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Berkeley Unified School District

Office of the Superintendent
2134 Martin Luther King Jr. Way

Berkeley, CA  94704-1180
Phone:  (510) 644-6206 Fax:  (510) 540-5358

SPECIAL BOARD OF EDUCATION 
MEETING AGENDA*

Wednesday, January 16, 2008

Call to Order The Presiding Officer will call the Meeting to Order at 
7:00 p.m., recess to Closed Session at 7:05 p.m. and reconvene in 
Public Session by 7:30 p.m. 

Roll Call
Members Present: 

John T. Selawsky, President
Nancy Riddle, Vice President
Karen Hemphill, Director
Shirley Issel, Director
Joaquin Rivera, Director
Rio Bauce** - Student Director

Administration: Superintendent Michele Lawrence, Secretary
Javetta Robinson, Deputy Superintendent
Neil Smith, Assistant Superintendent of Educational Services
Lisa Udell, Assistant Superintendent of Human Resources

Prior to Closed Session, as necessary, staff/employee comments are taken per Government Code Section 
54957
Recess to Closed Session (Government Code Sections 3549, 1(d), 54956.9(a) and 54957) and Education 
Code Section 49819(c) 

a) Conference with Legal Counsel – Existing Litigation/Anticipated
b) Consideration of Student Expulsions
c) Collective Bargaining 
d) Public Employee Discipline/Dismissal /Release/Evaluation
e) Public Employment /Appointment
f) Liability Claims
g) Property Acquisition
* Board agenda posted on District website:  www.berkeley.k12.ca.us
** The Student Director does not attend Closed Session

The Berkeley Unified School District intends to provide reasonable accommodations 
in accordance with the Americans with Disabilities Act of 1990. If a special 

accommodation is desired, please call the Superintendent’s Office 48 hours prior to 
the meeting at 510-644-6206

CALL TO ORDER

Report Closed Session actions
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Approve Agenda
Approve the Special Meeting Agenda of
January 16, 2008

PUBLIC TESTIMONY
Persons wishing to address the Board should fill out a card located on the table by the door 
and submit the completed card to the Board Recorder.  Speakers will be selected by lottery.  
The Public Testimony is limited to 30 minutes – 3 minutes per speaker.  Speakers with the 
same concerns are encouraged to select a spokesperson to address the Board.

Union Representatives’ Reports
Superintendent’s Report
Board Members’ Reports

INFORMATION ITEM
These items are intended to keep the Board informed on various District business matters, 
which do not require action by the Board.

PAGE
Educational Services

3.1-I
Presentation of Student Assessment Data
and CBEDS Report

Staff Recommendation:
Receive information on student 
data presented by the Educational 
Services staff 

CBEDS REPORT 
under separate 

cover

EXTENDED PUBLIC TESTIMONY
ANNOUNCEMENTS

2008 Board of Education Meeting Dates

January 23
February 13
February 27
March 12
March 26
April 9
April 23
May 14
May 28

June 25
August 20
September 10

September 24
October 8
October 22
November 12
December 10 - organizational

ADJOURNMENT
Board of Education Meetings are broadcast live on KPFB/FM 89.3

Berkeley Government Access Channel 33
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Guidelines for Speakers
You are invited to participate in Meetings of the Board of Education and make your views 
known at these meetings.

WHEN YOU WANT TO TALK ABOUT AN AGENDA ITEM OR A NON-AGENDA ITEM:
Please fill in a REQUEST TO ADDRESS THE BOARD OF EDUCATION CARD) and give it to 
the Board Secretary.  Speakers will be selected by lottery.  Your card must be submitted before 
the Presiding Officer calls for PUBLIC TESTIMONY.

You will be called to speak by the Presiding Officer. A Speaker has three minutes in which to 
make his/her remarks.  

Any subject related to the District or its educational programs is welcome at the Board of 
Education Meetings.  However, we respectfully ask that matters pertaining to individual 
employees of the Berkeley Unified School District be discussed in private.  There is an 
established procedure for making such complaints.  You may obtain information about this 
procedure from a school or from the Superintendent’s Office.
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MISSION AND GOALS
OF THE BERKELEY UNIFIED SCHOOL DISTRICT

MISSION STATEMENT
The mission of the Berkeley Unified School District, a diverse community deeply committed to 
public education, is to ensure that all students discover and develop their special talents, 
achieve their educational and career goals, become life long learners, and succeed in a rapidly 
changing society by:

 empowering students, parents and staff,
 providing a strong standards based curriculum, and
 offering alternative learning experiences in a racially integrated, multilingual environment.

VISION
Berkeley Unified School District creates a system that enables every student, including those 
with diverse needs, to meet or exceed rigorous standards for academic performance.  All 
students will develop the attitudes, skills and habits of mind needed to succeed in and beyond 
the classroom.  The members of this school community share a vision of educational 
excellence, an appreciation for the partnerships with local government agencies, community 
based organizations, businesses, institutions of higher education and will work collaboratively 
to realize this vision.

PERFORMANCE GOALS

1. Increase the academic achievement of all students through effective 
instruction and a challenging and engaging curriculum

2. Implement interventions that address barriers to student learning in order 
to meet the needs of the whole child

3. Establish and maintain the culture and governance necessary to support 
an environment conducive to learning 
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BERKELEY UNIFIED SCHOOL DISTRICT

TO: Michele Lawrence, Superintendent
FROM: Neil Smith, Assistant Superintendent, Educational Services

PJ Hallam, Director, Department of Assessment
DATE: January 16, 2008
SUBJECT: Executive Summary of Student Assessment Data

BACKGROUND INFORMATION
Staff will present an overview of the District’s assessment results using 
multiple measures, including the California Standards Tests (CST), 
California High School Exit Examination (CAHSEE), California 
Achievement Test (CAT6), California English Language Development Test 
(CELDT), Advanced Placement (AP) tests,  College Board SAT, BUSD
writing and reading assessments, BUSD report card grades, and Noyce 
Math Assessment Collaborative (MAC) tests. The data have been 
disaggregated by grade level, ethnicity, gender, socio-economic status, 
and English learner status. In addition, data for two years or more have 
been included for many of the measures listed above.

