 
are eligible for SES, and with the help of State and Federal Programs staff,
families must choose a state-approved provider.  The District must set aside 
up to 20% of its Title I allocation, which would be $248,906 in 2007-08, to 
pay for these tutoring services.

There is a per pupil amount of $899.87 as determined by the federal 
government, that is allowable for each student.  At this time, parents of 151 
eligible students in the District have chosen SES providers, including the 
following: A+ Educational Centers, Ace Tutoring, Alternative Unlimited, Bright 
Skies Learning, Buddy System, Club Z!, Community College Foundation, Girls 
Moving Forward, Professional Tutors of America, Ready for America, Smart 
Kids, and Total Education Solutions.  A copy of the Master Contract that will 
be signed with each of the SES providers has been included with this 
document.  

POLICY/CODE
NCLB 2001, Section 1116

FISCAL IMPACT
$135,900 from Title I funds

STAFF RECOMMENDATION
Approve NCLB Supplemental Educational Services contracts.
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BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence, Superintendent
FROM: Felton Owens, Director, Student Services
DATE: November 14, 2007
SUBJECT: IEP Compliance Report as of November 2, 2007

BACKGROUND INFORMATION
The attached report shows the percentage of completed annual IEP’s and 
Triennial reviews at each site.  

POLICY/CODE
California Education Code 56340, paragraph 2 of subsection (b) of 
Section 300.343 of Title 34 of Code of Federal Regulations

FISCAL IMPACT
None

STAFF RECOMMENDATION
Receive report on IEP Compliance as information



SCHOOL SITE
TOTAL 
IEP'S

COMPLETED 
IEP'S

% 
COMPLETED

TOTAL 
TRIENNIALS

COMPLETED 
TRIENNIALS

% 
COMPLETED

ARTS MAGNET 28 26 93% 28 26 93%

CRAGMONT 46 44 96% 46 44 96%

EMERSON 50 48 96% 50 47 94%

JEFFERSON 29 27 93% 29 28 97%

JOHN MUIR 41 40 98% 41 39 95%

LECONTE 39 37 95% 39 38 97%

MALCOLM X 43 43 100% 43 42 98%

OXFORD 32 29 91% 32 32 100%

ROSA PARKS 45 40 89% 45 42 93%

THOUSAND OAKS 30 23 77% 30 28 93%

WASHINGTON 30 26 87% 30 30 100%

KING 114 92 81% 114 94 82%

LONGFELLOW 68 67 99% 68 68 100%

WILLARD 61 55 90% 61 55 90%

BERKELEY HIGH 308 274 89% 308 294 95%

B-TECH 24 23 96% 24 22 92%

pre-school (Hopkins, 
Franklin, BAM) 72 62 86% n/a

NPS/NPA/HOME/HOSPITAL/IS/TAP/PENDING 115 90 78% 115 97 84%

IEP COMPLIANCE REPORT:  as of November 2, 2007

3.5-I
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CONTRACT BETWEEN BERKELEY UNIFIED SCHOOL DISTRICT AND 
THE REGENTS OF THE UNIVERSITY OF CALIFORNIA BERKELEY

on behalf of

ROBERT C. AND VERONICA ATKINS 
CENTER FOR WEIGHT AND HEALTH

The parties to this CONTRACT are Berkeley Unified School District (hereinafter called 
the DISTRICT) and The Regents of the University of California (hereinafter called the 
CONTRACTOR).

WITNESSETH THAT:

WHEREAS, the DISTRICT is required to conduct program evaluation of the nutrition 
education program funded by the Network for a Healthy California (Network) of the 
California Department of Public Health (CDPH).

Whereas, the CONTRACTOR was proposed and approved by the BUSD Network
Program Supervisor as Contractor.

In order to accomplish the evaluation component of the Network program, the DISTRICT 
hereby agrees to engage the CONTRACTOR, and the CONTRACTOR agrees to perform 
the work hereinafter set forth.

ARTICLE I: STATEMENT OF WORK

The CONTRACTOR shall undertake activities directed to fulfillment of Article I, under 
the direction of the DISTRICT'S Network Program Supervisor. The CONTRACTOR will 
carry out the following tasks:

1. Assessment of the consumption of fruits and vegetables during school lunch 
period

The Center for Weight and Health (CWH), already active in Berkeley schools as the 
evaluator of the Berkeley School Lunch Initiative (SLI), will conduct an impact 
evaluation of fruit and vegetable consumption during school lunch service. The focus on 
students’ fruit and vegetable consumption is the result of observations of school lunch 
and food service made for the SLI Evaluation Project during the 2006-2007 school year 
in all Berkeley elementary schools. Anecdotally, children’s use and selection of a variety 
of fresh produce from the salad bar at schools with Network cooking and garden classes 
appeared to be higher compared to that at schools without Network sponsored cooking 
and gardening classes. This impact evaluation will provide a systematic evaluation of this 
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observation as well as examining fruits and vegetables brought for lunch from home.
Funds from this contract will be used to gather information at two Network schools; data 
will also be collected from 2 non-Network schools by the Center as part of its broader 
work in the Berkeley Public Schools, paid for with non-Network funding.

Data will be collected about the lunches of sixty 4th and 5th grade students at two Network
schools (30 per school) in the Berkeley Unified School District (BUSD). To gather 
information on actual self-selected food choice and consumption from among the school 
lunch options, standardized photographs will be taken of students’ lunches after they 
have made their food selections (and before eating) and again after they have finished 
eating. For children eating school lunch, the information on fruits and vegetables on their 
trays will reflect the choices made at the salad bar (all schools in BUSD have salad bars 
available for all children during lunch). These photographs will be coded by trained 
nutritionists to estimate both the amounts and types of food children select and the 
amounts remaining to determine the variety of choice selections that are made from the 
entrée line and salad bar, and what proportion and types of food are actually eaten by the 
students. 

One focus of the evaluation will be to assess how students react to Harvest of the Month 
(HOTM) recipes presented as part of the school lunch program. Therefore photographs of 
the school lunches will take place on a day the HOTM’s recipe for that month is offered.
(Please see section 2, Process Evaluation, for more information).

CWH will also photograph the food that 4th and 5th grade students (who do not obtain the 
school lunch) bring from home. This reflects choices made at home by parents and, to 
some extent, the lunch food preferences of their children. As with the school lunch, 
photographs will be taken of all food brought from home, and of the lunch just prior to 
the student packing it up to leave the lunch area, to assess both what foods are brought, 
and what foods are eaten.

Each participating student will be given a very brief questionnaire. Students will be asked 
if they see recipes from their cooking and/or gardening classes served at school lunch, 
whether they use recipes at home, and relevant socio-demographic information such as 
race/ethnicity and age. No names will be obtained on this survey. 

Measurement will take place in February and March, 2008 at two Network schools. 
Analysis of the photographs will focus on fruits and vegetables, with variables including 
how many types of fruits and vegetables are chosen and/or brought for lunch, how many 
types of fruits and vegetables are eaten, what proportion of lunch is fruits and vegetables, 
and whether the Harvest of the Month recipe served is chosen, where offered on the salad 
bar, and whether the Harvest of the Month recipe is actually eaten by students.

The evaluation will assess the impact of children’s experience of Network-funded 
cooking, gardening and nutrition education exposure on their food knowledge, 
preferences and behaviors.
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2. Process Evaluation with Network teachers and classroom teachers

The focus of the process evaluation activities for this contract will be to assess the 
integration of Harvest of the Month recipes into school food service. Assessing this 
integration will be done using multiple methods:

o Photographs will capture how many children from the selected classes choose 
the recipe where it is offered as an optional item as part of school food service

o Student questionnaires will ask for the student’s awareness and preference for 
HOTM recipes at school lunch

o The Center will conduct brief interviews with Network teachers and food 
service staff (note: food service staff pending approval from the BUSD food 
service director) on integration of HOTM recipes and their use as a method of 
integration between cooking classes, gardening classes, and food service 
offerings. These questions will be analyzed qualitatively, although simple 
quantitative descriptions will be available (such as percentages).

o Analysis and reporting on the process evaluation will integrate findings from 
all these methods to present a full sense of how HOTM recipes are integrated, 
what changes were seen by teachers and food service over the 2007-2008 
school year, and any recommendations for further integration of HOTM 
recipes.

3. Sharing information from the BSLI Evaluation

Once appropriate permission and clearance has been obtained, the Center will provide 
findings and explanatory paragraphs interpreting findings from BSLI to inform the 
Network’s evaluation. The BSLI Evaluation findings will provide information from 2 
Network schools and 2 non-Network schools. It is anticipated that consumption data 
gathered in the form of food diaries from 4th and 5th graders in Spring, 2007, as well as 
survey data from students, will be fully analyzed and available for sharing by September 
2008. These data will be made available at no cost to the Network, through agreements 
made that will allow the Network access to on-going work by the Center in BUSD.

ARTICLE II: REPORTS

An initial draft report will be completed by July 31, 2008.  The full report will be 
completed by September 30, 2008. 

A. The CONTRACTOR agrees to maintain accurate time and financial records and to 
submit any reports that may be required by the DISTRICT's Supervisor of the Network 
for a Healthy California program.

B. The CONTRACTOR shall furnish the final reports as agreed with the DISTRICT’s 
Network Program Supervisor, adhering to the reporting schedules and deadlines for the 
Network program reporting requirements.  
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ARTICLE III: TIME OF PERFORMANCE

This Agreement shall be effective October 31, 2007 through September 30, 2008.  

ARTICLE IV: TECHNICAL DIRECTION

A. Performance of the work under this Contract shall be subject to the direction of the 
DISTRICT'’s  Supervisor of the Network for a Healthy California Program. Such  
direction may include, but is not limited to:

1. Specifying details of the Statement of Work in accordance with Article I.

2. Monitoring progress and performing evaluation of performance

3. Interpreting the Statement of Work and assisting the CONTRACTOR in the resolution 
of problems encountered during performance.

ARTICLE V.  COPYRIGHT

CONTRACTOR may assert copyright on materials that it produces in the performance of 
the work under this Agreement.  CONTRACTOR shall grant DISTRICT an irrevocable, 
worldwide, royalty-free, non-exclusive license to use, reproduce, publish or re-publish, or 
otherwise disseminate such copyrighted materials for non-commercial purposes.

ARTICLE VI: CONFIDENTIALITY

It is contemplated that the work of this agreement can be carried out without disclosing 
any of DISTRICT's confidential information to the CONTRACTOR. However, should it 
become necessary to disclose the DISTRICT's confidential information, the DISTRICT
will notify CONTRACTOR in advance and in writing. The DISTRICT's confidential 
information will be clearly marked as such in writing. If information is orally disclosed 
which is deemed or desired to be confidential, such confidential information must be 
reduced to writing by the DISTRICT within thirty (30) days of oral disclosure and 
provided to CONTRACTOR.

ARTICLE VII: COMPENSATION AND METHOD OF PAYMENT

A. The estimated cost for the performance of the project is $37,883.

B. The DISTRICT agrees to pay the CONTRACTOR the contract on a cost 
reimbursement basis.  Each payment will be based on monthly invoice submitted by the 
CONTRACTOR before the last day of the Month.  

C. The CONTRACTOR will maintain accurate records of costs incurred in performance 
of the Contract and will make such records available to the DISTRICT upon request. 
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Monthly cost statements will include both previous month's costs and total costs to date. 
The DISTRICT may request additional supporting material as necessary.

ARTICLE VIII: COSTS INCURRED PRIOR TO EXECUTION

Costs incurred by the CONTRACTOR prior to execution of this CONTRACT and 
subsequent to September 2008 shall be allowed to the extent they would have been 
allowable if the CONTRACT had been in effect when such costs were incurred.

ARTICLE IX: CONTRACT AMENDMENTS

It is mutually understood and agreed that no alteration or variation in the estimated cost 
or terms of the CONTRACT shall be made unless in writing and signed by both parties 
hereto; and further, that no oral understanding or agreement not incorporated herein shall 
be binding on the parties hereto. 

ARTICLE X: TERMINATION

Either party may terminate this agreement upon thirty (30) days advance written notice to 
the other party. In the event of such termination, CONTRACTOR will refund all 
unexpended and unobligated funds to DISTRICT after withholding amounts necessary to 
discharge uncancellable obligations.

ARTICLE XI: SEVERABILITY

If any of the provisions of this CONTRACT are found to be invalid, it shall in no way 
affect the validity of any of other provisions hereof.

ARTICLE XII: PRIOR AGREEMENTS

This CONTRACT represents the entire agreement between the DISTRICT and 
CONTRACTOR with respect to the scope of services described herein, and supersedes 
any other understandings or agreements, written or oral, between the DISTRICT and 
CONTACTOR.

ARTICLE X1II: DISPUTE RESOLUTION
  
The parties agree to make their best efforts to solve amicably any dispute, controversy, or 
difference arising out of, in connection with, or resulting from this agreement.

ARTICLE XIV: Insurance and Liability

CONTRACTOR shall defend, indemnify and hold DISTRICT, its officers, employees 
and agents harmless from and against any and all liability, loss, expense (including 
reasonable attorneys' fees), or claims for injury or damages arising out of the performance
of this agreement but only in proportion to and to the extent such liability, loss, expense, 
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attorneys' fees, or claims for injury or damages are caused by or result from the negligent 
or intentional acts or omissions of CONTRACTOR, its officers, agents, or employees.

DISTRICT shall defend, indemnify and hold CONTRACTOR, its officers, employees 
and agents harmless from and against any and all liability, loss, expense (including 
reasonable attorneys' fees), or claims for injury or damages arising out of the performance
of this agreement but only in proportion to and to the extent such liability, loss, expense, 
attorneys' fees, or claims for injury or damages are caused by or result from the negligent 
or intentional acts or omissions of DISTRICT, its officers, agents, or employees.

DISTRICT shall be solely responsible for obtaining all necessary releases and 
permission slips from the parents/guardians of participants in the field trips. 

IN WITNESS THEREOF, the parties have caused this to be a duly signed and executed 
by their authorized representatives on the day and year first above mentioned subject to 
confirmation by:

DISTRICT

Name: ________________________________

Title: _________________________________

Signature: _____________________________

Date: _________________________________

CONTRACTOR:

Name: ________________________________

Title: _________________________________

Signature: _____________________________

Date: _________________________________
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BERKELEY UNIFIED SCHOOL DISTRICT

TO:  Michele Lawrence, Superintendent
FROM: Ann Cooper, Director of Nutrition Services 
DATE: November 14, 2007
SUBJECT: Contract for Annual Evaluation of Network for a Healthy 

California – BUSD Garden and Cooking Program

BACKGROUND INFORMATION 
The BUSD Network for a Healthy California (Network) program receives 
approximately 1.3 million dollars annually to conduct nutrition 
education gardening and cooking classes at 7 elementary schools, two 
middle schools, four preschools, and Berkeley Technology Academy.  As 
a mandatory component of this federal grant, BUSD is required to 
complete an annual evaluation by an outside contractor. In 2006-07, 
our evaluation consultant, Rachel Lanzerotti, completed impact and 
process evaluation services for the Network program.  The Executive 
Summary and Final Evaluation Report is included under separate cover.

In January, a comprehensive report is scheduled to be presented that 
will review this report as well as other aspects, including nutrition 
services.  Now, for 2007-08, the Network program requests board 
approval to contract with the UC Center for Weight and Health (CWH) to 
evaluate and assess the impact of the Network-funded cooking,
gardening and nutrition education exposure on student food knowledge, 
preferences and behaviors. Already active in Berkeley schools as the 
evaluator of the Berkeley School Lunch Initiative, The Center for Weight 
and Health collected baseline evaluation data during the 2006-07 school 
year for the Chez Panisse Foundation.  Having this group evaluate the 
program provides continuity.