In a similar manner, each site has prepared its own Data Analysis as a 
component of its Site Plan.  These three year plans, with common district 
goals and objectives, were developed in 2006 and will continue to be 
implemented through 2009.  The data now being examined should serve 
to measure the attainment of the goals.  While the data for each site are 
too extensive to include with this report, copies of sites’ Conclusions from 
Data Analyses are attached.  

In compiling the District report, staff has tried to make the data 
comprehensible for the Board and the public.  The use of multiple 
measures can give a good perspective on student achievement, but the 
availability of masses of detailed information can overwhelm instead of 
providing useful direction for school leaders.  On the other hand, the 
State’s reliance on a single measure has not been helpful, reducing all of 
the education in the schools to a few scores.  What staff has attempted to 
do here is to provide enough information to measure the progress of the 
district and to pinpoint specific problems to be addressed.

The new Director of Assessment was hired in mid-August, and has 
provided expertise in interpreting the numbers to target and evaluate our 
interventions. However, the examination of data has prompted
additional quests for more data.  For this reason, an “Addendum” of 
additional data of interest to stakeholders has been included in this 
year’s Board Report.  
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To understand the context for the assessment results, staff examined 
trends in enrollment in the District.  

1) Overall, the composition of the district by race/ethnicity is 
changing slightly as measured by trends at elementary enrollment.
Latino student population has increased to 19.3% at the K-5 level, 
compared to 16.8% district wide, and the percentage of African-
American students has decreased to 26% at the elementary level, 
compared to 29% district wide.  The Asian, White and Multi-Ethnic 
student populations remain approximately the same district wide, 
at about 7%, 30% and 16% respectively.

2) Overall, just less than half of BUSD’s students in elementary and 
middle schools have participated in the National School Lunch 
Program (NSLP) during the past three years.

3) Overall, more than one-fourth of the students speak a language 
other than English: 15 percent of students are English learners, 
another 5 percent are former English learners who are now 
Reclassified-Fluent English Proficient (R-FEP), and another 6 
percent are fluent in English (FEP).  Almost three-quarters of the 
students speak only English. 

4) Overall, 9 percent of students in BUSD are identified as having 
some disability other than a speech or language impairment and 
receive special education services for that disability. The proportion 
of students identified with disabilities peaks in the middle school 
grades and then declines among the high school students.

5) The student characteristics described above have considerable 
overlap, which may help interpret performance results.  For 
example, overall there are huge racial/ethnic disparities in 
participation in NSLP.  Whereas only a small proportion of white 
students participate, a large proportion of African-American and 
Latino students participate.  Thus differences among students in 
racial/ethnic categories represent to some degree differences in 
family income levels.  Another example is the high percentage of 
Latino students who are English learners (EL) – more than half –
compared to the small proportion of African-American and White 
students who are EL.  Thus what appears to be racial/ethnic 
differences also reflects language issues.  
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KEY OBSERVATIONS:
A summary of the key observations from the data is given here.  

1. API scores show continuing improvement.  A review of the API 
scores since 1999 indicates that the average API score for the three 
middle schools is at its highest point in 2007.   

2. In general, students who have been in the District longer perform 
better than other students on the CST.  

3. The achievement scores of African American students are 
significantly lower than those of Asian, White and Multi-Ethnic 
students on multiple measures.  Further, the achievement rate of 
African American students declines at higher grade levels more so 
than those of other ethnicities.

4. Latino student achievement scores are significantly lower than the 
scores of Asian, White and Multi-Ethnic students across multiple 
measures.  However, this gap narrows considerably when scores 
from Latino non-English speaking students are separated from 
those of Latino students who are fluent in English. 

5. When economic status is held constant, students of color perform 
less well than their white classmates. 

6. With almost one out of six students identifying as multi-ethnic or 
“decline to state”, a precise analysis of student achievement by 
ethnicity becomes more difficult. These students are not included 
with any ethnic group in the disaggregated data and, as a group, 
are relatively high performing.  

7. While middle school math remains a challenge, some improvement 
was noted.  BUSD increased the percentage of students in Algebra 
from 68% in 2005-06 to 81% in 2006-07, well above the state level 
of 49%. 

8. At K-8, results from district-wide multiple measures, such as the 
reading and writing assessments and report card grades, were 
generally consistent with each other and with CST results. At 9-
12, the lack of common assessments makes overall evaluation of 
the educational program difficult.

9. Increased instructional efforts to improve the performance of 
students assessed as Far Below Basic or Below Basic are 
necessary, as schools have demonstrated limited success in raising 
these students’ scores, particularly at the secondary level.

10. There was a 31% increase in the number of AP tests taken at 
BHS, from 1,414 to 1,846, and the number of individual students 
who scored 3 or higher in the AP exams increased by more than 
50% for both white and non-white students.

The data have pointed to areas in curriculum and instruction that are in 
need of improvement.  With this information, the District staff has been 
designing and/or implementing the following programs, all of which have 
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been included in “Our Call to Action for Providing a Quality Education,” 
an outline of the key initiatives the District has identified as critical to 
student success. 

 Staff is implementing the Math Plan approved by the Board last 
spring, designed to improve performance in math at the middle 
school, specifically in algebra.  Components of the plan include:
(1) identification of the key standards that will lead to success in 
Algebra II, which is required for UC/CSU admission;
(2) emphasis on integrating algebraic concepts in the elementary 
school math curriculum, where appropriate, to prepare students 
for middle school math;
(3) development of formative assessments in grades 4-8 which can 
be used to guide instruction and identify interventions; 
(4) increased and on-going professional development for teachers 
in grades 4-8 that includes on-site coaching, collaboration, and 
support from the Noyce Foundation;
(5) a class size of 20 in all seventh and eighth grade math classes;
(6) the adoption of a new math textbook series that will support 
this initiative. 