As part of the SLI evaluation funded by the Chez Panisse Foundation, 
CWH also carried out observations of school lunch and food service in all 
Berkeley elementary schools. Anecdotally, children’s use and selection of 
a variety of fresh produce from the salad bar at schools with Network 
cooking and garden classes appeared to be higher compared to that at 
schools without Network sponsored cooking and gardening classes. 
Based on these initial observations, CWH’s evaluation for the Network 
program would assess the impact of the garden and cooking programs on 
students’ fruit and vegetable consumption by providing a systematic 
evaluation of salad bar usage as well as examining fruits and vegetables 
brought for lunch from home. This effort would contribute greatly not 
only to our understanding of the effectiveness of Network programs but 
also to global understanding of the effectiveness of similar school-based 
nutrition programs.
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Funds from this contract will be used to gather information at two 
Network-funded schools; data will also be collected from two BUSD 
control school sites by the Center as part of its broader work for the Chez 
Panisse Foundation.  

A detailed copy of the scope of work and budget has been included with 
this document,

POLICY/CODE  
California Public Contract Code 20111

FISCAL IMPACT  
None.  $37,883 out of the Network for a Healthy California grant

STAFF RECOMMENDATION  
Approve the contract for the annual evaluation of the Network for a 
Healthy California Program.
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EXECUTIVE SUMMARY
EVALUATION OF THE NETWORK FOR A HEALTHY CALIFORNIA:
BERKELEY UNIFIED SCHOOL DISTRICT NUTRITION EDUCATION GARDEN AND COOKING PROGRAM, 2006-07

The vision of the Berkeley Unified School District (BUSD) Nutrition Education Garden and
Cooking Program is to teach every child to seek, grow, prepare and eat nourishing, delicious and
sustainably-grown food: empowering students to make choices that have a positive influence on their
personal health, family, community and surrounding environment. As a part of the Network for a
Healthy California, which funds the program, the program’s goals include increasing students’
consumption of fruits and vegetables and educating students to make healthy lifestyle choices.

In February 2007, the Berkeley Unified School District (BUSD) Nutrition Education Garden and
Cooking Program engaged a consultant to conduct a mixed-methods evaluation, synthesizing data
from a combination of qualitative and quantitative information sources. The evaluation had two main
purposes: (1) documenting effects of the program on children and families, and (2) informing future
program planning.

The evaluation design focused on questions regarding the consumption of fruits and vegetables
by students at participating elementary schools, including student food preferences; family nutrition
knowledge and behaviors; and process evaluation of the program, including recommendations for
future program development.

Key Findings:

Student Preferences:

 Consumption of all three HOTM items (snap peas, asparagus, avocado) increased in fourth-
grade classrooms at the two participating school sites.

 The experimental results, comparing participating sites with control sites, are inconclusive
due to fluctuating consumption at control sites and numerous variables that complicate
interpretation of the findings.

 Qualitative self-reports from students suggest that they are enjoying more fruits and
vegetables after taking garden and cooking classes. Students were able to state benefits of
eating fruits and vegetables.

 Family focus group and survey findings suggest that families are observing acquisition of
new knowledge, skills, and behaviors in their children, including eating new fruits and
vegetables and trying a greater variety of foods.

Family Nutrition:

 Families are preparing HOTM recipes together at home, as well as other recipes sent home
by cooking instructors. Half of responding families (50%) reported that they have cooked at
home with recipes from their child’s cooking classes, and the mean number of times families
have cooked recipes at home together is three (3) times.

 Students are bringing the program home in other ways, such as introducing their families to
new foods and encouraging them to buy and prepare fruits and vegetables that they learn
about in school.



Emerging Outcomes:

Several additional outcomes areas are suggested by evaluation findings, which indicate that benefits of
the program may include: providing experiential learning, the opportunity to learn practical and life
skills, and core environmental concepts and values.

Process Evaluation:

 Families showed a high level of interest in family nutrition and cooking classes. Topics of
particular interest are “Healthy Kids’ Snacks” and “Involving Your Kids in the Kitchen,” as
well as interest in shared cooking classes with their children.

 Families responding to the Spanish version of the survey and respondents from Thousand
Oaks and Emerson elementary schools were most likely to be “very interested” in attending
cooking and nutrition classes for families.

 Feedback on the garden and cooking program is overwhelmingly positive from both families
and students themselves, who expressed their appreciation for what the program teaches
and reflected how much students enjoy the classes.

 Families who participated in the survey and focus groups offered specific suggestions for
program improvement in the areas of program communication with families, new topics for
their kids’ garden and cooking classes, possible directions for program expansion, and
program staffing. Families and fourth-graders called for more class time in garden and
cooking classes.

Prepared by:
Rachel Lanzerotti, Evaluation Consultant

www.RLanzerotti.net

July 2007
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1. PROGRAM OVERVIEW

The vision of the Berkeley Unified School District (BUSD)
Nutrition Education Garden and Cooking Program is to teach every
child to seek, grow, prepare and eat nourishing, delicious and
sustainably-grown food: empowering students to make choices
that have a positive influence on their personal health, family,
community and surrounding environment. As a part of the Network
for a Healthy California, the goals of the BUSD nutrition education
garden and cooking program include increasing students’
consumption of fruits and vegetables and educating students to
make healthy lifestyle choices.

The BUSD Nutrition Education Garden and Cooking
Program receives funding from the USDA Food Stamp program
through the Network for a Healthy California (Network) to provide
garden and cooking-based nutrition education classes to schools
that have at least 50% of their students participating in the free and
reduced School Lunch Program.

During the 2006-07 school year, the BUSD Network garden
and cooking program served 3,464 unduplicated students and
provided a total of 6,438 nutrition education garden and cooking
classes through daytime and after school classes. Network eligible
schools included seven elementary schools, two middle schools,
the continuation high school, and four preschools. On average,
every student in participating schools received 10-20 garden
classes and 10-20 cooking classes per year.

At the two primary evaluation sites, the John Muir
Elementary fourth-grade class received four 30-minute gardening
classes/month and two 60-minute cooking classes/month; and
LeConte Elementary school’s fourth-grade class received two 60-
minute gardening classes/month and two-60 minute cooking
classes/month. The program organized approximately 25 nutrition
education school-wide events, including Back to School, Harvest
Nutrition Fairs, and Farmers’ Market events.

As a part of the nutrition education curriculum, the BUSD
Network garden and cooking programs utilized a Harvest of the Month (HOTM) framework, featuring a
seasonal fruit or vegetable for each month. Network teachers developed lessons plans around the
Harvest of the Month item, engaging students in experiential activities such as growing the harvest of
the month crop, cooking the featured item using healthy recipes, and tasting the seasonal item (along
with other locally grown produce), through fresh fruit and vegetable tastings. Throughout the month,
students had the opportunity to experience the featured HOTM recipe as an offering on the school
lunch menu. Students’ families received a calendar with food lunch menus and the featured HOTM
recipes so they could cook the recipes at home.

Seventh Graders Describe
the Cooking and Garden Program:

“By taking cooking and gardening
classes, students are taught how to
make yummy meals with natural and
healthy ingredients. What’s more,
students use the vegetables, seeds,
and fruits that they themselves
planted! So it really is a ‘Two Birds
with one stone’ deal; students learn to
eat well and learn that if you plant
something now, you will get to reap the
rewards later, which can be a very
useful thing to learn….”

“You enter the cooking room and the
aroma is intoxicating. You get a good
feeling inside when you realize almost
all the food that is in the kitchen was
grown by you! In gardening you have a
chance to learn about plants and have
fun doing it. Cooking is also very
helpful for a students learning
experience.”

“In these classes, students can also
learn a lot about nutrition. In cooking,
they teach us to make healthy food
and try to explain why we should eat
less junk food. We also learn about
things like the food groups, vitamins,
and how much food we should eat in a
day. In gardening, they show us how
to grow healthy foods, such as fruits
and vegetables, and teach us about
healthier eating habits, such as eating
organic foods, lowing fat intake, and
eating a wider variety of foods.
Gardening and cooking teach us how
to be healthy and how to stay that
way.”
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The 2006-07 school year marked a year of transition and
collaboration for the Berkeley Unified School District Nutrition
Education Garden and Cooking Program. For the first time, the
BUSD Network program formally joined the BUSD Nutrition Services
Department, led by Nutrition Services Director, Ann Cooper. In the
fall of 2006-07, Network teachers and Nutrition Services staff kicked
off the year by creating a shared vision statement and building tools
for collaboration. In a friendly “Iron Chef” competition, teams worked
together to create healthy lunch items and practice successful
collaboration.  Throughout the year, the nutrition education garden
and cooking instructors participated in joint staff development
trainings with nutrition services staff and science teachers to develop
strategies for integrating nutrition education into the cafeteria and the
classroom. Finally, with support from the Center for Ecoliteracy,
teacher teams at John Muir and Le Conte elementary schools collaborated to develop lessons
integrating hands-on nutrition education with classroom curriculum. Also, the Edible Schoolyard
organized and led nutrition education garden and cooking-based trainings for staff in the district.

“We learn about organic foods,
agriculture, all the steps in making a
meal, cooking, so many things that we
need to know. All of these things we
can use in some way for the rest of our
life, things that are just as important as
our main school subjects. Learning
about organic, healthy foods and how
to cook them can lead us to a lifetime
of knowing how to eat healthy, learning
about agriculture raises our awareness
of the problems of American
agriculture, which will make us more
conscious of what we eat… There are
so many important things we learn in
cooking and gardening class.”
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2. EVALUATION OVERVIEW

In February 2007, the Berkeley Unified School District (BUSD) Nutrition Education Garden and
Cooking Program engaged consultant Rachel Lanzerotti to conduct a program evaluation for the 2006-
2007 academic year. The evaluation had two main purposes:

1. Documenting effects of the program on children and families
2. Informing future program planning

With these two purposes, the evaluation design focused on answering key questions regarding
the consumption of fruits and vegetables by students at participating elementary schools, family
nutrition and changes in family knowledge and behavior related to the program, and process evaluation
and recommendations for future program development. The key questions in these areas include:

 Consumption of fruits and vegetables:
• Does consumption of fruits and vegetables, as represented by consumption of the

featured Harvest of the Month (HOTM) foods, increase among fourth graders at
participating school sites?

• How does consumption change at intervention sites as compared with control sites?

 Family nutrition:
• Do participating families prepare HOTM featured recipes together?
• What are perceptions among families about the program’s impacts on their children?

 Process evaluation:
• What is the level of interest in family nutrition and cooking classes?
• What are perceptions among families about the program overall?

The Network for a Healthy California (Network) encourages evaluation that documents changes
in fruit and vegetable consumption. Thus, key questions, factors, and methods in this area are related
to: (1) measuring food preference, specifically preference for fruits and vegetables, among fourth-
graders at two participating (“intervention”) sites; and (2) documenting students’ self-efficacy and skills,
especially related to food choices. This aspect of the evaluation focused on fourth graders in order to
mirror a longitudinal evaluation launched by the Center for Weight and Health (CWH) and in response
to recommendations by the past program evaluator and the Network’s Evaluation Specialist.
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Data Sources

The evaluation is a mixed-methods design, synthesizing data from a combination of qualitative
and quantitative information sources. Primary data sources informing the evaluation findings presented
in the report include:

 Classroom Taste Tests
 Student Focus Groups
 Student Essays
 Family Surveys
 Family Focus Groups
 Program Records

A brief description of each of these methods follows. A more detailed discussion, including
discussion of implementation, analysis, and limitations and strengths of each method, may be found in
the Methodology section of the report.

Classroom Taste Tests

Using an exploratory, experimental design, we measured pre- and post-intervention plate waste
amounts for selected Harvest of the Month (HOTM) foods. The “snack days” were taste tests designed
to measure food preference among 4th graders, specifically whether consumption of the HOTM fruits
and vegetables changes among fourth-grade students at intervention sites, as compared with
consumption at control sites. The three foods measured followed the HOTM calendar and were: snap
peas (March), asparagus (April), and avocado (May).

Student Focus Groups

We held two 20-minute focus group discussions with a total of 38 fourth graders at Le Conte
and John Muir, the two intervention sites that participated in the taste tests. The student focus groups
gathered students’ reactions to the taste tests; determined whether they report eating more fruits and
vegetables, as a result of the garden and cooking program; asked about food preparation with their
families; and asked what they like or would change about the garden and cooking program.

Student Essays

Although collected for a writing assessment and not originally intended for evaluation purposes,
these student essays about the garden and cooking program provided insights about the benefits of the
program and additional outcome areas, in students’ own words. We reviewed 177 essays written by
seventh-graders at Longfellow and Willard middle schools.
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Family Surveys

We designed and administered a 10-question survey to 327 families of fourth-graders (and fifth-
graders in 4th/5th split classrooms) at Emerson, Malcolm X, Rosa Parks, Thousand Oaks, Washington,
Longfellow, and Willard (all elementary school intervention sites except John Muir and Le Conte). In
total, 195 families returned completed surveys, for a 60% response rate. The surveys asked families of
participating fourth (and fifth) graders whether their children are bringing home information from the
garden and cooking program, and whether this is influencing how families select or grow and prepare
nutritious foods. The survey also assessed interest in nutrition, cooking, and gardening classes for
families.

Family Focus Groups

Two 1-1/2 hour discussion groups with 18 families of 19 students in all grades (K-5) at Le Conte
and John Muir who have participated in the garden and cooking classes collected qualitative
information about families’ experiences and opinions of the garden and cooking program. Questions
were designed to ask about the extent to which students are bringing home information about the
program and influencing their families’ decisions about nutrition. The focus groups also addressed
families’ recommendations for future development of the program, including their level of interest in
nutrition and cooking classes for families.

Program Records

The BUSD garden and cooking program routinely collects process data such as numbers of
classes provided and numbers of students served by school. Program data provide outputs information
for process evaluation, as well as a picture of exposure to the program by intervention site and types of
intervention.

Organization of the Report

The report is organized into sections according to areas of key findings, with sections devoted to
student food preferences, family nutrition, and other outcomes areas, followed by a process evaluation
section and a detailed methodological section. Appendices to the report contain instruments and
protocols used for data collection.
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3. STUDENT FOOD CONSUMPTION AND PREFERENCES

This section of the report addresses the evaluation questions related to students’ food
preferences, specifically changes in their consumption of fruits and vegetables.

Evaluation Questions:

 Does consumption of fruits and vegetables, as represented by consumption of the featured
Harvest of the Month (HOTM) foods, increase among fourth graders at participating school
sites?

 How does consumption change at intervention sites as compared with control sites?

Key Findings:

 Consumption of all three HOTM items (snap peas, asparagus, avocado) increased in fourth-
grade classrooms at the two participating school sites.

 The experimental results, comparing participating sites with control sites, are inconclusive
due to fluctuating consumption at control sites and numerous variables that complicate
interpretation of the findings.

 Qualitative self-reports from students suggest that they are enjoying more fruits and
vegetables after taking garden and cooking classes. Students were able to state benefits of
eating fruits and vegetables.

 Family focus group and survey findings suggest that families are observing acquisition of
new knowledge, skills, and behaviors in their children, including eating new fruits and
vegetables and trying a greater variety of foods.

Consumption of HOTM Items Increased, Yet Experimental Results Are Inconclusive

The evaluation hypothesized that consumption of an HOTM fruit or vegetable would increase
from the beginning of a month to the end of a month in which that food was featured in both cooking
and garden classes. Further, consumption should increase at program (intervention) sites receiving the
classes, while remaining the same or decreasing at control sites that did not receive the classes. Thus,
the evaluation used an exploratory, experimental design to measure changes in food preference, a
plate-waste type measurement process. A detailed description of the approach and measurement
process can be found in the Methodology section.

The following table shows the change in consumption of each of the HOTM foods by school
site, as measured by average ounces per student per class. Note that LeConte and John Muir are
program intervention sites, while Jefferson and Cragmont are control sites that do not receive the
Network’s garden and cooking program.
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Table 1:
Change in HOTM Item Consumption by School Site

(Ounces Per Student)

HOTM Food
Approximate
Serving Size

John Muir LeConte Jefferson Cragmont

Snap peas 0.3 oz + 0.33 oz + 0.10 oz + 0.32 oz + 0.39 oz

Asparagus 0.4 oz - 0.19 oz + 0.40 oz + 0.19 oz - 0.19 oz

Avocado 0.8 oz + 0.48 oz - 0.02 oz + 0.02 oz + 0.75 oz

Consumption of snap peas and avocado increased by the greatest amount per student at Cragmont,
one of the control sites. Asparagus consumption increased by the greatest amount per student at
LeConte.

The table below summarizes the percent change in consumption per student of the HOTM items
at program sites and control sites.

Table 2:
Percent Change in Consumption of HOTM Items

At Program Sites and Control Sites

HOTM Food
% Change

Program Sites
% Change

Control Sites

Snap peas 45% 63%

Asparagus 17% - 4%

Avocado 55% 70%

Program sites showed an increase in consumption per student for all three HOTM foods offered.
At the same time, control sites showed an increase, even greater than that at the program sites, for two
of the foods offered (snap peas, avocado), while there was a decrease of four percent in per student
consumption of one of the foods (asparagus).

The experimental results, which compare program sites with control sites, are inconclusive due
to fluctuating consumption at control sites and numerous variables that complicate interpretation of the
findings. The findings suggest a trend of increased consumption at all sites, both program and control
sites, at the end of the month, thus making it difficult to determine whether these findings are related to
program interventions, researcher effect, variations in classroom setting, or other causes. (See
Methodology for a more in-depth discussion of limitations and strengths of this approach.)

In addition to offering the tasting, the evaluation team made informal observations about
students’ responses and any unusual conditions on that day in each classroom. To some extent, these
observations reinforced the great difficulty of consistently recreating tasting conditions. At the same
time, the observations offered suggestive findings:

Students demonstrated familiarity with options for selecting and preparing the foods they were
offered at the intervention sites. For example, some students asked whether the avocado had lemon or
salt on it, and whether the avocados were “fair trade” avocados. At one of the program sites during the
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post-test, students were making “guacamole” in the cups containing the avocado pieces. Students
made requests for salt, pepper, lemon juice, onions, and chips.

Students also expressed food preference in the form of requesting alternatives to the tasting
items. When we brought asparagus, students at both of the program sites asked us, “Next time can you
serve pineapple?” and “Bring us strawberries.” They requested fresh fruits as alternatives to asparagus
and peas, rather than junk food or other types of tastings.

Students Report Enjoying More Fruits and Vegetables for Health

In the final week of the school year, the evaluation team returned to John Muir and LeConte to
hold brief discussions in the two fourth-grade classrooms that had participated in the taste tests. The
goals of these groups were to gain more insights into the taste tests process and to determine whether
the students self-reported changes in their fruit and vegetable consumption. Reasons students gave for
avoiding the tasting food items included the following:

Snap peas: “They are bitter.”

Asparagus: “The texture felt slimy and stringy. The taste was kind of bitter, but mainly I didn’t like the texture.”

Avocado: “It tastes sour and bitter. Needs a little touch of salt.”

“I didn’t like the avocado because it didn’t have any flavor.”

Reasons student gave for liking the tasting food items included the following:

Snap peas: “I liked the peas because they are healthy.”

“I think they are healthy for you.”

Asparagus: “It was healthy and yummy.”

“I liked the asparagus because they were crunchy.”

“Crunchy and helps prevent cancer.”

Avocado: “I just liked it.”

Students were able to articulate preference based on flavor and texture. From the comments
above, a bitter or sour taste and a slimy texture were negatives, while a crunchy texture was positive.
Even more, healthy value was a reason given for eating peas and asparagus. (Although one person
said they avoided the asparagus because it “wasn’t nutritious.”)

When we asked students directly why they ate more or less of the food offered, they made the
following comments, which reinforce the impact of preparation and context as well as personal
preference.

“I ate more of the peas and less of the other two vegetables because I’m not really into them.”

“Sometimes kids just like vegetables cooked up”.

“Sometimes I eat less because sometimes I want to get work done before recess.”

“I ate less because I wasn’t really that hungry.”
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In the two focus groups, 66% of participating students (25 students) raised their hands to
confirm that they are eating more fruits and vegetables than they used to, before taking cooking and
gardening classes at school.

The reasons they gave for eating more fruits and vegetables since taking the classes were
related to health, and the fun of preparing their own food. One student pointed out that she now eats a
greater variety of fruits and vegetables.

“Eating healthy makes you better because you get vitamins from fruits and vegetables.”

“I eat a lot of bananas because I want to keep my potassium.”

“In gardening, it’s a lot more fun when you pick your own food so other people don’t pick it for
you. So you eat what you want to eat.”

“[I eat more], because you get to mix veggies or fruits together and actually make it taste good
and healthy, too.”

“[The amount I eat] didn’t increase or decrease; it just made my variety more.”

Families Say Their Children Are Eating New Vegetables and Fruits

The evaluation design included focus groups with families at two program sites, LeConte and
John Muir, and a survey of families in fourth-grade classrooms at the five other program sites. Although
primarily implemented to gather information about changes in family nutrition behaviors (see Family
Nutrition section below), the focus groups and surveys also provided insights into changes in students’
consumption and preference for fruits and vegetables.

Over half of the families surveyed (53%) reported that their child has asked them to buy or
prepare fruits and vegetables that they don’t usually have at home, (n = 192). Moreover, 63 survey
respondents listed new fruits and vegetables to which their child has introduced them during the past
seven months of the current school year. (See Section 4 for more details on these findings)

Using the survey as an opportunity to comment openly on changes they have observed in their
children with regards to cooking and eating, several families described their children as less likely to
want junk food and more likely to try or become interested in unfamiliar and new foods. They said that
their children are asking questions about what they are eating, and they are cooking at home.

“Even though my daughter is a somewhat picky eater, she has come home excited about being
introduced to these foods that if I presented to her, she would not eat. Thanks!”

“I love the kids having both cooking and gardening. It makes them so much more aware of the
foods they eat! They are less likely to want ‘junk’ to eat and they now look at labels/ingredients
and calories.”

“I notice that my kids are aware of what they eat and ask questions about foods’ benefits and
flaws.”

“My son is trying and liking fruits and vegetables I never thought he would try and he is getting us
(at home) to make new recipes. Thank you for this program!”
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Families who participated in the focus groups also observed new attitudes and behaviors in their
children. They reported that their children are trying new foods and eating more variety of foods, as well
as having more confidence and creativity in the kitchen and garden.

“She’s eating asparagus now. [The garden teacher] told me she eats kale. I have found out via
this program that she eats artichokes and asparagus and kale, so that’s pretty amazing.”

“My kid did eat asparagus for the first time as a result of this program and was extremely proud….
It’s like harvest of the month is more like a miracle of the month.”

“My kid came home the other day and said, ‘Oh mommy, mommy, I ate something that was so
good. It was green with a red stem; you know what it is. It was great, I really loved it.’ She would
never eat chard if I gave it to her. I mean if it has green flecks she won’t eat it, but here she’ll eat
something that she’s made. It’s just incredible.”

“One day he came out of school, and he said, ‘Mom, I love broccoli! But it has to be fresh picked,
just picked from the garden, with Annie’s Goddess dressing. And then one day—and this is really
more of a tribute to the genius of [the garden instructor]—he came out with a friend and they were
chewing raw chard, and he goes, ‘Mom, look if you chew it long enough you can make vampire
blood.’ And now he has this thing for chard and dinosaur kale. He’ll cook it, and I’ll say, ‘Should
we put something on it? And he’ll say, ‘No, let’s keep it pure.’”

“In 4th grade [my son] invited us up into his room and he had tangerines on plates and I was like,
where did he get this, and then I saw Chef Carrie and how she has things out on plates. It only
happened once, but it was a great moment. Like, ‘Come upstairs, and would you like some
tangerines? I’ve made tangerines for us.’ It was great.”

“[My children have not started eating more fruits and vegetables] but the variety is different.
They’re more willing to try different fruits and vegetables. My five year old… we can go through a
buffet, and his plate will be full of fruits and vegetables. He’s my only child who will eat zucchini.
He eats more of a variety now and he recognizes fruits and vegetables.”

“My son said to me, “’Mum, can I eat these strawberries right now? Are they organic or not
organic?’”

“He’s been doing things like, ‘Oh Mom, I don’t want any mayonnaise, because that’s not good for
you.’ He’s making conscious decisions to try to eat healthier. I feel like his consciousness about
what he puts in his body comes from [the cooking and garden program].”

A number of parents in the focus groups cited the importance of a school-based program that
encourages their children to participate and try new things that they would not be willing to try if
suggested only at home. These statements from parents also point out the ways in which students are
bringing new information home with them in interactions with their families. These findings are explored
in more depth in the Family Nutrition section that follows.
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4. FAMILY NUTRITION

This section of the report addresses the evaluation questions related to family nutrition,
specifically the extent to which students are bringing home to their families the information, skills, and
behaviors learned at school, and the level of interest in nutrition education among families.

Evaluation Questions:

 Do participating families prepare Harvest of the Month (HOTM) featured recipes together?
 What are perceptions among families about the program’s impacts on their children?

Key Findings:

 Families are preparing HOTM recipes together at home, as well as other recipes sent home
by cooking instructors. Half of responding families (50%) reported that they have cooked at
home with recipes from their child’s cooking classes, and the mean number of times families
have cooked recipes at home together is three (3) times.

 Students are bringing the program home in other ways, such as introducing their families to
new foods and encouraging them to buy and prepare fruits and vegetables that they learn
about in school.

Families Are Preparing School Recipes Together

Students are bringing home information that they learn in the program and families are cooking
and eating differently as a result.

The initial evaluation questions related to family nutrition concerned whether families are
preparing HOTM recipes together. Family survey findings addressed this topic and more, confirming
not only that families have prepared the recipes but also that students are changing their families’ food
choices in other ways.

 Half of responding families (50%) reported that they have cooked at home with recipes from
their child’s cooking classes, (n =190).

 The mean number of times families have cooked recipes at home together is 3 times, with a
range from 1 to 30 times, (n = 78).

We asked families to report which of the HOTM recipes they had prepared together at home.
Table 3 below summarizes their responses.
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Table 3:
Proportions of Family Survey Respondents

Preparing HOTM Recipes at Home

HOTM Recipe %

Chinese New Year Won-Tons (n = 187) 20%

Fresh Tomato Sauce (n = 186) 20%

Black-eyed Pea Salad with Greens (n = 187) 16%

Three Sister Stew (n = 187) 13%

Harvest Fruit Salad with Persimmons (n = 187) 11%

Citrus Jicama Stuffed Lettuce Leaf Salad (n = 187) 11%

Winter Compote (n =187) 5%
* Because respondents could select multiple response options, percentages add up to greater than 100%.

The Chinese New Year Won-Tons and Fresh Tomato Sauce were most popular, with one-fifth
(20%) of respondents indicating that they had prepared these recipes. (Note that families that
completed the Spanish version of the survey were more likely than families who completed the English
version to have prepared Fresh Tomato Sauce and Citrus Jicama Stuffed Lettuce Leaf Salad. They
were less likely to have prepared the Chinese New Year Won-Tons.)

Focus group participants also reported that their children are bringing information home. They
are telling parents about new foods or recipes they have learned about. The family is cooking and/or
eating differently, often using the HOTM recipes or other recipes sent home by cooking instructors.

“I made the wontons. It went good. They were gobbled up.”

“[We made] the won tons and the muffins, squash muffins. [The cooking instructor] sent the
recipe home.”

“Hoppin’ John has been a favorite, like a confetti of bell peppers. They love that one. And then the
Bruschetta, that’s a favorite. Salads.”

“[My son] made the black-eyed pea salad twice because [the first time he made it], everyone in
our neighborhood raved about it.”

“She’s eating a bigger variety of vegetables because I’m cooking them thanks to this cooking
class. Before I didn’t know how to cook kale or chard, but now we eat them every week.”

“I made salad dressing [from the LeConte recipe] every night; it’s a point of pride. [My daughter]
knows it was made in the cooking class, that we have this delicious LeConte salad dressing.
She’ll have a friend over and she’ll put it on, and they’ll lick the plate clean.”

“I think kids really enjoy when you replicate what you do in school, because they’re so proud, and
when you replicate it at home it’s special to them.  It’s like, ‘Oh you’re making what we made at
school.’”

Students themselves also reported that they are cooking the recipes at home, with 11 (of 38)
students in the focus group discussions raising their hands to show that they have cooked recipes at
home with their families. The recipes they mentioned included: Three Sisters Stew, Persimmon Muffins,
Squash Muffins, Hoppin’ John, Bread, and Won-Tons.
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“I made the snack that we had in garden class, when we sliced the asparagus and put salt and
lemon juice.”

“[I made] some kind of stir fry, something with spinach.”

Students Are Introducing New Fruits and Vegetables at Home

Over eighty percent (84%) of families responding to the survey reported that their child talks
with them about the garden and cooking classes they are taking at school, (n = 194). (All (100%) of
respondents to the Spanish-language version of the survey reported that their child talks with them
about the garden and cooking classes, (χ2, p < .001). The greatest proportion of Thousand Oaks
parents (90%), as compared with parents at all the other surveyed schools, reported that their child
talks with them about the garden and cooking classes, (χ2, p = .031).)

Beyond preparation of the HOTM recipes, we also asked families whether their children have
introduced them to new foods or have asked them to buy or prepare new fruits and vegetables.

 Over half (53%) of families reported that their child has asked them to buy or prepare fruits
and vegetables in the past seven months that they don’t usually have at home, (n = 192).

 Forty percent (41%) of families reported that their child has introduced them to new fruits
and vegetables in the past seven months, (n = 192).

In total, 81 respondents listed specific fruits or vegetables that their child has asked them to buy
or prepare in the past seven months that they don’t usually have at home. These are listed below:

apple (4) hummus pineapple (3)
asparagus (2) jicama (5) plums
banana (2) kale pomegranate (2)
bell pepper kholrabi pumpkin
black eyed peas (9) kiwi (3) radishes
black berry kumquats raw spinach
blood orange (2) leafy greens (2) red & green bell peppers (2)
broccoli (4) lettuce salad with ranch dressing
brussel sprouts mango (7) shiitake mushroom
butternut squash (8) mint snap peas (2)
cabbage mushrooms soup with corn in it
carrots (9) mustard greens spinach (2)
cauliflower new potatoes squash
chard orange (4) strawberries (6)
cucumber organic fennel sweet potato (2)
d'anjou pears papaya (3) tangelos
different fruits (3) parsnips (2) tomatoes (2)
fennel peach (2) watermelon (2)
gala apples pears white sauce (2)
garlic peas (2) wontons (2)
grapes (3) persimmon (7)

Several of their responses indicated foods used in HOTM recipes, including black-eyed peas, butternut
squash, “soup with corn in it,” and “wontons.”
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Moreover, students are introducing their families to new foods. In response to the family survey,
63 families listed new fruits and vegetables that their child has introduced them to during the past seven
months:

apples (2) garlic (2) pink lady
asparagus grapes (2) pomegranate (2)
banana (3) green beans (2) potatoes
black-eyed peas (5) happy flowers purple cauliflower
blood orange (4) hominy radish
bok choi (2) jicama (3) red delicious apples
broccoli (5) kiwi salad mix
broccoli flowers kohlrabi shiitake mushroom
brown rice kumquat (2) snap peas
brussel sprouts lettuce (4) sour sorrel (2)
butternut squash (3) long soybeans spinach (3)
cabbage (2) mango squash (4)
calendula mustard greens strawberries (6)
carrots (8) oatmeal sunchokes
chard orange (2) sweet potato
cherries papaya (3) tomatoes (3)
corn parsnips vegetable soup
cornflower peaches white carrots
dandelion greens pears wild onions
dino kale persimmons (8)
fava beans (2) pine nuts (3)

Some respondents listed vegetables that it might seem unlikely were “new” to them, such as
apples. Yet others specified “pink lady” or “red delicious,” which suggests perhaps their children
introduced them to new varieties or even uses of the produce. Along the same lines, for example, one
parent said their child has introduced them to “verduras como diferentes tipos de calabazas (different
types of squash).”

Family focus group participants also reported that their children have introduced them to new
fruits and vegetables that they learned about in school.

“One time my daughter took me up into the [school] garden, and she picked a flower and had me
taste it. It’s about nature and fun, and it’s great.”

“Three Sisters Stew: While he tells me how to make it, he also tells me a little story about why is it
called like this.”