 All sites are focusing on teaching writing, specifically expository or 
academic writing, through district wide strategies, including: 
(1) the use of Lucy Calkins’ writing model at K-5 and a district-
developed academic writing handbook in grades 6-8 in order to 
develop an articulated district wide instructional approach to 
writing; 
(2) the identification of three genres at each grade level that will be 
assessed district wide and the use an assessment wall to monitor 
the progress of every student; 
(3) posting model sample papers, student writing and the steps of 
the writing process; and
(4) professional development, including coaching, for teachers and 
administrators. 

 The District is expanding professional development opportunities 
for teachers and administrators in culturally and linguistically 
responsive teaching strategies, building upon the lessons learned 
through GLAD training, in order to help educators capitalize on the 
thinking and learning styles associated with African-American and 
Latino students, through the work of Dr. Sharroky Hollie, for 
example.  The District is also sponsoring a parent education 
program for African-American and Latino parents designed to 
increase their involvement in their students’ education and their 
leadership in the schools. 
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 For those students who are demonstrating specific academic 
difficulties, the District will continue to implement the Universal 
Learning Support System to provide services to students as soon 
as the need becomes apparent.  In addition, the middle and high 
schools will provide counseling services for students who are not 
achieving on the CST or not passing the CAHSEE and involve their 
families in creating a plan for intervention.  

 The District continues to support professional development for 
teachers in the small schools and programs at BHS; the 
professional development is focused on subject area knowledge 
and pedagogy to enable teachers to address effectively the diverse 
needs of students in their classes.

 The District continues to provide a lower class size, counseling 
services, and technology to support the transformation of B-Tech, 
which has resulted in a greater focus on academic achievement for 
students who have not been successful in the mainstream.  

 The District recently adopted new texts in K-8 history/social 
studies and science; these new texts are designed to engage 
students more fully in the content and assist teachers in aligning 
the District’s curriculum more closely with State standards.

 The District is improving and expanding the pre-school program, 
since the discrepancy in scores between students who are 
economically disadvantaged and those who are not is apparent 
when students enter Kindergarten.  Renovated facilities will allow 
for a larger enrollment, and professional development for the pre-
school teachers will enable them to help more students develop the 
skills required to be successful in school. 

 The Department of Assessment, Evaluation and Research is 
developing and expanding the use of diagnostic assessments to 
improve instruction and to increase the District’s capacity to use 
data to make program decisions that will result in improved 
student achievement.   

While this report is focused only on academic achievement, it is 
important to acknowledge that academic achievement is but one element 
of student learning and development and only a part of a complete 
system of educational accountability.  The District’s comprehensive 
approach to learning recognizes that successful young people are 
knowledgeable, emotionally and physically healthy, motivated, civically 
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inspired, engaged in the arts, prepared for work and economic self-
sufficiency, and ready for the world beyond their own borders.  Our 
primary goal is to enable every student to reach his or her academic 
potential, but we do this in the larger context of educating the whole 
child.  

POLICY/CODE
Ed Code 60600 et seq.
Board Policy 6162.5 and 6162.51

FISCAL IMPACT
None

STAFF RECOMMENDATION
Receive for Information.



3.1-I

Glossary
AMAO: Annual Measurable Achievement Objectives, used for English 

Language Learners
API: Academic Performance Index, a California measure of accountability 

for schools
AYP: Adequate Yearly Progress, a California accountability measure for 

federal NCLB compliance
CAHSEE: California High School Exit Exam, a requirement for high 

school graduation in California
CAT/6: California Achievement Test, Sixth Edition, a standardized norm-

referenced assessment
CELDT: California English Language Development Test, which assesses 

students’ reading, writing, speaking and listening skills, given 
annually to all EL students

CST: California Standards Test, the primary standardized achievement 
test in California, given annually to students from 2nd to 11th grade

ELA: English Language Arts
ELL: English Language Learners, sometimes just EL (English Learner)
GLAD: Guided Language Acquisition Design, a research based model for 

teaching English Learners that has proven to be effective in teaching 
all students 

MAC: Mathematics Assessment Collaborative, an organization that 
publishes an annual assessment of grade level problem solving skills 
aligned to the national math standards and scored with a rubric

NCLB: No Child Left Behind
Noyce: a Bay Area Foundation committed to supporting improved math 

education in more than 30 school districts
NSLP: National School Lunch Program, which provides free and reduced 

price meals to qualified students
SAT: formerly the Scholastic Assessment Test, offered by College Board, 

often required on applications for college admissions
SAT/9: Stanford Aptitude Test, Ninth Edition, a precursor to the CAT/6, 

no longer given in California
STAR: Standardized Testing and Reporting, the umbrella for all the 

required state tests, including CST, CAT/6, CAHSEE, and CELDT.
STS:  Standardized-based Tests in Spanish, multiple choice tests for 

Spanish-speaking English learners or for students receiving 
instruction in Spanish
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Berkeley Unified School District
SY 2007 Data Report 

January 16, 2008
D t t f A t E l ti d R hDepartment of Assessment, Evaluation and Research

PJ Hallam, Director
Seth Corrigan and Aaron Glimme, Data Analysts (TSA)
Xavier Van Windekens, Database Technician
Vivian Wiggins, Testing Coordinator

Overview based on API
ELA and Math trends at elementary and middle school based on:ELA and Math trends at elementary and middle school based on:

CA Standards Tests and CAT/6
Grade levels, SES, Ethnicity, Performance Levels, Longitudinal

Multiple Measures
DRA/QRI, BUSD Writing Assessment, Report Cards, MAC

Grade K-8 Data: Key Observations

1. API scores show continuing improvement.
The average API score for the three middle schoolsThe average API score for the three middle schools
is at its highest point ever.   

2. In general, students who have been in the District longer 
perform better than other students on the CST.  

3. The achievement scores of African American students are 
significantly lower than those of other ethnicities on multiple 
measures, and when economic status is held constant. 