“Dinosaur kale. I’d never cooked that before. I grew up in the South and greens were always on
the stove for five hours with a lot of bacon grease. When I went back to Texas, I cooked dinosaur
kale and chard the way the [cooking instructor] cooks it.”

Other students have asked their parents to buy or prepare new foods:

“When we go into the store it’s like an educational thing. We spend maybe an hour or so; we
discuss whatever we see. He’ll say, ‘Oh yeah I saw this in cooking class.’”

“They say, ‘We tasted that and this,’ they make a shopping list now—‘we want
bruschetta’—they’ve been preparing it as well.”



BUSD GARDEN AND COOKING PROGRAM EVALUATION, 2006-07
PAGE 15

Among fourth-grade students themselves, in the focus group discussions, 20 (of 38) students
said that they have asked their families to buy or prepare something new. Some of the foods they have
asked their parents to buy included: asparagus, cantaloupe, carrots, peas, and watermelon and other
fruit.

 “I asked my nana to buy garlic, ginger, and spinach.”

“I tell my dad to buy apples, strawberries, and stuff, because I usually like fruit.”

“Yeah, I asked my family to buy asparagus!”

“I asked my mom to buy a lot of citruses because my cooking teacher said it’s good to eat a lot of
citruses because it has a lot of Vitamin C.”

Lastly, in focus groups, 13 (of 38) students told us that they now are gardening at home with
their families, after doing so in school.

Families Observe Positive Changes Related to Nutrition

Both the family surveys and focus groups offered opportunities for parents to comment on the
types of changes they have observed in their children and families with regards to nutrition.

Respondents to the family survey reported that their children are trying new foods and are
excited about unfamiliar and new foods. They say their children are less likely to want junk foods and
more likely to ask questions about what they are eating, and they are cooking at home.

 “I appreciate the kids being introduced to various healthy foods though this class. My child is
more motivated to try unfamiliar and new foods in a class situation rather than at home.”

“My kids try many fruits and vegetables and grains in cooking that they are unwilling to try at
home — yeah!! They're also very into organic and healthy based on what they're learning.”

“Thank you for having a cooking class it helped my daughter to be more aware of her eating
habits.”

“Thank you. My kids cook dinner every Tuesday night.”

“I absolutely love both the cooking and gardening classes because it has offered me an additional
way to connect with my daughter. I have also learned about healthy foods that taste wonderful!”

A number of parents in the focus groups cited the importance of a school-based program that
encourages their children to participate and try new things that they would not be willing to try if
suggested only at home.

“I would say there’s something mysterious that goes on there [in the cooking and garden
program]. They have a way of getting children to participate in growing, cleaning, cooking,
vegetables, and trying them, that I haven’t been able to do.”

“I feel like his consciousness about what he puts in his body comes from [the garden and cooking
classes]. When I try to present it he’s totally resistant.”

“I have noticed with [my son] that he will absolutely not eat something because I made it a certain
way, but then at school he experiences it, and he will always try it if the other kids are eating
it—asparagus was one of them. He said, ‘I really like this asparagus.’ It was kind of helpful
because it gave me an inlet for him to change his possibilities of a vegetable he would otherwise
have nothing to do with.”
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“The tricks the [instructors] play on them, like making pizza out of whole wheat tortillas or putting
a little garlic salt on the vegetables. It tastes like a million bucks. I do it every night now, and he
eats it.”

A few parents reported that the garden and cooking classes reinforce positive eating habits at
home, although their family already is well informed about healthy foods. Others described the ways in
which their children directly encourage them to make different food choices.

“They come home and criticize you if you do take-out.”

“[My daughter] really likes to eat at home, and I eat out a lot, and she’s like, ‘couldn’t you just stay
home and cook?’”

“They tell all their little cousins, ‘You’ve gotta have color on your plate. Have as many colors as
you can… see it’s all white and brown. That’s not good.’”

Families reported many additional benefits of the program for their children, many of which were
not originally anticipated nor measured as formal program outcomes in the current evaluation. Some of
these benefits include experiential learning, learning and practicing life skills, and opportunities for
creativity, among others. They are discussed in more details the following section on emerging
outcomes.
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5. EMERGING OUTCOMES

Families who participated in the focus groups reported many benefits of the program for their
children, many of which were not originally anticipated as formal program outcomes in the current
evaluation design. They include new skills and information related to cooking and gardening, as well as
core aspects of development and learning. Students themselves reported other benefits of the program
that include experiential learning, learning and practicing life skills, and opportunities for creativity.

The garden component of the program is integrated with the cooking classes and also merited
findings that were not directly addressed in the original set of evaluation questions. These findings are
included in this section, as well.

The Program Teaches Practical and Life Skills

We asked fourth-grade students at LeConte and John Muir what they learned from the cooking
and gardening classes that they didn’t know before:

“I learned how to make fruit salads.”

“I learned in farm and garden how to grow stuff.”

“How to take care of plants.”

“Sometimes plants are poisonous, even if you think it’s safe.

“When I was in Kindergarten, I learned in gardening class that bugs, even though they don’t look
great, they still help your plants.”

Many parents in the focus groups described their amazement at their children’s confidence and
skill in cooking, particularly their confidence after learning how to use knives in school.

“She’s really interested in making salad; she assures me that she knows how to use a knife.”

“I remember the first time she said, ’I’ll cut the carrots.’”

“It’s so exciting when you’re in kindergarten to tell everyone, ‘I know how to use a knife.’”

“People see her pulling out the big knives at our house, but she knows how to use sharp knives,
because, ‘We do this at school.’”

I was very amazed when she said “They showed me how to cut with a knife.”

“When I first saw her I said, ‘Don’t touch the knife!’ but she was already cutting. I was very happy
about that; she feels very happy too because it makes her feel older. The program teaches them
a lot.”

“It is a healthy way for them to get into the kitchen and learn how to be independent.”

“She has a definite confidence in the fact that it’s all accessible to her.”

“She has this confidence that she can make things grow, and, even with cooking, I’m like, ‘how do
you open a coconut?’ and she’s like, ‘no you can open it!’”

Seventh graders at Willard and Longfellow contended that cooking and garden classes teach
them life skills that will serve them well in adulthood. One student summed up this theme with the
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comment, “Gardening and cooking classes aren’t only fun, but is something that will carry on with
[students] for life that they’ll actually use. They teach students to cook organic foods, learn about the
foods they put in their body everyday, how to grow and raise and garden, and it lets the students
unwind and learn the same time.” In their own words, others confirmed the importance of the life skills
and sense of self-efficacy provided by the program:

“In cooking and gardening you learn how to do things on your own.… When you learn how to do
these things on your own, you don’t have to depend on your parents doing things for you all the
time. Also, it can make you more responsible and capable in life, then people can look up to you.”

“Cooking and gardening form the basis of skills that are needed everyday. Taking care of your
body, making new friends and developing social skills are all what come from cooking and
gardening.”

“First, we plant and garden. Then, we cook what we planted. Lastly, we gain gratitude for our
foods.”

“Cooking and gardening classes are educational in other ways as well. For instance, students can
learn teamwork, cooperation, and respect. The different ways they educate students can teach
many more than if they just read a textbook. It encourages creativity.”

The Program Encourages Experiential Learning of Academic Subjects

Seventh graders had much to say about the area of experiential learning, arguing that they have
learned math, science, and history from the cooking and gardening classes that make them more
motivated to go to school.

“The cooking program is very good. It helps us in many areas such as: making better food
choices and math. Since I’ve have cooking and gardening as my elective, I’ve learned a lot. I’ve
learned that healthy food can taste good and be good for you as well. In addition to that my
measuring skills have improved as well. I’ve always cooked at home but sometimes I would get
mixed up in the numbers. Since I’ve started cooking in school also, that never happens anymore.”

“We do get history about cooking and gardening as well as measuring is math, and in a way we
do science experiments when we garden.”

“Classes like these make me want to go to school.”

“Cooking is a great class. It teaches students how to cook. It will help students cook for their
families when they’re old enough. It also make more students more motivated to go to school
because cooking is fun. You get to cook many types of dishes, then eat them.”

Experiential learning of academic skills and subjects also was pointed out as a beneficial aspect
of the program by several parents who participated in the focus groups.

“I think math and science are really taught well, like fractions and things—I’ll hear [my daughter]
talking and understanding something, and she’s really understanding it through cooking and
gardening. I think it’s much more experiential learning. It’s much more meaningful in some ways.”

“Meanwhile, in this very civilized sweet way they’re also measuring and doing math and they’re
learning nutrition, and they’re learning all these things painlessly.“

“[Gardening] teaches them to work together and then have a product in the end.”
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The Program Teaches Core Environmental Concepts and Values

Furthermore, parents spoke to the value of the core concepts of the program, which increase
children’s understanding of the continuity of food from garden to kitchen and create pride among the
students in their participation these cycles.  According to family focus group participants, the program
successfully imparts understanding of food cycles and culture.

“The farming and cooking program helps you see how the sustenance is carried out and how it’s
planted and grown, and you cook it and enjoy the food together in a rather civilized way for
kids—it’s really about educating as to the entire eating experience.”

“I think also there’s a different connection for the kids when they’re actually picking it from the
garden and cooking it themselves. There’s a different availability of tasting it that isn’t at home. I
don’t know how to replicate that, but I think it’s sort of wonderful that they’re really proud of the
stuff they grow and then they get to cook it and get to eat it.  I’m sure it does taste differently
when you do it yourself.”
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6. PROCESS EVALUATION

This section of the report summarizes process evaluation findings that particularly may inform future
program planning.

Evaluation Questions:

 What is the level of interest in family nutrition and cooking classes?
 What are perceptions among families about the program overall?

Key Findings:

 Families showed a high level of interest in family nutrition and cooking classes. Topics of
particular interest are “Healthy Kids’ Snacks” and “Involving Your Kids in the Kitchen,” as
well as interest in shared cooking classes with their children.

 Families responding to the Spanish version of the survey and respondents from Thousand
Oaks and Emerson elementary schools were most likely to be “very interested” in attending
cooking and nutrition classes for families.

 Feedback on the garden and cooking program is overwhelmingly positive from both families
and students themselves, who expressed their appreciation for what the program teaches
and reflected how much students enjoy the classes.

 Families who participated in the survey and focus groups offered specific suggestions for
program improvement in the areas of program communication with families, new topics for
their kids’ garden and cooking classes, possible directions for program expansion, and
program staffing. Families and fourth-graders called for more class time in garden and
cooking classes.

Cooking and Nutrition Classes Greatly Interest Families

In both the survey responses and focus group discussions, families showed a high level of
interest in family nutrition and cooking classes.

Most survey respondents are interested in family nutrition classes. Almost one-third of families
(32%) who responded to the survey told us that they would be “very interested” in attending cooking
and nutrition classes for families, while half (51%) would be “somewhat interested,” (n = 188).

Families at Thousand Oaks (46%) and Emerson (37%) schools were most likely to be “very
interested” in attending cooking and nutrition classes for families, (χ2, p = .033). Families who
completed the Spanish-language version of the survey were significantly more likely to respond that
they are “very interested” in classes for families, (χ2, p = .009)

Among all respondents, the greatest proportions are interested in the topics of “Healthy Kids’
Snacks” and “Involving Your Kids in the Kitchen.” The table below summarizes their responses.
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Table 4:
Interest in Cooking and Nutrition Topics

Among Families Responding to the Survey

Cooking and Nutrition Topics %

Healthy Kids’ Snacks (n = 187) 51%

Involving Your Kids in the Kitchen (n = 187) 48%

How to Grow Healthy Snacks in the Garden (n =187) 39%

Integrating Fruits and Vegetables (n = 187) 32%

Other Topics (n = 186) 8%
* Because respondents could select multiple response options, percentages add up to greater than 100%.

In total, seventeen (17) families who responded to the survey specified other topics that they
would be interested in learning about in family nutrition classes, including the following:

• To learn about healthy foods for kids and adults. (3)

• Healthy lunches, including storage and presentation (2)

• How to make sweets without sugar, naturally sweet recipes (2)

• How to prepare healthy meals quickly

• How to cook things from other countries

• Recipes used in the cooking class

• How to teach my child to enjoy healthy foods

• Teaching children to pick good ripe produce

Focus group participants at both LeConte and John Muir also expressed enthusiasm for family
nutrition and cooking classes. Members of both groups suggested cooking classes for families together
with their children.

“I would definitely be interested, especially if it was cooking with my child. I would love that.”

“I would be interested in coming to a family cooking class just for the togetherness.”

“If we could have a family cooking type of class. I think it would be very enlightening for us and
our children. I would be a wonderful bonding experience.”

“The cooking classes would be a fantastic idea for families. I would present it as: Come and cook
with your kid. The kids would be the primary cooks, and you’re just the assistant cook. You could
pay for cooking classes, so that money could be used for something good in the program…. You
have dinner, and you sit and you dine on what you cooked.”
“I really love the idea of having the kids lead the class and us being the helper and having dinner
after. It’d be so fun.”

“I want cooking classes, and I will show up.”

A couple of the parents described the value of cooking classes that would parallel their children’s class
content and help them to replicate dishes that their kids have cooked and tasted in school.
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“I think for me the idea of a nutrition class would be a tough sell… and not even a cooking class,
but how to make things the way they make them here that the kids like. Now that I would like to
learn, either on my own or with the kids.”

“I would like to integrate some of the concepts she’s learning, at home. When they’re preparing a
vegetable, I’d like to know exactly how to replicate that so that there can be no objection whatever
[from my daughter].”

Other specific topics of interest to focus group participants included the following:

• Vegetarian cooking (3 participants)

• Seasonal foods and cooking (2 participants)

• A cooking class that teaches soul food vegetarian cooking

• A class about the interconnectedness of being able to grow [food] and cook it

• Cooking “international” or “traditional” foods from other countries

• How to gut a fish or to store meat, practical skills about how to cook meat

Positive Feedback: Families Appreciate the Program

Survey respondents and focus group
participants expressed a great deal of
general appreciation for the program and
what it teaches their children.

“I greatly appreciate the
program. I believe all children
should learn about where natural
food comes from and how it
grows.”

“Darles las gracias por permitir
que los ninos tengan
conocimiento sobre nutricion.” (Thank you for allowing the children to gain knowledge about
nutrition.)

“Gracias por ensenarles jardineria y cocina a los ninos.” (Thank you for teaching gardening and
cooking to the kids.)

“I love the gardening and cooking classes, thank you!”

“Keep up the good work.”

“Les agradosco mucho que les ofrescan estan clases a los ninos y que ojala nunca se pierdan
este programa.” (Much appreciation for offering these classes to the kids and I hope that we
never lose this program.)

“Que es muy excelente que les ensenen de la nutricion a los ninos. Y a nosotros como padres.”
(It is excellent that you are teaching nutrition to the kids. And to us parents.)

“I feel like my daughter and I are very lucky to have access to this cooking and gardening
program, and it’s probably why I came tonight to say that. It seems remarkable to me to have the
resources of a gardening teacher and cooking teacher.”

“…the fact that they have the cooking was one of the main reasons I
chose this [school]. I really wanted my child to know where his food
comes from, because everything is packaged and perfect. I want
him to see vegetables and fruit that don’t look perfect but they’re just
as delicious if not better. And grow it and [know] how much time and
energy things take, and it’s not to be taken for granted or thrown
away. And the cycle of where things come and where they go,
appreciate how long it takes to grow something, how long it takes to
nurture it, how much work goes into it, so when you eat it you
appreciate it; when you cook it, it’s… sacred.  That’s why I sent him
here. I want him to have some core philosophies like that.”

— Parent of a Kindergartener at John Muir
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Families who returned the survey reported that their children enjoy the cooking and gardening classes.

“My child enjoys both the cooking and gardening classes.”

“My daughter loves this class and is becoming very interested in cooking. I wish I had this class
when I was in elementary school, I'd be a better cook.”

“My son really likes the class. I'd hope it will continue.”

“Que mi hijo le gusta mucho esta clase. (My son really likes this class.)”

“We appreciate your exposing the kids to these subjects. Our son enjoys these classes very
much.”

In focus groups, 33 (of 38) fourth-grade students raised their hands to tell us that they like the
cooking and gardening classes.