4. Latino student achievement scores are lower than those of 
th th i iti H thi id bl

BUSD Department of Assessment, Evaluation and Research 2

other ethnicities.  However, this gap narrows considerably 
when scores from Latino English Learners are separated 
from those of Latino students who are fluent in English.
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Grade K-8 Data: Key Observations, Continued

5. While middle school math remains a challenge, some g ,
improvement was noted.  BUSD continues to have a higher 
percentage of students participating in Algebra, 81%, 
compared to the state, 49%. 

6. Results from district-wide multiple measures, such as the 
reading and writing assessments and report card grades, were 
generally consistent with each other and with CST results. 

7. While elementary schools have had some success raising 
some Far Below Basic and Below Basic students’ scores,some Far Below Basic and Below Basic students  scores, 
middle schools have not been nearly as successful.

BUSD Department of Assessment, Evaluation and Research 3

Elementary Schools API Still in High 700’s

Elementary School API 1999-2007
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Middle School API Progress Continues

Middle School API 1999-2007
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Grade K-8 English Language Arts Data Sources

CST English Language Arts (ELA), 2 – 8
CST Writing Application 4 and 7
CA English Language Development Tests
(CELDT), K–8
CAT/6 Language in 3  and 7
District-wide assessments:

Reading: DRA K 2 QRI 3 5

BUSD Department of Assessment, Evaluation and Research 7

Reading: DRA K-2, QRI 3-5
BUSD Writing Assessment (Essay), K-8
Report Card Grades, 2-8

CST 2007 ELA: 
Grade 2-8 State and County Context

80%

90%

100%

52%
47%

54%
49%

57%
51%

40%

0%

10%

20%

30%

40%

50%

60%

70%

80%

%
 o

f P
ro

fic
ie

nt
 o

r H
ig

he
r

State
County
BUSD

BUSD Department of Assessment, Evaluation and Research 8

Number of students tested (n) State = 3,295,892
County = 110,212
BUSD = 4,137
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CST 2007 ELA:
Grade 2-8 Proficiency Over Four Years

Proficiency percents continue to increase in most grade levels.
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CST 2007 ELA: 2-8 Basic & Above

- “Acceptable” definitions of Proficiency: CDE Set at Basic Level

- Basic or above indicates students are generally able to handle classroom 
instructioninstruction.

Percetn of Students Scoring Basic or Above
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CST ELA: Continuing Students Score Higher: 
6th Grade Cohort
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graders depending on 
when they entered 
BUSD
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0%

Kinder 1st 2nd 3rd 4th 5th 6th 
Grade Arrived in BUSD

Arrived in Kinder 1st 2nd 3rd 4th 5th 6th 
# of Student 286 38 19 26 25 28 76

% of 6th Graders (2007) 57% 8% 4% 5% 5% 6% 15%

Total 6th Graders N = 496 

CST 2007 ELA:  Grade 2-8 
Economically Disadvantaged Students

Percent of Economically Disadvantaged Students   Scoring 
Proficient or Higher
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CST 2007 ELA: Grade 2-8 for
Not Economically Disadvantaged Students

Percent of Non-Economically Disadvantaged Students Scoring 
Proficient or Higher
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State N = 1,430,613

BUSD N = 2,167

CST 2007 ELA: 
Grade 2-8 Ethnicity by Not Disadvantaged

Proficiency Levels  for ONLY Students who DO NOT Qualify for Free or Reduced Lunch
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Total N = 2167:  Asian = 168;  Latino = 210;  Af Am = 379;  White = 971; Multi-Ethnic = 439
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CST Ethnicity Category 999: Berkeley Definition

999 is the code that is assigned by the state 
to designate students as “Other” or “Decline toto designate students as Other  or Decline to 
State.” 

In Berkeley, we allow parents to choose 
“Multi-Ethnic” as their ethnicity, using the 
category 999. Most other districts do not. 

This presents a unique situation for BUSD 
data analyses because these students’ scores 

BUSD Department of Assessment, Evaluation and Research 15

are left out by state and federal government high 
stakes policies, such as API and AYP, break 
down scores by ethnicity.  

CST 2007 ELA: 2-8 by Ethnicity; BUSD and CA
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American

Asian Latino African
American White Multi-Ethnic Total

CA 
Students 404,035 2,288,038 363,646 1,412,572 NA 4,468,291

BUSD 
Students

304 
(8%)

791
(20%)

1178
(29%)

1087
(27%)

674
(17%) 4,034
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CST 2007 ELA: Grade 2-8 by Ethnicity
– Introduction to “Stacked Bars” 
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Figure 1: BUSD Percent Proficient or 
Advanced from Previous Bar Graph
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Figure 2: Stacked Bar Graph

N = 4043: Asian = 304; Latino = 791; African American = 1178; White = 1087; Multi-Ethnic = 674

CST 2007 ELA: Grade 2-8 
Female Proficiency Percentages Higher Than Males
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N = 4043: Asian = 304; Latino = 791; African American = 1178; White = 1087; Multi-Ethnic = 674
Females = 1996 (49%); Males = 2038 (51%)
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CST 2007 ELA: Grade 2-8
African Americans by Gender 
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Percent Proficient or Above: 2nd-5th F = 29%  M = 18%; F higher by 11 

6th – 8th F = 28%  M = 18%; F higher by 10

N = 1178; Female = 599; Males = 579

2-5 African
American
Female

2-5 African
American Male

6-8 African
American
Female

6-8 African
American Male

CST 2007 ELA: Grade 2-8
Latino Achievement Levels by EL Status

It is expected that EL Latino students will have lower scores than those who 
are English Only, Redesignated, or Fluent speakers.
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Latino Grade 2-8 n = 791: Not EL = 350 (44%); EL = 441 (56%)
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CST 2007 ELA: Grade 2–8 
Difference By EL Status for Latino Students