Families Want More: Communication, Educational Topics, and Program Expansion

At the same time, families who participated in the survey and focus groups offered a number of
suggestions for program improvements. Their recommendations address the areas of program
communication with families; additional topics for the garden and cooking classes; and possible
directions for program expansion, including program staffing. Fourth-grade students themselves also
called for more class time in garden and cooking classes.

Program Communication with Families

A number of parents suggested that they would like more recipes from the program, as well as
other forms of ongoing communication. Several told us that recipes are not consistently making it home
to families.

“We would cook more recipes if we got them. My daughter raves about the recipes but I don't
know how to cook them.”

“I’d like to know what they cook here because my daughter would like to eat the things they make
here, but I don’t know what they are, they names of the dishes or anything. I’ve never seen the
recipes.”

“It’d be good to know what they’re cooking, you know like maybe in a newsletter.  Like ‘This week
in cooking class, the kids learned about tomatoes. The whole class was about tomatoes. Here’s
the recipe if you’d like to try it.’ That might be interesting to get all that…because I haven’t seen
any recipes sent home.”

“The communication between the cooking program and the parents—you know how kids don’t
always give you their sheets. It’d be nice to have it online. It wouldn’t have to be a very fancy
thing—it could be the recipe, the focus.”

“It would be nice (not necessary) to get a half-page write up of what you did in gardening. This
way, I can talk to my child about it. He does not tell me about his day.”

“I would love there to be some kind of website or volunteer bank, a volunteer network.”
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Additional Topics for Student Classes

In focus groups and survey responses, families suggested additional topics for cooking and
garden education. These included: information about eliminating sugar and process carbohydrates,
introducing traditional foods, and visiting a working farm.

“Quisiera ver a mi hijo aprender y poder sugerir como elimnar azucar y carbohidratos procesados
de la comida, especialmente en las bebidas -- comer y no tomar su fruta. (I would like to be able
to see my son learning and to be able to suggest how to eliminate sugar and processed
carbohydrates, especially in drinks — to eat and not drink his fruit.)”

“What about introducing our kids to traditional foods. There are so many healthy foods….
Introducing the kids to different kinds of foods. When they go out of this country, they know what
it tastes like, the spices we use. So it’s good to teach the different traditions.”

“A field trip to take them out to a farm.”

Possible Directions for Program Expansion

Areas for program expansion included finding ways to further integrate the program into the
regular school curriculum, as well as into school lunches. A couple of parents called for more cooking
and garden classes and more staffing, including a system for substitute teaching.

“[How] about a junior chef program, maybe bringing kids who really like it into classes for
assistance or whatever. It would help the teachers. It’d be a fun way to expand the program.”

Maybe find ways in the curriculum, like this is kind of like a lab, this could be in social studies, you
could mix it into math, this is a science charter school, if you could develop the curriculum to
always come back to the cooking.”

“It’d be nice if they could make it work so the cooking program takes over the cafeteria. So the
kids actually eat what’s served”

“…getting this kitchen to influence lunches out there.”

“If the children could come and run the cafeteria, learn some kind of skills, it would be a whole
model program going on… maybe they won’t cook the hot food, but they could be the sous chefs,
even be meal planners. That could teach them different skills.”

John Muir parents suggested that they would appreciate a project that involved organizing a
cookbook, such as a bound recipe book with family recipes and kids’ drawings. LeConte parents also
discussed putting together an inclusive book of family recipes, perhaps in a family nutrition class.
(LeConte families recently produced a similar cookbook, as a fundraising effort.)

Lastly, a couple parents recommended that the program set up a system for substitute teaching
so the students don’t miss out on cooking and teaching classes if staff members are absent.

“We love the cooking and gardening program. The staff is amazing--How come when they are ill
there is no substitute for them. It is a bummer when the kids miss their turn.”

“One of the problems with the cooking is the cooks aren’t always here and the teachers find out
last minute, so it’d be good if there was a backup if the cooks weren’t here.”
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More Cooking and Garden Class Time

In focus groups with the fourth-graders, students made their own suggestions about what they
would change about the garden and cooking classes. More time in class was the most frequent
suggestion for improving the program’s process: three LeConte student requested more time in the
garden and cooking classes, and another student requested classes more than once a week.

In the focus groups, families also called for more class time, particularly more cooking classes.

“The program should be offered more than it is.  It’s just not enough.  My daughters cook with me
probably 3-4 times a week.  But even with that they want more in school.”

“I want to second the idea of more cooking classes…. if they had 2 teams [of chefs]—sometimes
if you don’t like the teacher, you don’t like the subject. It’d be nice to have a bigger program.”
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7. CONCLUSIONS

This section draws conclusions from the evaluation findings that suggest directions for the development
of the BUSD Nutrition Education Garden and Cooking program, as well as next steps for future
program evaluation.

Nutrition Education for Families

BUSD elementary school families are interested in cooking and nutrition classes. A new area of
exploration in this year’s evaluation is how kids are bringing the program home to their families. The
findings in this area suggest the value of additional program planning for parent development.

Encouraged by the evaluation findings, the program is preparing to pilot family nutrition classes,
with staffing and site-based resources as primary considerations. The evaluation found that Spanish-
speaking families are very interested in parent nutrition classes, which reinforces the value and
importance of multi-lingual programming. Parents’ preferred topics would include, “Healthy Kids’
Snacks” and “Involving Your Kids in the Kitchen,” with a particular interest in shared cooking classes for
children and parents together.

More Class Time and Communication

Families are asking for more classes for their kids and more information about the program for
themselves. Families expressed interest in receiving more communications from the program, more
recipes, and more class time for their children.

The program currently is focusing on offering services to every student in school. One of the
biggest challenges to program expansion is the limitation on budget increases. Funding limitations
would prevent program expansion, in terms of staff FTEs. With increased funding, the program could
bring all staff up to 1.0 FTE to increase the number of classes for all grade levels.

At the same time, the program will respond to families’ requests by giving out more recipes to
parents, via centralizing the printing and distribution of Harvest of the Month (HOTM) recipes.
Evaluation findings reinforced the importance of providing a variety of recipes, in order to appeal to
diverse families. The program also would revisit timing, content, layout, and distribution of the annual
newsletter that goes home to parents, in order to make it a better tool for communication with families.
Planning nutrition classes for families also would allow the program to pilot new modes of
communication.

Institutionalizing the Program

In the coming year, the BUSD Network Garden and Cooking program plans to explore
strategies to integrate the garden and cooking curriculum into core subject areas with a focus on K-8
science. Utilizing staff development and training, the program will identify potential links between the
garden and cooking classes and science curricula such as the Full Option Science System (FOSS),
developed by the Lawrence Hall of Science, and the Linking Education, Activity, and Food (LiFE)
curricula developed by the Columbia Teachers College.
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Moreover, the program will continue to build connections with BUSD Nutrition Services. This
was the first year that the garden and cooking program joined the Nutrition Services Department.
Throughout the year, the garden and cooking staff participated in joint staff development trainings with
Nutrition Services staff to build relationships and tools for collaboration. In the coming year, the HOTM
will continue to be featured in the school lunch program. Overall, the program seeks to connect more
deeply what students are learning in the garden and cooking classes with what the cafeteria is
modeling.

Directions for Program Evaluation

The current evaluation yielded valuable insights related to program outcomes and processes. At
the same time, the evaluation encountered challenges related to quantifying consumption in school-age
children and establishing causality from interventions to changes in consumption. The program
currently is exploring the idea of creating a longer-term (3-5 years) vision and approach to evaluation
that would address both funder expectations and program goals.
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8. METHODOLOGY

The evaluation is a mixed-methods design, synthesizing data from a combination of qualitative
and quantitative information sources. Primary data sources informing the evaluation findings presented
in the report include:

 Classroom Taste Tests
 Student Focus Groups
 Student Essays
 Family Surveys
 Family Focus Groups
 Program Records

A description of each method follows, with a discussion of implementation, analysis, and
limitations and strengths. A summary of all methods is presented via the table at the end of the section.
Protocols and instruments may be found in the Appendices to the report.

Classroom Taste Tests

The classroom taste tests were designed to measure food preference among fourth graders,
specifically whether consumption of the Harvest of the Month (HOTM) fruits and vegetables changes
among fourth-grade students at two participating “intervention” school sites, as compared with
consumption at two control sites.

The pre-post design of the taste tests involved measuring change in student consumption of a
HOTM food item after the month of classes and activities focused on the food, as compared to
consumption before the month began. The HOTM items in spring 2007 were snap peas (March),
asparagus (April), and avocado (May).

Implementation

We selected two elementary school sites that receive the garden and cooking program,
LeConte and John Muir, and two control school sites that do not receive the program, Cragmont and
Jefferson elementary schools. Based on teacher cooperation and enrollment, we selected one fourth-
grade-only classroom at each of these four sites to participate in the evaluation.

The evaluation team prepared and presented each of the HOTM foods—snap peas, asparagus,
and avocado—in the freshest state possible. Snap peas were cleaned and portioned into soufflé cups.
Asparagus spears were blanched, cut into thirds, and portioned into soufflé cups. Avocados were sliced
and coated with fresh lemon juice to keep them from turning brown, then portioned into soufflé cups.
Each serving of the item had the same approximate weight, and enough servings were prepared for
each student to have at least two servings.

On the morning of each taste test, the evaluation team gathered at the LeConte cafeteria to
review the protocol and script for presenting the food item, donned matching aprons, and dispersed to
the classrooms. In each classroom, team members followed the same, brief script that introduced the
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food items and instructed students where to put compost and waste. The script encouraged students to
help themselves to as much or as little of the item as they wished. They received a two-minute warning
prior to clean-up. After ten minutes, team members packed up and returned to LeConte to weigh the
untouched servings and composted food. They recorded these measurements and their observations
on a measurement sheet (see Appendix).

The total number of fourth graders enrolled at seven BUSD NN intervention sites is 370 fourth-
grade students. The highest attendance of participants during the four taste tests was 96 students at all
four sites, with a maximum attendance of 47 fourth-grade students at the two program sites (John Muir
and LeConte). This is a 13% participation rate in taste tests among fourth-graders at all intervention
sites. Attendance ranged from 17 to 27 students per classroom for any given taste test, which is why
we calculated consumption by the average weight consumed per student per classroom.

The table below summarizes the dates, food items, and locations of the taste test offerings.

Table 5:

Taste Tests Summary

Date Day HOTM Item Type Schools

February 26 Monday Snap peas Pre-test Cragmont, John Muir

February 27 Tuesday Snap peas Pre-test Jefferson, LeConte

March 29 Thursday Asparagus Pre-test Jefferson, LeConte

March 30 Friday Asparagus Pre-test Cragmont, John Muir

April 12 Thursday Snap peas Post-test Jefferson, John Muir

April 13 Friday Snap peas Post-test Cragmont, LeConte

April 26 Thursday Avocado Pre-test Jefferson, LeConte

April 27 Friday Avocado Pre-test Cragmont, John Muir

May 10 Thursday Asparagus Post-test Jefferson, LeConte

May 11 Friday Asparagus Post-test Cragmont, John Muir

June 4 Monday Avocado Post-test Cragmont, LeConte

June 5 Tuesday Avocado Post-test Jefferson, John Muir

Analysis

With measurements recorded during the taste tests, the evaluator calculated food consumption
per student and analyzed changes in consumption from pre-test to post-test at each site and at
intervention sites as compared with control sites.

Limitations and Strengths

A previous program evaluation by BUSD Nutrition Education Garden and Cooking Program, in
2005-06, encountered difficulty measuring food consumption using a seven-day recall survey. As a
result, the current design was suggested by last year’s program evaluator and Network Evaluation
Specialist as an alternative approach to measuring consumption.
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Our presence became familiar to students, and they would ask us “what are you bringing us this
month?” A few students perceived their participation in the taste tests as research, perhaps attesting to
the amount of evaluation they have experienced both from past program evaluation by BUSD and
related to the parallel timing of the CWH study. The familiarity with the evaluation team members over
time may have contributed to researcher effect, perhaps leading to increased consumption. No patterns
in consumption related to presentation by particular evaluation team members were observed.

On each taste test day, the evaluation team offered the HOTM item at one intervention site and
one control site. A trained team of tasting providers followed a consistent, formal protocol to prepare the
tastings, offer the tastings in each 4th grade classroom using an introductory script, and measured
amounts of food offered, composted, and refused.

Controlling the conditions in a classroom setting proved extremely difficult. Although we
consistently offered tastings ten minutes prior to the first, morning recess at all schools, it was
necessary to work with schools’ and teachers’ schedules to determine timing of recess and day of the
week. The timing of universal breakfast, teachers’ classroom management style, the timing of the
students’ most recent garden or cooking class, testing schedules, and, in one case, a changing
classroom location were other variables beyond our control that may have impacted measurement. No
patterns in consumption were observed related to the timing of universal breakfast, timing of garden or
cooking classes relative to the taste tests, or other variables. Another phenomenon we observed was
that competition among students started to develop, as to how many soufflé cups of any given item
they could eat. This no doubt affected consumption rates in these classrooms.

Lastly, as the project developed it became clear that the control sites were not true controls,
thus complicating the experimental approach. Although neither Jefferson nor Cragmont receives the
Network program, both sites have a school garden. We learned that the teacher whose classroom we
selected at Cragmont has held tastings from the garden in her classroom during the evaluation period.
And, at Cragmont, students received weekly garden classes, which included nutrition education, with a
science teacher.

Student Focus Groups

We held student discussions in the two fourth-grade classrooms at LeConte and John Muir that
had participated in the taste tests.

Implementation

Both student focus groups were 20-30 minute classroom discussions held during the last week
of school in June 2007, using a prepared protocol and questions to guide a facilitated discussion. Most
questions were open-ended, although we did quantify some responses via a show of hands by
students. A note taker recorded student responses. At LeConte, 18 students participated, and 20
students participated at John Muir, for a total of 38 participants. In appreciation for their participation,
students received Nutrition Education Reinforcement Items (NERI), including magnets and cookbooks.
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Analysis

We used content analysis procedures to analyze the students’ responses. Through content
analysis, we identified consistent themes within and across responses. Quotations from group
participants are included in the report as appropriate.

Limitations and Strengths

The student focus groups provide qualitative findings that may tell some of the story behind the
taste tests and also provide insight into how students describe what they have learned and gained from
the garden and cooking classes. All students in attendance were required to participate.

Focus group findings are based on self-reports by the students. As with other methods involving
recall, student ability to accurately remember and describe their experiences may be limited or
inaccurately elaborated. Qualitative findings may not be generalizable.

Both groups were held in the regular classroom with the classroom teachers present, which may
have increased students’ comfort in the familiar setting or could have inhibited their responses. The
focus group facilitator and note taker also were familiar to the students from the taste tests team.

Student Essays

The evaluation team reviewed 177 seventh-grade essays about the garden and cooking
program from Longfellow and Willard middle schools, which were completed by students as part of a
writing assessment exercise.

Analysis

We reviewed essays and sorted them for clarity and common themes. We selected quotations
illustrative of the most common themes, for inclusion in the report.

Limitations and Strengths

Student essays provide qualitative evidence of students’ own perceptions of the program’s
benefits. Students wrote the essays for a purpose unrelated to the program evaluation. At the same
time, they suggest areas that potentially could be of greater interest to the program for future
exploration as outcomes.

Family Surveys

We designed a 10-question survey of families of fourth-graders (and fifth-graders in 4th/5th split
classrooms) at all intervention school sites except John Muir and LeConte. Due to concern that families
at John Muir and LeConte might be “over-evaluated” and potential overlap with a CWH survey, we
decided to exclude these two sites from the survey and hold focus groups with these families instead.
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The surveys were designed to ask families of participating fourth (and fifth) graders whether
their children are bringing home information from the garden and cooking program, and how this may
be influencing how families select or grow and prepare nutritious foods. The survey also assessed
interest among families in future nutrition, cooking, and gardening classes for families.

Implementation

The evaluator designed the survey instrument in consultation with program staff and the
Network Evaluation Specialist. The survey was designed to quantify responses, as well as offering
respondents the opportunity to provide open-ended answers to questions.