Percent Proficient or Above
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All Latino Percent Proficient = 29%
Non EL Latino Percent Proficient = 48%

Of these 350 Latino non-EL students: English Only = 79 (22%), RFEP = 155 (33%), and Fluent = 116 (45%)
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All BUSD CELDT 2007: 
% of EL Students Achieving A Year’s Growth

CDE’s Annual Measurable Achievement Objective (AMAO) for EL students is to 
demonstrate at least one year's growth in English on the CA English Language 
Development Test (CELDT).  The percentage of BUSD EL students meeting this 
goal continues to be above the 48.7% target*.
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Required to meet AMAO

goal continues to be above the 48.7% target .
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CST ELA 2005-07: FFB and BB Students

FBB and BB Students Performance Levels after Two Years’ Time
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Number of students at FBB or BB in 2005 with scores in 2007:
4th N = 115; 5th N = 161; 6th N = 70; 7th N = 78; N 8th = 124
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CST 2007 ELA: Multiple Measures

Norm-referenced (compare students across states):
CAT/6 Language in 3 and 7

District-wide classroom-based assessments:
Reading: DRA K-2, QRI 3-5

Both assessments are administered individually by teachers.
Both assess oral reading fluency and include a comprehension check.
The DRA is better suited for younger students, the DRA for older.
In 2nd grade, students who score above 28 should take the DRA.

BUSD Writing Assessment (Essay), K-8
Genre varies

BUSD Department of Assessment, Evaluation and Research 24

Genre varies
Administered fall and spring, we look only at spring.

Report Card Spring Grades, 2-8
Report Cards in Grade K-1 cover a wide variety of subjects.
Grade 2-4 use a rubric based on a scale of 1 to 4.
Grades 5-8 use traditional A – F grades.  
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Multiple Measures Spring 2007: 
Grade 2-5 Reading Proficiency

Multiple Measures Table 1: Spring 2007 Proficiency 
Percents for Elementary Reading 
(Numbers are in parentheses.)

Grade CST ELA CST 
Subscore 
Compreh.

CAT/6 
Reading*
*

Report 
Card -
Reading

DRA QRI

2nd 51%
(598)

59%
(598)

x 78%
(500)

61%
(552)

x

3rd 40%
(567)

49%
(567)

48%
(570)

66%
(553)

x 60%
(568)

BUSD Department of Assessment, Evaluation and Research 25

( ) ( ) ( ) ( ) ( )

4th 57%
(543)

65%
(543)

x 70%
(553)

x 72%
(552)

5th 52%
(613)

57%
(613)

x 71%
(622)

x 74%
(617)

Multiple Measures Spring 2007: 2-5 Writing Proficiency

Multiple Measures Table 2: Spring 2007 Proficiency Percents for Elementary Writing
(Numbers in parentheses)

Grade CST 
Subscore 
Writing 
Strategies

Report 
Card –
Writing 
Strategies

BUSD 
Essay 
Writing 
Content

CST 4th

Writing 
Applications
*

CAT/6 
Language
**

CAT/6 
Spelling 
**

2nd 42%
(598)

58%
(500)

29%
(543)

x

3rd 54%
(567)

61%
(552)

27%
(550)

x 52%
(570)

56%
(566)

BUSD Department of Assessment, Evaluation and Research

*The CST Writing Applications (essay) subtest is only given in 4th and 7th grades.
**The CAT/6 is given only in 3rd and 7th grades.

4th 64%
(543)

53%
(553)

33%
(547)

26%
(537)

x

5th 57%
(613)

64%
(622)

22%
(611)

x x

26
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Multiple Measures Spring 2007: 6-8 ELA Proficiency

Grade CST 
ELA

CST Subscore 
Literature Response

Report Card 
English Grades^ 
Profic = A, B

CAT/6 
7th Language*

6th 49% 46% 69%6 49%
(581)

46%
(581)

69%
(470)

7th 55%
(591)

55%
(591)

67%
(512)

55%
(595)

8th 50%
(604)

51%
(604)

63%
(549)

Grade
CST Subscore Writing 
Strategies

BUSD Essay 
Writing Content

CST 7th Writing 
Applications (Essay)**

6th 49%
(581)

21%
(526)

(Numbers in 
parentheses)

BUSD Department of Assessment, Evaluation and Research

^The lower number of Report Card Grades is a problem that merits further investigation.
*The CAT/6 is given only at 3rd and 7th Grades
**The CST Writing Applications (essay) subtest is only given in 4th and 7th grades.

(581) (526)

7th 54%
(591)

43%
(549)

66%
(582)

8th 54%
(604)

37%
(568)

27

DRA/QRI 2005-07: 
Grade K-5 Reading Scores
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District Writing Content Assessment 2007: 
Grade K-5 by Grade and Ethnicity
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Math K-8 Data Sources

CST Math, 2-7CST Math, 2 7
CST testing in grade 7 included 22 students who took the 

Algebra test.

CST 8th Graders
81% took Algebra, 
15% took General Math CST
4% took Geometry 

CAT/6 M th i 3rd d 7th

BUSD Department of Assessment, Evaluation and Research 30

CAT/6 Math in 3rd and 7th

MAC (Noyce) problem-solving assessment 3-8
Report Card Grades 6-8
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CST 2007 Math: Grade 2-8 Proficiency 
in State and County Context
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Numbers (N) of students 2nd – 8th:
State =    3,283,693; 8th graders - Algebra I: 49%
County =    107,860; 8th graders - Algebra I: 59%
BUSD =         4,114; 8th graders - Algebra I: 81% (483); 

Basic Math: 15% (90); Geometry: 4% (22)

0%
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CST 2007 Math: Grade 2-8 Proficiency
Over Four Years
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Percent of 8th graders taking Algebra I:

CA = 49%; Alameda County = 57%; BUSD = 81%
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Algebra
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CST 2007 Math: Grade 2-8
Basic and Above
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CST Math: Continuing Students Score Higher; 
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0%
Kinder 1st 2nd 3rd 4th 5th 6th 