We translated a cover letter and the survey instrument into Spanish. All surveys were distributed
with the cover letter and survey attached in both English and Spanish so families could select their
language of choice.

Cooking and garden instructors distributed the surveys to fourth-graders’ classrooms at five
school sites. In many classrooms, teachers were encouraged to assign the survey as homework for
students to complete with their families. Teachers collected the surveys from students, and they were
picked up from classrooms by garden and cooking instructors or program staff.

Analysis

Survey data were input into Excel then imported into SPSS for cleaning and coding. The
evaluator ran basic frequencies of response to each equest. Second, we ran some multivariate analysis
to explore difference in overall responses (to see if there were any differences in response by grade
level, survey language, or school site). From MS Excel, we imported the data into the Statistical
Package for the Social Sciences (SPSS) software. Data were cleaned and recoded, as necessary for
analysis.

A “statistically significant” difference is best interpreted as one that is very likely due to a real
relationship and not due to chance. Results from multivariate analysis are noted with a p-value
indicating the level of statistical significance for the specific test (e.g., χ2, p = .035). As a rule, we used
the 95% confidence level (p = .05) to determine whether to consider findings from statistical tests
significant or not. Generally, the report includes only findings that emerged from the multivariate
analysis as statistically significant.

We used content analysis procedures to analyze the open-ended responses. Through content
analysis, we identified consistent themes within and across responses. Quotations from survey
participants are included as appropriate, to illustrate themes gleaned via analysis.

Response Rate

We distributed 327 surveys to 5 BUSD elementary schools: Emerson, John Muir, Malcolm X,
Rosa Parks, and Thousand Oaks. In total, 195 families of fourth- and fifth-graders at these BUSD
elementary schools completed and returned the survey.
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The overall response rate was 60%. Survey responses are from classrooms with both fourth
graders (88%) and fifth graders (12%). Eighty percent (80%) of respondents completed the English
version of the survey, and twenty percent (20%) completed the Spanish version of the survey.

 The schools with the highest proportions of families that returned the Spanish version of the
survey are Rosa Parks (36%) and Thousand Oaks (32%), and the school with the lowest
proportion is Emerson (5%), (χ2, p < .000).

 Emerson is the only school that returned surveys from families of fifth graders. All 23
surveys by families of fifth graders are from Emerson. Differences among fourth- and fifth-
grade families’ responses were not significant. (Other than the finding that fifth graders’
families were more likely than fourth graders’ families to have prepared Three Sisters Stew
and Harvest Fruit Salad.)

Limitations and Strengths

The evaluator developed the survey instrument via discussions with program staff members.
We translated the survey into Spanish to encourage participation by Spanish-speaking families.

Assigning the surveys as homework and using instructors as survey distributors may have
increased the response rate and lowered the likelihood that only the most motivated families would
respond. At the same time, the homework assignment may have contributed to bias, if families sought
to provide “correct” responses. It was difficult to create a consistent distribution and collection plan
across all classrooms.

Family Focus Groups

The two family focus groups collected qualitative information about families’ experiences and
opinions of the garden and cooking program. Questions were designed to ask about the extent to which
students are bringing home information about the program and influencing their families’ decisions
about nutrition. The focus groups also addressed families’ recommendations for future development of
the program, including their level of interest in nutrition and cooking classes.

Implementation

The evaluator developed the focus group questions and protocol with input from program staff
members. Families were invited to participate by cooking and garden instructors. The evaluator and
program staff attended school events one week prior to each of the focus groups and signed up
families to participate in the focus groups. Program staff members made reminder calls in order to
confirm attendance and child care needs.

In total, 18 families of 19 students grades K-5 at LeConte and John Muir elementary schools
participated in two 1-1/2 hour focus groups held at these schools. The discussions followed a prepared,
formal protocol and list of questions. The evaluator facilitated the discussions and a note taker recorded
participants’ responses. The family focus group at LeConte was held in English with Spanish
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interpretation. Childcare was provided during both groups. In appreciation for their participation,
participants received Nutrition Education Reinforcement Items (NERI), including cookbooks, lunch
satchels, and vegetable scrubbers.

The table below summarizes the numbers of students at each grade level, for the participating
families.

Table 6:
Grade Levels of

Family Focus Group Participants’ Children
Grade level # kids

K 3

1st 3

2nd 4

3rd 3

4th 1

5th 3

Unknown 2

Total 19

Analysis

We used content analysis procedures to analyze the focus group data. Through content
analysis, we identified consistent themes within and across groups. Quotations from group participants
are included as appropriate, to illustrate themes gleaned via analysis.

Limitations and Strengths

Groups were held in the early evening to correspond with pick-up times for after school
programs. Spanish interpretation was offered and provided for one group (LeConte). Childcare was
offered and provided for both groups.

Families were observed to appreciate the opportunity to socialize and form an impromptu
“support group,” as an added benefit of the group structure. At the same time, responses may have
been influenced by the presence of peers. Qualitative findings may not be generalizable and are based
on self-reports. Participants may not necessarily be representative of the general population of families,
as they may be a self-selecting group more likely to attend school events or otherwise more motivated
to provide assessment of the program.

Program Records

The BUSD garden and cooking program routinely collects process data about numbers of
classes provided and numbers of students served, by school. Class and student totals are calculated
from quarterly schedules and student enrollment in garden and cooking classes, and these data are
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entered into Excel spreadsheets. Program data provide information for process evaluation as well as a
picture of exposure to the program interventions by school site and classroom.

Summary of Evaluation Methods

The table below summarizes methods used in the evaluation.

Table 7:
Evaluation Methods

Method Description Purpose

Classroom
Taste Tests

Recorded pre- and
post-intervention plate
waste amounts for
selected Harvest of the
Month (HOTM) foods
offered as tastings

The CNN factor measured for the 2006-07 evaluation is: food preference
among fourth-graders at two participating sites. The taste tests were
designed to measure whether consumption of the HOTM fruits and
vegetables changed among fourth-grade students at intervention sites, as
compared with consumption at control sites.

Student
Focus Groups

Two 20-minute focus
group discussions with
fourth graders at Le
Conte and John Muir,
the two intervention
sites that participated in
taste tests

The student focus groups gathered students’ reactions to the tastings;
determined whether they report eating more fruits and vegetables, as a
result of the garden and cooking program; asked about food preparation
with their families; and asked what they like or would change about the
garden and cooking program.

Student Essays
177 essays written by
seventh-graders making
the case for the District
to continue the garden
and cooking program

Although collected for a writing assessment and not originally intended for
evaluation purposes, these student essays about the garden and cooking
program provide insights about the benefits of the program and additional
outcome areas, in students’ own words.

Family Surveys

A 10-question survey of
families of fourth-
graders (and fifth-
graders in 4th/5th split
classrooms) at five
intervention school sites

The surveys were designed to ask families of participating fourth (and fifth)
graders whether their children are bringing home information from the
garden and cooking program, and how this is influencing how families select
or grow and prepare nutritious foods. The survey also assessed interest
among families in future nutrition, cooking, and gardening classes for
families.

Family
Focus Groups

Two 1-1/2 hour
discussion groups with
families of students in
all grades at LeConte
and John Muir who
have participated in the
garden and cooking
classes

The focus groups collected qualitative information about families’
experiences and opinions of the garden and cooking program. Questions
were designed to ask about the extent to which students are bringing home
information about the program and influencing their families’ decisions about
nutrition. The focus group also addressed families’ recommendations for
future development of the program, including their level of interest in
nutrition and cooking classes for families.
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Addendum

The word "snack day" is used colloquially to refer to a taste test that provided a one time
sample of a fruit or vegetable delivered to measure student preference and consumption
of fruits and vegetables. The taste test provided only tasting-size portions and was not
intended to satisfy hunger or provide nutritional value. The District decided to use the
term "snack day" rather than "taste test" because we felt that students might be more
familiar with the term "snack" than "taste test." We also felt that the term "taste test"
might create an expectation among students that we would be asking for their opinions
about the items, which we were not focusing on during this study.



BUSD NN Snack Day Measurement Sheet

Today’s Date: Your Name(s):

School Name: Teacher Name: Rm #:

Who made the presentation? Time of universal breakfast today?

Use the back of the sheet for calculations and notes, if needed.  16 ounces (oz) = 1 pound (lb).

2. Total number of students in this class today:

3. Weight (in ounces) of all organic matter in
compost, after serving:

Total
weight - Tare weight

of container: = Net weight
of food

- =
Notes:

a. Pull food out of trash container, if needed, and weigh with compost
b. Remove napkins, cups, etc. before weighing

4. Weight (in ounces) of avocado offered but not
taken by students. This is the avocado that was
available for “seconds” but not taken:

Total
weight - Tare weight

of container: = Net weight
of food

- =

6. Any notes on your weighing, measurement, or calculation process that might have
affected your results? (Use the back of the sheet if needed.)

7. Please note any other relevant observations about the classroom, teacher behavior,
student behavior, school day schedule, etc.? (Use the back of the sheet if needed.)

1. Weight (in ounces) of all avocado that will be
offered at this site. Record before serving. This
weight should be the same for all sites.

Total weight -
Tare weight
of container
& weight of
pits/skins

= Net weight
of food

- =
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Berkeley Unified School District
Garden & Cooking Program Evaluation

Student Focus Groups

Discussion Questions

1. Who remembers: What were the three snacks we brought you?

2. Can I see a show of hands:

a. How many of you liked the peas? Comments on the peas?
b. How many liked the asparagus? Comments?
c. How many liked the avocado? Comments?

3. We noticed that sometimes you ate more and sometimes you ate less. Can you tell us
why?

4. Do you like fruits and vegetables more or less than you used to before taking cooking
and gardening classes at school? How many of you like them more? How many of you
like them less? Why?

5. Do you eat more fruits and vegetables than you used to before taking cooking and
gardening classes at school? Why?

6. Has anyone asked their families to buy or eat fruits and vegetables that you learned
about at school? Which foods?

7. Who has cooked something at home with your family that you learned how to cook at
school? What did you cook?

8. After gardening at school, how many of you have gardened at home? What did you
grow?

9. What have you learned in the cooking or gardening classes that you didn’t know before?

10. Do you like the cooking classes? Do you like the gardening classes? Is there anything
you would change about them?



Berkeley Unified School District
1720 Oregon Street, Berkeley, California, 94703
PHONE (510) 644-6710   FAX  (510) 486-1275
melanie_okamoto@berkeley.k12.ca.us

PROGRAM SUPERVISOR, NUTRITION NETWORK SUPERINTENDENT
Melanie Okamoto       Michele Lawrence

Dear Parent or Guardian / Querido Padre o Tutor:

You may know that your child has been taking garden and cooking classes at their school, as
part of the Berkeley Unified School District Nutrition Network Program. We are gathering
information from parents so we can make the classes better. Please take a moment to fill out the
attached survey and have your child return it to their teacher.

Your opinion is very important. Although your participation in this survey is optional, we want
to hear about your experience. Your answers will be combined with those from other families and
will be analyzed all together.

The classroom with the greatest number of returned surveys will receive a special
celebratory prize.  Your child must return the completed survey to their teacher no later than
Friday, May 11.

Contact Rachel Lanzerotti, (415) 710-7407, if you have any questions. Thank you for your
time and participation.

* * * * * * * * *

Como Usted sabrá, su niña o niño ha estado tomando clases de cocina y de jardinería como
parte del Programa de la Red de Nutrición del Distrito Escolar de Berkeley.  Estamos obteniendo
información de parte de los padres para así poder mejorar estas clases.  Por favor tome un
momento para llenar la encuesta que hemos incluido y haga que su niño o niña la regresa a su
maestra.

Su opinión es muy importante y aunque su participación es voluntaria, nos gustaría saber
sobre su experiencia referente a este tema. Sus respuestas serán combinadas con las de otras
familias y serán analizadas.

El aula que regrese el mayor número de encuestas completadas recibirá un premio especial.
Su hija o hijo deberá regresar la encuesta a su maestra a más tardar para el viernes, 11 de
Mayo.

Si tiene alguna pregunta, por favor póngase en contacto con Rachel Lanzerotti al (415) 710-
7407.  Gracias por su tiempo y participación.

Sincerely / Sinceramente,

Berkeley Unified School District Nutrition Network Program/
El Programa de la Red de Nutrición del Distrito Escolar de Berkeley

Melanie Okamoto, Program Supervisor/Supervisora del Programa
Rachel Lanzerotti, Consultant/Asesora



Please continue on other side 

School name:                                                  Teacher’s name:                                                     

1. My child is:

 A 3rd grader
 A 4th grader
 A 5th grader

2. Does your child talk with you about the garden and cooking classes they are taking
at school?

 Yes
 No

3. Over the past seven months, has your child introduced you to any new fruits and
vegetables?

 Yes
If Yes, which fruits or vegetables?
                                                                                                        
                                                                                                         

 No

4. Over the past seven months, has your child asked you to buy or prepare fruits and
vegetables that you don’t usually have at home?

 Yes
If Yes, which fruits or vegetables?
                                                                                                        
                                                                                                         

 No

5. Over the past seven months, has your child talked about any of the following fruits or
vegetables? (Choose all that apply.)

 None of these fruits or vegetables
 Butternut Squash
 Parsnips
 Kholrabi
 Persimmons
 Black-eyed peas
 Other:                                                                                                    



6. Have you ever cooked at home with recipes from your child’s cooking classes?

 Yes
If Yes, about how many times?                   times

 No

7. Have you prepared any of the following recipes from this year’s cooking classes?
(Choose all that apply.)

 None of these recipes
 Fresh Tomato Sauce
 3 Sisters Stew
 Harvest Fruit Salad with Persimmons
 Winter Compote
 Citrus Jicama Stuffed Lettuce Leaf Salad
 Chinese New Year Won-tons
 Black-eyed Pea Salad with Greens

8. How interested would you be in attending cooking and nutrition classes for families?

 Very Interested
 Somewhat Interested
 Not at all Interested

9. What topics related to cooking and nutrition would you want to learn about in a class
for families? (Choose all that apply.)

 None of these
 Healthy Kid’s Snacks
 Integrating Fruits and Vegetables Into Your Meals
 Involving Your Kids in the Kitchen
 How to Grow Healthy Snacks in the Garden
 Other topics:                                                                                                     

10. Is there anything else you would like to share with us?

                                                                                                                                           
                                                                                                                                           

Your child must return the completed survey to their teacher no later than
Friday, May 11.

Thank you for your participation!



Continue por el otro lado 

Nombre de Escuela:                         Nombre de Profesor:                              

1. Mi hijo/hija cursa el:
 3to Grado
 4to Grado
 5to Grado

2. Su hijo/hija habla con Usted sobre las clases de cocina y jardinería que
esta tomando?

 Si
 No

3. Durante los últimos siete meses, su hijo/hija lo ha introducido a nuevas
frutas o verduras?

 Si
Si su respuesta es Si, cuales son las frutas o verduras?
                                                                                          
                                                                                          

 No

4. Durante los últimos siete meses, le ha pedido su hijo/hija que compre o
prepare frutas o verduras que usualmente no tiene en su casa?

 Si
Si su respuesta es Si, cuales frutas o verduras?
                                                                                          
                                                                                          

 No

5. Durante los últimos siete meses, le ha hablado su hijo/hija acerca de
cualquiera de las siguientes frutas o verduras? (Escoja todas las que apliquen.)

 Nada
 Butternut Squash  (Calabasas cidra, zapallo)
 Parsnips (Chirivias, Pastinaca)
 Kholrabi
 Persimmons (Caquis)
 Black-eyed Peas ( Frijoles Caritas, Alubias)
 Otro:                                                                              



6. Alguna vez ha preparado alguna receta de las clases de cocina de
su hijo/hija?

 Si
Si su respuesta es Si, cuantas veces las ha preparado?        veces

 No

7. Ha preparado algunas de las siguientes recetas de la clase de cocina de
este año? (Escoja todas las que apliquen.)

 Nada
 Salsa fresca de Tomate
 Guisado Tres Hermanas
 Cosecha de Ensalada de Frutas con Caquis
 Compota de Invierno
 Ensalada de Hojas de Lechuga con Jicama Cítrico
 Won-tons de Año Nuevo Chino
 Ensalada de Frijoles Caritas o Alubias con Verduras

8. Cual seria su interés en asistir a clases de cocina y nutrición para familias?
 Muy interesado
 Algo Interesado
 No interesado

9. Que temas relacionados con la cocina y nutrición quisiera poder tomar en
una clase para Familias? (Escoja todas las que apliquen.)

 Nada
 Meriendas Saludables para Niños
 El Poder Integrar Frutas y Vegetales a sus Comidas
 Poder Involucrar a sus Niños en la Cocina
 Como poder Cultivar sus Propias Meriendas Saludables en su Jardín
 Otro:                                                                                                  

10. Hay alguna otra cosa que quisiera compartir con nosotros?
                                                                                                                        
                                                                                                                        

Su hija o hijo deberá regresar la encuesta a su instructor a más tardar para
el viernes, 11 de Mayo. Gracias por su participación!



Berkeley Unified School District
Garden & Cooking Program Evaluation

Family Focus Groups

Discussion Questions

1. Please introduce yourself by telling us your name and your child’s grade level. Also tell
us your favorite fruit or vegetable.

2. If you were describing the cooking and garden program to another parent or family, what
would you say?

3. Does your child talk with you about the garden and cooking classes they are taking
at school?

4. Over the past seven months, has your child introduced you to any new fruits and
vegetables? If so, which ones?

5. Over the past seven months, has your child asked you to buy or prepare fruits and
vegetables that you don’t usually have at home? If so, which ones?

6. Has your child asked you about growing fruits and vegetables at home?

7. Would you say that your child has started eating more fruits and vegetables as a result of
the cooking and garden classes?

8. Would you say that your child has expressed more interest in gardening or growing food
at home, as a result of the cooking and garden classes?

9. Have you ever cooked at home with recipes from your child’s cooking classes? Which
recipes have you prepared? (Bring calendar for reference.)

10. Would you be interested in attending cooking and nutrition classes for families? What
would encourage you attend (e.g., topics, timing)?

11. What topics related to cooking and nutrition would you want to learn about in a class
for families?

12. Do you have any suggestions for improvements or recommendations to the program that
you would like to make?

13. Is there anything else I haven’t asked you about the cooking and garden program that
you would like to add?
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3.6-I

BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence, Superintendent 
FROM: Francisco Martinez, Admissions and Attendance Manager
DATE: November 14, 2007
SUBJECT: Monthly School Enrollment and Average Daily Attendance 

Summaries 

BACKGROUND INFORMATION
Based on information provided from each school site, average daily attendance 
(ADA) summaries and school enrollment reports are prepared on a monthly 
basis.  This report includes students in our elementary, middle and high 
schools.  The first page details the first month of student enrollment, ADA, 
percentage of attendance and unearned revenue for the month of September.  
The next three pages summarize the monthly enrollment, ADA, percentage of 
attendance and unearned ADA revenue for the 2006-07 school-year.  The 
2006-07 attendance data permit a two-year student attendance comparison.  
The subsequent tables detail student enrollment, ADA, percentage of 
attendance by school for the month of September.   

Since 1997, school districts can no longer claim any absences, including 
excused absences, for apportionment attendance.  Hence, for the purposes of 
this report we have defined as an absence any student not meeting the 
statutory minimum instructional day requirements.  

POLICY/CODE
Board Policy: 5113

FISCAL IMPACT
Each day a student is absent results in a loss of $33.26

STAFF RECOMMENDATION
Receive this monthly enrollment and average daily attendance summary 
reports for information. 



4.1-A

BERKELEY UNIFIED SCHOOL DISTRICT

DATE: November 14, 2007
TO: Michele Lawrence, Superintendent
FROM: Javetta Robinson, CPA

Deputy Superintendent
SUBJECT: First Round Budget Reductions 

BACKGROUND INFORMATION
The Alameda County Office of Education (ACOE) issued a letter dated 
August 31, 2007 approving the District’s 2007-2008 Adopted Budget and 
reminding the District that deficit spending is projected for Fiscal Year 
2007-2008.  ACOE also encouraged the District to continue to monitor 
the budget prudently to avoid deficit spending.  The District recently 
finalized salary rate increases based on the revenue formula negotiated in 
the teacher’s contract for Fiscal Year 2006-2007.  The final formula
resulted in an additional increase in salary for BFT and UBA members.  

In an effort to maintain a positive certification from the County, the staff is 
requesting approval of first round budget cuts from the Board.  These 
budget cuts will assist in reducing the fiscal impact of the salary increase 
repeated in the First Interim Budget.  The staff will continue identifying 
budget reductions for Second Interim Budget.    As reported in the 
District’s 2006-2007 Unaudited Actuals, the District was proactive in 
reserving $812,772 at year-end to help support salary adjustments for the 
various bargaining units.  This reserve will cover most of the cost of the 
retroactive adjustments for BFT and UBA, but not entirely.

While it is the District’s goal is to fully meet the 3% reserve with 
unrestricted (non-parcel tax) dollars by the end of this year, the District 
will fall short of this goal if additional budget cuts are not made at the 
presentation of the First Interim, an estimate of the amount needed to 
meet the reserve will be presented.  In the meanwhile, steps have been 
taken to reduce daily operating costs. The attached Summary Report, titled
“First Round Budget Reductions in the Unrestricted General Fund" 
contains recommendations for reducing Unrestricted General Fund 
expenditures for FY 2007-2008.   These reductions or transfers of 
expenditures to other funding sources will enable the District to move 
closer to restoring its reserve levels. The District has other cuts and 
proposed uses of restricted funding sources that could reduce unrestricted 
General Fund costs under consideration in preparation for the Second 
Interim. We anticipate presenting additional proposals prior to the Second
Interim Budget submission.  



4.1-A

FISCAL IMPACT
Ongoing and one-time reductions of expenditures in the Unrestricted 
General Fund in the amount of $362,627

STAFF RECOMMENDATION
Approve the budget reductions per the attached recommendation



4.1-A
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BERKELEY UNIFIED SCHOOL DISTRICT
Summary of First Round Budget Reductions

In the Unrestricted General Fund

Description 2007-08
Reductions

TOTAL BUDGET REDUCTIONS   $362,627    

1) Reduction in special education settlement costs 
for amount that will be paid in subsequent years $200,000

2) Charge temporary disability payments for FY 
2006-2007 that were paid through payroll warrants 
to the self insurance fund.  Temporary disability is 
paid as a portion of employee’s salary until they 
exhaust all of their leave.  These costs will now be 
transferred to self insurance fund on an ongoing 
basis.

$85,475

3) Ongoing reduction in central office consulting 
services and other operating costs. $47,152

5) Ongoing reduction in legal fees
$30,000



4.1-C

BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence, Superintendent 
FROM: Javetta Robinson Deputy Superintendent (CBO)
DATE: November 14, 2007
SUBJECT: Approval of Contracts/Purchase Orders for Services 

Contracts 

BACKGROUND INFORMATION
The District contracts with consultants or independent contractors who 
can provide valuable and necessary specialized services not normally 
required on a continuing basis.

The following contract services are requested.   Expenditures are within 
budget.

1 Baker Vilar Architects to provide architectural services for Kind 
Media Center Paint and Flooring project. The cost will not exceed 
$16,000. To be paid from Deferred Maintenance Fund. Requested 
by Lew Jones.

2 NCS Pearson to provide SASI support for District sites for the 
period 12/1/07 through 11/30/08. The cost will not exceed 
$33,385. To be paid from General Fund Budget. Requested by Jay 
Nitschke.

3 Dr. Will Walker to provide coaching to parent outreach staff on 
meaningful parent engagement and presentations to parents in 
events throughout the 2008 SY. The cost will not exceed $10,000. 
To be paid from BSEP Fund 4. Requested by Lisa Warhuus.

4 Cal Corps Service Center to provide support for Berkeley LEARNS 
to create meaningful leadership and management of UCB student 
volunteers serving Berkeley LEARNS After School Programs. The 
cost will not exceed $10,000. To be paid from LEARNS After School 
Budget. Requested by Rebecca Cheung.

5 Golden Bay Equipment to provide preventative maintenance and 
repairs as needed for kitchen equipment as needed by Nutrition 
Services Department for the 2008 SY. The cost will not exceed 
$19,000. To be paid from Cafeteria Fund. Requested by Marni 
Posey.

6 Speech Language Therapy to provide continuing speech language 
services for 25 students per IEP agreements for the period 7/1/07 
to 6/30/08. The cost will not exceed $40,000. To be paid from 
Special Education Budget. Requested by Elaine Eger.



4.1-C

7 Increase in contract, PO 80318, to American Blinds and Draperies 
to provide additional window coverings and installation as needed 
for the District by the Maintenance Department. The original 
contract amount of $5,000 was issued on 7/11/07. The additional 
amount requested is $12,000 for a total amount of $17,000. To be 
paid from Measure BB Funds. Requested by Steve Collins.

8 Increase in contract, PO 80958, to Sytech Solutions to provide 
additional document scanning services for archiving. The original 
contract amount $6,500 was issued on 9/17/07. The additional 
amount requested is $10,000 for a total amount of $16,500. To be 
paid from General Fund Budget. Requested by Jay Nitschke.

9 Increase in contract, PO 81131, to Robert Half International to 
provide continuing payroll processing support for vacant position. 
The Board approved $15,000 on 10/10/07. The additional amount 
requested is $10,000 for a total amount of $25,000. To be paid 
from General Fund Budget. Requested by Javetta Robinson.

10 Increase in contract, PO 80232, to Peterson Power Systems to 
provide service and repairs for District vehicles for 2008 SY. The 
Board approved $10,000 on June 27, 2007. The additional amount 
requested is $15,000 for a total amount of $25,000. To be paid 
from Transportation Budget. Requested by Bernadette Cormier.

11 Increase in contract, PO 80605, to Pamela Harrison-Small to 
provide program development consultation for the After School 
program at Malcolm X School. The original contract amount 
$3,000 was issued on August 10, 2007. The additional amount 
requested is $22,100 for a total amount of $25,100. To be paid 
from LEARNS After School Program Budget. Requested by Cheryl 
Chinn.

POLICY/CODE
Public Contract Code: 20111
Board Policy 3310

STAFF RECOMMENDATION
Approve the contracts with Consultants or Independent Contractors as 
submitted.



4.2-C

BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence, Superintendent
FROM: Javetta Robinson, CPA

Deputy Superintendent 
DATE: November 14, 2007
SUBJECT: Approve Listing of Warrants issued in October 2007

BACKGROUND INFORMATION 
Each month the District writes several checks to vendors for services 
provided and goods received.  The checks are written against both the 
Restricted and Unrestricted General Fund.  The summaries of warrants 
for the month of August 2007 are attached for the Board’s review. 

POLICY/CODE
Educational Code Section 41010 ET seq.

FISCAL IMPACT
$4,104,187.68 for the month of October 2007 from various funds.

STAFF RECOMMENDATION
Approve the monthly bill warrant lists for the month October 2007.





FUNDS AMOUNT
GENERAL FUND $1,357,718.06

MEASURE BB FUND $83,044.78

ADULT FUND $99,272.00

CAFETERIA FUND $191,559.36

CHILD DEVELOPMENT FUND $69,759.67

MEASURE A+AA (BOND Fund) $404,011.70

SCHOOL ENRICHMENT FUNDS $399,650.22

SELF INSURANCE FUND $127,338.15

DEFERRED MAINTENANCE FUND $29,362.00

PAYROLL/BENEFITS CLEARING $1,338,603.03

MEASURE B FUND $3,868.71

PUPIL TRANSPORTATION EQUIPMENT $0.00

TRANS FUND $0.00

TOTAL DISTRICT BILL WARRANT $4,104,187.68
Approved By :

Javetta Robinson(CPA),Deputy Superintendent

BERKELEY UNIFIED SCHOOL DISTRICT
District Bill Warrant -- Accounting Department

BILL WARRANT FOR OCTOBER 2007

4.2-C



4.3-C

BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence, Superintendent
FROM: Javetta Robinson, Deputy Superintendent (CBO)
DATE:        November 14, 2007
SUBJECT: Receive and Approve Information on the Issuance of Payroll 

Warrants for Employee Services for October 2007.

BACKGROUND INFORMATION  
On a regular basis the Board receives information on the total amount 
paid employees during a month.  The attached represents a summary of 
pay warrants from various funds for the month of October 2007.

POLICY/CODE
Educational Code 41010 ET Seq.

FISCAL IMPACT
$6,048,743.81 from various funds. 

STAFF RECOMMENDATION
Approve payroll payments made in October 2007.
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BERKELEY UNIFIED SCHOOL DISTRICT
DISTRICT PAYROLL – ACCOUNTING DEPARTMENT

October 2007

COMPUTER GENERATED
                                          

AMOUNTS

GENERAL FUND 4,826,177.86

MEASURE BB FUND                                                                   152,648.76

BSEP SITE ENRICHMENT                                        10,228.97  

BSEP Measure A                                                                                   315,715.75

BSEP Fund 16

ADULT FUND                                                                               333,142.21

CAFETERIA FUND                                                                        129,606.96

CHILD DEVELOPMENT                                                              239,403.10

Measure A+AA (Bond Fund)                  24,659.74

SELF INS. FUND                                                                               9,258.85

MEASURE B FUND
          

7,901.61

TOTALS                                              
      

         6,048,743.81

    APPROVED BY:  _____________________________________
                                    Javetta Robinson, Deputy Superintendent

                                      DATE:  



October-07

Type of General Measure BSEP BSEP Adult Café Child Meas.A+AA Self Ins. Measure B
DATE Payroll Totals Fund BB Fund Site Enrich. Measure A Fund Fund Develop. BSEP (Bond Fund) Fund Fund

210 212 215 220 230 240 270 260 8
01 02 05 04 11 13 12 16 21 67 08

10/15/07 Mid $649,683.70 $281,593.67 $4,115.79 $6,235.60 $14,432.94 $236,652.39 $42,295.25 $53,210.06 $11,148.00

10/18/07 Mid-Fix $72,376.49 $70,542.57 $567.18 $971.66 $142.08 $153.00

10/31/07 EOM $5,326,683.62 $4,474,041.62 $148,532.97 $3,993.37 $300,715.63 $95,518.16 $87,169.63 $186,040.04 $13,511.74 $9,258.85 $7,901.61

Totals $6,048,743.81 $4,826,177.86 $152,648.76 $10,228.97 $315,715.75 $333,142.21 $129,606.96 $239,403.10 $0.00 $24,659.74 $9,258.85 $7,901.61

Payroll Issued by Funds

BERKELEY UNIFIED SCHOOL DISTRICT 
District Payroll - Accounting Department

4.3-C
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BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence, Superintendent
FROM: Javetta Robinson, Deputy Superintendent (CBO)
DATE: November 14, 2007
SUBJECT:  Gann Limit - Resolution No. 08-17

BACKGROUND INFORMATION 
Education Code Sections 1629 and 14132 specify that by September 30, 
county office and district governing boards shall adopt a resolution 
identifying their estimated appropriations limits for the current year and 
their actual appropriations limit for the preceding year. The 
documentation supporting the adopted resolution shall be made 
available to the public.

The Gann Limit Calculation for FY 2006-2007 and 2007-2008 does not 
have any effect on the funding of the District.

The attached Resolution and Calculations will be submitted to the
Alameda County Office of Education for transmittal to the California 
Department of Education.

POLICY/CODE
Education Code Sections 1629 and 14132
Government code Section 7906(f).