Grade Arrived in BUSD

Arrived in Kinder 1st 2nd 3rd 4th 5th 6th 

# of Student 286 38 19 26 25 28 76

% of 6th Graders (2007) 57% 8% 4% 5% 5% 6% 15%
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CST 2007 Math: Grade 2-8 Proficiency for 
Economically Disadvantaged Students
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Economically Disadvantaged

CA N = 1,307,354  BUSD N = 2,082
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CST 2007 Math: Grade 2-8 Proficiency for
Not Economically Disadvantaged Students
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CST 2007 Math: Grade 2-8
Proficiency by Ethnicity
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CST 2-7 n = 3931: Asian = 299; Latino = 770; African American = 1123; White = 1078; Multi-Ethnic = 661
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CST 2007 Math: Grade 2-8
Differences by EL Status for Latino Students

Latino Non-EL Students Scored 15 Proficiency Percentage Points Higher

Percent Proficient or Above
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All Latino N = 770; Proficient or Advanced = 40%
Latino Non EL Students N = 349; Proficient or Advanced = 55% 

Latino EL Only Students N = 431; Proficient or Advanced = 30% (not on graph)
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CST 2007 Math: Grade 2-8
Proficiency by Gender
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Total n Female = 1722: Asian = 341; Latino = 490; African American = 446; White = 317; Multi-Ethnic = 128

Total n Male = 1693: Asian = 329; Latino = 504; African American = 454; White = 273; Multi-Ethnic = 132
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CST Math 2005-07: FFB and BB Students
Graph shows the % of students who scored far below basic (FBB) or below basic (BB) two years ago (2005).
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Number of students at FBB or BB in 2005 with scores in 2007:
4th n = 79; 5th n = 101; 6th n = 81; 7th n = 114; n 8th = 145 (Algebra & Gen Math 07, CST 06 & 05)
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Multiple Measures Math: Spring 2007, 
Grade 2-5 Proficiency

CST Math CST Report Card Noyce/ CAT/6 
Grade Subscore 2-5 

Algebra, 
Functions

Standard 2:
Algebra, 
Functions 

y
MAC Math*

2nd 64%
(600)      

77%
(598)

73%
(491)

x x

3rd 58%
(567)

59%
(567)

59%
(424)

61%
(553)

59%
(568)

4th 58%
(545)

63%
(543)

57%
(403)

54%
(536)

x

BUSD Department of Assessment, Evaluation and Research 41

* CAT/6 Math is given only at 3rd and 7th grade

(545) (543) (403) (536)

5th 52%
(620)

57%
(613)

59%
(377)

46%
(611)

x

(Numbers are in parentheses.)

Multiple Measures Math: Spring 2007,
Grade 6-8 Proficiency

Grade CST Math 6th, 7th

Algebra 8th
CST General 
Math

CST Subscores 
Rational Numbers

CST Subscores 
Graphing

6th 44%
(587)

x x x
(587)

7th 47%
(578)

x 49%
(578)

48%
(578)

8th 32%
(483)

(7th 100%)
(22)

1%
(90)

42%
(483)

47%
(483)

Grade Report Card Math 
Grades^; Prof = A, B

Noyce/MAC CAT/6 Math*

6 h

BUSD Department of Assessment, Evaluation and Research 42

^The lower number of Report Card Grades merits further investigation. 
*The CAT/6 is given only at 3rd and 7th Grades

6th 66%
(581)

43%
(508)

x

7th 70%
(591)

52%
(561)

55%
(595)

8th 63%
(604)

44%
(558)

x
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2007 Math: MAC Grade 3-5
Proficiency by Ethnicity 
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N of Students Tested: Asian = 116; Latino = 328; African American = 505; White = 436; Multi-Ethnic = 315
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2007 Math: MAC Grade 6-8 by Ethnicity 
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N of Students Tested: Asian = 127; Latino = 323; African American = 465; White = 434; Multi-Ethnic = 278
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Appendix 1: Grade Level Cohort Table

Begin Grade Level Years Current Grad 

19 
98

19 
99

20 
00

20 
01

20 
02

20 
03

20 
04

20 
05

20 
06

20 
07 2008

20 
09

20 
10

20 
11

20   
12

1998 P1 P2 K 1 2 3 4 5 6 7 8 9 10 11 12 2012

1999 P1 P2 K 1 2 3 4 5 6 7* 8 9 10 11 2013

2000 P1 P2 K 1 2 3 4 5 6 7 8 9 10 2014

2001 P1 P2 K 1 2 3 4 5 6 7 8 9 2015

2002 P1 P2 K 1 2 3 4 5 6 7 8 2016

2003 P1 P2 K 1 2 3 4 5 6 7 2017

2004 P1 P2 K 1 2 3 4 5 6 2018

TO READ THE TABLE: Find the current School Year, 2008, whose column heading “2008” is in bold font and is labeled “Current.”  Looking 
down this 2008 column, grades 12th down to 1st are listed.  
CST scores are administered in middle school grades 6-8 and elementary grades 2-5.  The current grade levels of 8th to 3rd are in bold font, 
because we have CST scores for these grades from last year

BUSD Department of Assessment, Evaluation and Research 1

because we have CST scores for these grades from last year.
Previous years’ CST score grade levels for these students have borders around them and are in bold font.
Current 6th grade students who started kindergarten in 2000 are underlined on the table.   When we look at their grades from last year, SY 07, 
they were in 5th grade.

Assessment scores from when they were in 5th grade in SY 2007 = Test Grade Year 
Assessment scores for these students since in Kindergarten grade (SY 02) = Cohort Students (6th grade Cohort for SY 08)
Assessment scores for these students through 12th grade (SY 14) = Graduating Class Cohort (Class of 2014 Cohort)

The term “Cohort” has a historical connotation.  “Cohort” refers to only the students who were in the school /BUSD all previous years.  For 
example, “6th Grade Cohort” for SY 08 refers only to 6th grade students who attended the school/BUSD also in grades 5, 4, 3, and 2.  
Sometimes Cohorts can go back as far as kindergarten or preschool; the years included in cohorts for reports should always be
noted.
When all students from a grade level are included, no matter how long they have been in the school/BUSD, it is called a “grade level group” or 
an “unfiltered cohort.”

Appendix 2: Guide to Reducing Test Year Confusion

A School Year (SY) actually refers to two years, one from the 
fall, and one from winter/spring.  The spring year is used to 
label test data For example tests given during school yearlabel test data.  For example, tests given during school year 
2006-07 are usually in the spring of 2007 (07), so the testing 
year is SY 2007.

When there is a need to refer to the fall of a school year, “Fall” 
must always specified in front of the year.  For example, the 
CELDT is administered in the fall, so CELDT scores for SY 
2007 could also be correctly be referred to as “Fall 2006 
CELDT scores.”  But if you say, “2006 CELDT scores” (without 
Fall), the interpretation is SY 2006 (2005-2006), meaning the 
tests were administered in 2005

BUSD Department of Assessment, Evaluation and Research 2

tests were administered in 2005. 

When a testing schedule includes pretests and posttests, 
always specify pretest scores with the words, “Fall,” or “Pretest” 
or “Beginning of Year (BOY).”  Likewise with posttest, “Spring,” 
Posttest” or “End of Year (EOY).” 
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Appendix 3: Language Status Definitions

EO English Only (Also, E): English-speaking at home. 

F Fluent (Also: Fluent English Proficient, FEP); Students whose primary ( g , ); p y
language is other than English and who have met the district criteria for English 
proficiency (e.g. students whose parents speak another language at home, but they are 
fluent with English when they enter school).

EL English Learners (Also, L): Students for whom there is a report of a 
primary language other than English on the Home Language Survey and who have 
been determined to lack the clearly defined English language skills of listening 
comprehension, speaking, reading, and writing necessary to succeed in the school's 
regular instructional programs.  This determination is based on the state approved oral 
language (grades kindergarten through grade twelve) assessment procedures and 
literacy (grades three through twelve only), (Formerly known as Limited-English-
Proficient LEP)

BUSD Department of Assessment, Evaluation and Research 3

Proficient, LEP)

R Redesignated (or Reclassified).  This category contains English learner 
(EL) students who were redesignated as FEP (fluent-English-proficient) since the prior 
year census. These students are redesignated according to the multiple criteria, 
standards, and procedures adopted by the district and demonstrate that students being 
redesignated have an English language proficiency comparable to that of average 
native English speakers.  In BUSD, the multiple measures include: CELDT scores, 
CST scores, teacher evaluations, and parent consultation.

Addendum Data

The following slides present data that 
are of interest but were not in the 

Power Point Presentation.

BUSD Department of Assessment, Evaluation and Research 4
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BUSD 2000 to 2007 Elementary Ethnic Percentages
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Year Enrollment African American % Asian % Latino % White % Multi-Ethnic %

1999-2000 4030 38.2 7.4 16.2 26.2 11.1

2000-2001 3987 36.6 7.7 16.7 25.4 13.1

2001-2002 3884 34.7 6.5 16.9 25.4 15.9

2002-2003 3865 31.6 6.9 18.0 25.8 16.7

2003-2004 3842 29.7 7.1 19.1 25.6 17.4

2004-2005 3747 29.2 8.4 19.4 26.1 17.1

2005-2006 3690 27.9 6.8 19.8 26.5 17.9

2006-2007 3711 26.3 7.4 19.3 28.1 17.7

BUSD Attendance: Percent of ADA
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B-Tech CAHSEE
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Special Education: CST ELA
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2nd 3rd 4th 5th 6th 7th 8th

%  of Enrollment 7% 13% 14% 16% 15% 13% 12%

Students with Scores 46 77 78 99 87 75 78

4%0%

10%

2nd 3rd 4th 5th 6th 7th 8th
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Special Education: CST Math

10% 7% 15%24%
10% 12% 15% 10% 7%

90%

100%

31% 26% 31% 28%
37%30%

23%

18%
18%

31% 19%20%

25%

23%
23%

24%
23%22%

10%

22% 12%

10%

20%

30%

40%

50%

60%

70%

80%

Advanced 
Proficient 
Basic 
Below Basic 
Far Below Basic 

BUSD Department of Assessment, Evaluation and Research 9

4%0%
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2nd 3rd 4th 5th 6th 7th

2nd 3rd 4th 5th 6th 7th

%  of Enrollment 7% 13% 14% 16% 15% 12%

Students with Scores 46 76 78 99 86 74

2007 Special Education by Ethnicity by Grade Levels
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K- Grade 3 Grade 4-5 Grade 6-8 Total

Number of Special Education Students 168 163 226 557

% of Special Education Students by 
Ethnicity 30% 29% 41% 100%

A
fri
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n M

A
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n M

A
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K- Grade 3 Grade 4-5 Grade 6-8
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CST 5th Grade Science
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BUSD N = 619, 97% of enrollment
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BUSD 2007 N = 607, 96% of enrollment
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CST 8th Grade
History & Social Science
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BUSD 2007 N = 609, 96% of enrollment
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CST Math: Continuing Students Score Higher; 

5th Grade Cohort
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Percent 
proficient or 
higher of 2007 
5th graders 
depending on 
when they 
entered BUSD
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0%
Kinder 1st 2nd 3rd 4th 5th 

Grade Arrived in BUSD

Arrived in Kinder 1st 2nd 3rd 4th 5th 

n 325 32 34 30 32 29

% of 5th Graders (2006-
2007) 67% 7% 7% 6% 7% 6%

Total 5th n = 482
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CST Ethnicity Category 999: Berkeley Definition

999 is the code that designates a student as 
“Other” or “Decline to State” according to theOther  or Decline to State  according to the 
State. 