FISCAL IMPACT
None

STAFF RECOMMENDATION
Board Approval
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BERKELEY UNIFIED SCHOOL DISTRICT

RESOLUTION NO. 08-17

RESOLUTION FOR ADOPTING THE  "GANN" LIMIT
(Normal, no increase to Limit pursuant to G.C. 7902.1 [nothing on line K {COE LINE P}])

WHEREAS, in November of 1979, the California electorate did adopt Proposition 4, 
commonly called the Gann Amendment, which added Article XIII-B to the California 
Constitution; and,

WHEREAS, the provisions of that Article establish maximum appropriation 
limitations, commonly called "Gann Limits," for public agencies, including school 
districts; and,

WHEREAS, the District must establish a revised Gann limit for the 2006-2007
Fiscal Year and a projected Gann Limit for the 2007-2008 Fiscal Year in accordance 
with the provisions of Article XIII-B and applicable statutory law;

NOW, THEREFORE, BE IT RESOLVED, that the Board of Education of the Berkeley 
Unified School District does provide public notice that the calculations and 
documentation of the Gann limits for the 2006-2007 and 2007-2008 Fiscal Years 
are made in accord with applicable constitutional and statutory law;

AND BE IT FURTHER RESOLVED THAT THIS Board does hereby declare that the     
appropriations in the Budget for the 2006-2007 and 2007-2008 Fiscal Years do not 
exceed the limitations imposed by Proposition 4;

AND BE IT FURTHER RESOLVED that the Superintendent provide copies of this 
resolution along with the appropriate attachments to interested citizens of the 
District.

PASSED AND ADOPTED by the Board of Education of the Berkeley Unified School 
District this 14th day of November 2007.

AYES:  

NOES:  

ABSENT:

ABSTAIN:

_________________________________
Michele Lawrence                                        
Secretary of the Board of Education           
Of the City of Berkeley and of Berkeley Unified
School District of Alameda County, State of California
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BERKELEY UNIFIED SCHOOL DISTRICT 

TO: Michele Lawrence, Superintendent 
FROM: Lew Jones, Director of Facilities 
DATE: November 14, 2007
SUBJECT: Approval of a Contract to Hire HKIT Architects to Design Several 

Projects 

BACKGROUND INFORMATION 
The Board approved proceeding with several projects on September 5, 2007.
On October 10, 2007, the Board approved a project manager 
(3D/International) to manage these projects.  We are now recommending 
approval of an architect to assist with some of these projects.  

The projects are: LeConte portable demolition; LeConte flooring and painting; 
John Muir flooring and painting; and an acoustic project at several multi-
purpose rooms.
  
HKIT has done a considerable amount of work for the District over the course 
of the past fifteen years.  They have completed large projects at Emerson and 
Franklin and have done other smaller projects at a number of other sites.  In 
keeping with our practice on projects of this scale, District staff and the project 
manager interview and recommend architects from the Board approved pool.  
Facilities staff negotiated a contract with HKIT.  The total recommended for 
approval is $135,000.  

POLICY/CODE
Public Contract Code 10510.4 – 10510.9.

FISCAL IMPACT
The cost for the LeConte portable demolition ($8,000) is contained in the Bond 
Fund; the cost for LeConte and John Muir flooring and painting project 
($107,000) is contained in the Deferred Maintenance Fund; and the cost for the 
acoustic project ($20,000) is included in BSEP Fund 7.  

STAFF RECOMMENDATION
Award a contract to HKIT Architects for $135,000.  
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BERKELEY UNIFIED SCHOOL DISTRICT 

TO: Michele Lawrence, Superintendent 
FROM: Lew Jones, Director of Facilities 
DATE: November 14, 2007
SUBJECT: Approval of a Contract to Hire Baker/Vilar Architects to Design the 

Berkeley High School New Bleachers and the Demolition of the Old 
Gym 

BACKGROUND INFORMATION 
The first two phases of the Berkeley High School South of Bancroft Plan was 
approved at the September 5, 2007 meeting.  These two phases include 
construction of a bleacher building that included athletic lockers under the 
bleachers, the construction of a small facilities building off Channing Street, a 
smaller set of bleachers and restrooms on the west side of the football field,
and the demolition of the Old Gym and existing bleachers. 

To accomplish these two phase of the project, an architectural firm is 
necessary to carry out the project so our pool of architects was contacted to be 
interviewed by the High School Site Committee. The Site Committee interviewed 
four firms on October 9, 2007.  Participating in the interview were the 
Principal, several BHS administrators, four teachers, several parents, nine 
students and the Facilities Director.  After careful consideration of the merits of 
all the architect teams the first choice of the Site Committee was Baker/Vilar 
Architects.

Baker/Vilar has done considerable work for the District over the course of the 
past fifteen years.  They have done large projects at King, Washington and 
Willard and smaller projects at a number of other sites.  Facilities staff 
negotiated a contract with Baker/Vilar.  The total amount recommended for 
approval is $900,000.  

POLICY/CODE
Public Contract Code 10510.4 – 10510.9.

FISCAL IMPACT
$ 900,000, costs are contained in the Bond Fund.  

STAFF RECOMMENDATION
Award a contract to Baker/Vilar Architects for $900,000.  



4.7-C

BERKELEY UNIFIED SCHOOL DISTRICT 

TO: Michele Lawrence, Superintendent 
FROM: Lew Jones, Director of Facilities 
DATE: November 14, 2007
SUBJECT: Approval of Finalize Professional Services for Baker Vilar 

Concerning Completion of the King Dining Commons 

BACKGROUND INFORMATION 
On April 11, 2007, the Board approved increased fees for Baker/Vilar to 
complete architectural services for King Dining Commons after the first 
contractor defaulted on the contract.  Completion was forecast for sometime in 
July but actual completion was delayed until October 10, 2007 because there 
were additional design corrections needed caused by the original contractor.    
Drafting, accepting and gaining final approval through the State for these fixes 
increased the architect’s work and extended the time.  The “surety” is 
responsible for these increased costs.  The amount of effort required from the 
architect and its sub-consultants to staff the project for additional time and to 
draft document, and gain approval of the changes cost an additional $46,000.  

POLICY/CODE
Public Contract Code 10510.4 – 10510.9.

FISCAL IMPACT
All costs are contained in the King Dining Commons project.  The additional 
cost of the architectural fees will be absorbed by the surety.

STAFF RECOMMENDATION
Approve an increase for Baker/Vilar for $ 46,000.  
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BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence, Superintendent
FROM: Lew Jones, Director of Facilities  
DATE: November 14, 2007
SUBJECT: Approve the Advertisement to Solicit Bids for the 

Construction of King CDC and Franklin PN 

BACKGROUND INFORMATION
The Board approved the schematic design for the new King CDC and 
Franklin PN on June 6, 2007.  The accelerated timelines required that 
the project occur in three phases.  The first phase is the demolition of the 
buildings (approved October 10, 2007), the second phase is the purchase 
of the portables (approved August 22, 2007) and the third phase is 
construction of the new sites.  The hazardous material abatement and 
demolition is predicted to begin in November and continue through late 
January.  If the Board approves the advertisement and bidding proceeds 
as planned, the construction of the new buildings can begin as soon as 
the demolition phase is complete.  We are requesting the authority to 
advertise in order to keep on schedule.

Staff is required to notify the Board when bids are being solicited.  
Approving the attached resolution will permit the District to solicit bids 
for the project.  

POLICY/CODE
California Public Contract Code 20110- 20118.

FISCAL IMPACT
The project is funded in the Bond Fund.      

STAFF RECOMMENDATION
Approve the advertisement to solicit bids.  
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BERKELEY UNIFIED SCHOOL DISTRICT

RESOLUTION No. 08-19

Authorization To Advertise For Bids
840.0702 – King and Franklin Child Development Center Preschool 

Project

WHEREAS, in the judgment of the Board of Education of the Berkeley Unified 
School District of Alameda County, it is necessary to secure all labor, 
engineering, materials, equipment and services required for King and Franklin 
Child Development Center Preschool Project all in accordance with the
plans and specifications prepared by and on file in the Berkeley Unified School 
District Facilities Planning Office; plans and specifications are hereby approved 
and adopted.

NOW, THEREFORE, BE IT RESOLVED that the general prevailing rates of 
wages determined by the Director of the California Department of Industrial 
Relations, in accordance with Labor Code Section 1770, shall be the general 
prevailing rates of per diem wages for each craft or type of worker or mechanic 
needed to execute this contract; and

BE IT FURTHER RESOLVED, that the Board authorizes and the Deputy 
Superintendent and/or Purchasing Agent are hereby authorized to advertise for 
proposals for the completion of this work in accordance with the law by 
publishing the Notice to Contractors in a newspaper of general circulation in 
the District.

PASSED AND ADOPTED by the Board of Education of the Berkeley Unified 
School District this 14th day of November, 2007 by the following called vote:

AYES:

NOES:

ABSENT:

ABSTAIN:

___________________________________
Michele Lawrence - Superintendent
Secretary, Board of Education
Berkeley Unified School District 

Public Contract Code: 20111
Board Policy: 3310
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BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence, Superintendent
FROM: Lew Jones, Director of Facilities  
DATE: November 14, 2007
SUBJECT: Authorization to Accept the Hillside Roof Project 

BACKGROUND INFORMATION
On June 7, 2006, the Board awarded a contract to Western Roofing to 
re-roof portions of the Hillside building. The contractor completed the 
roofing over the flat areas in a timely manner.  The project included spot 
replacement of slate.  He had difficulty finding a slate product that was a 
reasonable match to the existing roof and the project took longer than 
anticipated to complete.  All work is now complete.  

Acceptance of the project will permit staff to file a Notice of Completion 
with the County and will permit release of retention.  

POLICY/CODE
California Public Contract Code 20110- 20118.

FISCAL IMPACT
The project is funded through the Bond.  

STAFF RECOMMENDATION
Accept the project as complete.      
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BERKELEY UNIFIED SCHOOL DISTRICT

RESOLUTION NO. 08-18

AUTHORIZATION TO ACCEPT COMPLETION OF THE 
Hillside Roof Project 709.0601

WHEREAS, Western Roofing Service, a contractor licensed and existing 
under and by virtue of the laws of the State of California, and having offices at 
2594 Oakdale Ave, San Francisco, California, entered into a contract dated 
June 28, 2006, with Berkeley Unified School District of Alameda County, State 
of California to secure all labor, materials, mechanical workership, 
transportation, equipment and services necessary for the Roof Project at 
Hillside; and

WHEREAS, Project Construction Manager employed by this Board to 
prepare plans and specifications and to supervise the work has certified in 
writing to the Board that said contractor has completed the work of said 
contract in workerlike and satisfactory manner as of November 14, 2007 and 
that warranty period begin on this date for this work.

NOW, THEREFORE, BE IT RESOLVED that the project Hillside Roof 
Project No. 709.0601 is hereby approved and accepted as complete.

PASSED AND ADOPTED by the Board of Education of the Berkeley 
Unified School District this 14th Day of November, 2007.

AYES:

NOES:

ABSENT:

ABSTAIN:

_________________________________
Michele Lawrence, Superintendent
Secretary of the Board of Education 
Berkeley Unified School District

Public Contract Code: 20111
Board Policy: 3310
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BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence, Superintendent
FROM: Lew Jones, Director of Facilities  
DATE: November 14, 2007
SUBJECT: Authorization to Accept the Franklin Lights Project 

BACKGROUND INFORMATION
On June 6, 2007, the Board awarded a contract to Kudsk Construction 
to supply and install lights in the faculty parking lot at the Berkeley 
Adult School.  The contractor has completed all specified items.  

Acceptance of the project will permit staff to file a Notice of Completion 
with the County and will permit release of retention.  

POLICY/CODE
California Public Contract Code 20110- 20118.

FISCAL IMPACT
The project is funded through Adult School Funds.    

STAFF RECOMMENDATION
Accept the project as complete.      
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BERKELEY UNIFIED SCHOOL DISTRICT

RESOLUTION NO. 08-20

AUTHORIZATION TO ACCEPT COMPLETION OF THE 
Exterior Lighting at Franklin Adult School Project 825.0601

WHEREAS, Kudsk Construction, a contractor licensed and existing 
under and by virtue of the laws of the State of California, and having offices at 
1331 Eighth Street, Suite E, Berkeley, CA 94710,, entered into a contract dated 
July 30, 2007, with Berkeley Unified School District of Alameda County, State 
of California to secure all labor, materials, mechanical workership, 
transportation, equipment and services necessary for the Exterior Lighting 
Project at Franklin Adult School; and

WHEREAS, Project Construction Manager employed by this Board to 
prepare plans and specifications and to supervise the work has certified in 
writing to the Board that said contractor has completed the work of said 
contract in workerlike and satisfactory manner as of November 14, 2007 and 
that warranty period begin on this date for this work.

NOW, THEREFORE, BE IT RESOLVED that the project Franklin Adult 
School Exterior Lighting Project No. 825.0601 is hereby approved and accepted 
as complete.

PASSED AND ADOPTED by the Board of Education of the Berkeley 
Unified School District this 14th Day of November 2007.

AYES:

NOES:

ABSENT:

ABSTAIN:

_________________________________
Michele Lawrence, Superintendent
Secretary of the Board of Education 
Berkeley Unified School District

Public Contract Code: 20111
Board Policy: 3310
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  B E R K E L E Y U N I F I E D S C H O O L D I S T R I C T

RESOLUTION NO. 08-22

AUTHORIZED AGENTS AND AUTHORIZED SIGNERS FOR BERKELEY UNIFIED 
SCHOOL DISTRICT

IT IS HEREBY RESOLVED that the Board of Education for the Berkeley 
Unified School District approves the appointment of Michele B. Lawrence, 
Superintendent; Javetta Robinson, Deputy Superintendent; Lewis W. Jones, Director
of Facilities; Pauline Follansbee, Director of Fiscal Services and Rose Garcia,
Purchasing Agent, as authorized agents of the Berkeley Unified School District and 
to conduct business on behalf of said District.  

BE IT FURTHER RESOLVED, that the District Superintendent, Deputy 
Superintendent and Director of Fiscal Services, (with the approval of the 
Superintendent), are authorized to establish one or more deposit accounts with the 
bank upon such terms as may be agreed upon with the bank; and

BE IT FURTHER RESOLVED,  Michele B. Lawrence, Superintendent; Javetta
Robinson, Deputy Superintendent, Neil Smith, Assistant Superintendent-
Instructional Services , Lisa Udell, Assistant Superintendent- Human Resources,
and Pauline Follansbee, Director of Fiscal Services are authorized to sign checks 
issued from the General Fund, Adult Education Fund, Cafeteria Fund, Child 
Development Fund and Revolving Cash Fund;

BE IT FURTHER RESOLVED, that each check requires the signature of two of 
the above named persons; and that for each check of $5,000 or more, one of the two 
required signatures must be that of Michele B. Lawrence, Superintendent, Javetta
Robinson, Deputy Superintendent or Pauline Follansbee, Director of Fiscal Services, 

NOW, THEREFORE, BE IT RESOLVED, that the above changes become
effective November 15, 2007, and that the Secretary of the Board be instructed to 
certify and forward copies of this Resolution to any and all agencies needing to be 
informed of this Resolution.

PASSED AND ADOPTED by the Board of Education of the Berkeley Unified 
School District this 14th day of November by the following called vote:

AYES

NOES

ABSENT

ABSTAIN
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__________________________________  _______________________________________
Joaquin J. Rivera, President    Michele B. Lawrence, Superintendent 
Board of Education            and Secretary, Board of Education

Certification:

I, Michele Lawrence, Secretary of the Trustees of the Berkeley Unified School District 
of Alameda County, California, do hereby certify that the foregoing is a full, true, and 
correct copy of a resolution adopted by the Board at a meeting therefore held at its 
regular place of meeting on the date shown above and by the vote above and by the 
vote above stated, which resolution is on file in the office of said Board.

__________________________________________
Michele B. Lawrence, Superintendent and

          and Secretary, Board of Education
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BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence, Superintendent 
FROM: Javetta Robinson, CPA

Deputy Superintendent
DATE: November 14, 2007
SUBJECT: Resolution Nos. 08-21 and 08-22 listing the Authorized 

Agents and Signers for Fiscal Purposes for the Berkeley 
Unified School District.

BACKGROUND INFORMATION
When there is a change in administration, signatures and authorized 
agents for fiscal purposes must be identified and approved.  The attached 
Resolutions reflect a change in administration with the addition of 
Pauline Follansbee, CPA as Director of Fiscal Services for the Berkeley 
Unified School District effective November 15, 2007.

POLICY/CODE 
Educational Code Section 42650

FISCAL IMPACT
None 

STAFF RECOMMENDATION
It is recommended that the Board approve Resolution Nos.08-21 and 08-
22 and by unanimous vote as required by the Education Code.
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