In Berkeley, we allow parents to choose 
“Mixed or Multi-ethnic” as their ethnicity, using 
the category 999. Most other districts do not. 

This presents a unique situation for BUSD 
data disaggregation because these students’ 

BUSD Department of Assessment, Evaluation and Research 15

scores are left out.  This is especially noticeable 
when the state and federal government high 
stakes policies, such as API and AYP, break 
down scores by ethnicity.

CST 2007 ELA by Ethnicity: Hypothetical 
Step 1

The multi ethnic students score higher than do

Percent Proficient by Ethnicity 
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24
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66
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100The multi-ethnic students score higher than do 
Asian, Latino and African American students.  

Some of the students in the “multi-ethnic” 
category are African American and Latino. What if 
the multi-ethnic student scores were added to the 
other ethnicities?  

Hypothetically speaking, they would raise these 
ethnicities’ proficiency rates.  We do not know what 
the scores for each student in each fraction of 
ethnicity were, so just to explore this hypothesis, 
we could see what happens if we added the multi-

h i h f h h i

BUSD Department of Assessment, Evaluation and Research 16

Asian = 304*; Latino = 791; African American = 1178; White = 1087; Multi-ethnic = 674

0
Asian Latino African

American
White Multi-Ethnic

ethnic scores to each of the other categories.  



9

CST 2007 ELA by Ethnicity: Hypothetical Step 2
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scores were added to 
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larger populations of
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Grade and Ethnicity
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Asian Latino African American White Multi-Ethnic

Kindergarten 43 61 117 180 114

1st Grade 36 81 106 155 94

2nd Grade 43 89 153 155 97

3rd Grade 37 115 152 149 89

4th Grade 40 114 167 133 80

5th Grade 38 102 190 156 121

K
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2006-07 Math: MAC 3-5 by Ethnicity 
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N of Students Tested: Asian 116, Latino 328, African American 505, White 436, Multi-Ethnic 315
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2006-07 Math: MAC 6-8 by Ethnicity 
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N of Students Tested :Asian 127, Latino 323, African American 465, White 434, Multi-Ethnic 278

0%

10%

6t
h 

G
ra

de

7t
h 

G
ra

de

8t
h 

G
ra

de

6t
h 

G
ra

de

7t
h 

G
ra

de

8t
h 

G
ra

de

6t
h 

G
ra

de

7t
h 

G
ra

de

8t
h 

G
ra

de

6t
h 

G
ra

de

7t
h 

G
ra

de

8t
h 

G
ra

de

6t
h 

G
ra

de

7t
h 

G
ra

de

8t
h 

G
ra

de

Asian Latino African American White Multi-Ethnic



11

2007 Berkeley MAC vs. CST Math
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BUSD Students’ MAC Scores are closely aligned with their CST Math Scores
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2007 Math: CAT/6 Grade 3 by Ethnicity 
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BUSD Board of Education
High School Assessments

January 16, 2008

- Attendance and Discipline
- GPA and Grades
- SAT
- Advanced Placement (AP)
- California Standards Tests (CST)
- California High School Exit Exam (CAHSEE)
- Graduation Rates

Current BHS Structure

17949-12
Joined lottery ’06-’07

9th & 10thAcademic Choice (ACC)

4689-10
’06-’07

9th
Berkeley International
High School (BIHS)

1459-11
’05-’06

9th
School of Social Justice

and Ecology (SSJE)

2229-12Community Partnerships
Academy (CPA)

2209-12Communication Arts and
Sciences (CAS)

2069-12
’05-’06

9th & 10th
Arts and Humanities

Academy (AHA)

Current
Enrolment

Current
Grades

Years and Grades
StartedSchool/Program
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BHS: Key Findings
• Attendance and discipline show general improvement.

• AP Test results have improved
1) Number of students taking tests have increased primarily due

to new New AP Art and AP Music classes, and growth in AP
Environmental Science enrollment.

2) Increase in number of passing scores shows similar increase.

• CST
1) Participation is an issue that makes scores less reliable.
2) GPA of test takers is significantly higher than non-test takers.
3) Dramatic difference in 8th grade scores by small school and

program, particularly in the ’05-’06 school year.

• Performance of African American and Latino students continues to
be a major concern.

• Lack of common assessments makes overall evaluation of the
educational program difficult.

Fall 2007 Students: Ethnicity
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Attendance ’04-’07
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Discipline Totals ’04-’07

Discipline by Ethnicity
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GPA by Small School

GPA by Ethnicity
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Students Receiving 1 or More D or F

% of Seniors Taking SAT

12th Grade enrollment BUSD County State

03-04 686 13,522 395,194

04-05 745 14,302 409,576

05-06 801 15,017 423,289

06-07 780 15,794 441,198
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SAT Verbal Scores Over Time

12th Grade enrollment BUSD County State

03-04 686 13,522 395,194

04-05 745 14,302 409,576

05-06 801 15,017 423,289

06-07 780 15,794 441,198

SAT Math Scores Over Time

12th Grade enrollment BUSD County State

03-04 686 13,522 395,194

04-05 745 14,302 409,576

05-06 801 15,017 423,289

06-07 780 15,794 441,198
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AP Tests Taken

Number of Students Scoring 3+ on AP Tests
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AP Scores 3+ by Ethnicity

CST Participation

Spring 

06-07

Students 

9-11

% of Total 

Taking Test

All BHS 2320 78.1%

AHA 157 82.2%

CAS 155 69.7%

CPA 165 72.1%

SSJE 97 85.6%

BIHS 222 88.7%

ACC 676 81.1%
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CST and GPA for Current Juniors
`04-`05-8th grade GPA Number

Test Takers - 425

Non-Test Takers - 346

Overall

`05-`06-9th grade GPA Number

Test Takers 3.03 604

Non-Test Takers 2.28 167

Overall 2.81 771

`06-`07-10th grade GPA Number

Test Takers 2.98 561

Non-Test Takers 2.49 210

Overall 2.88 771

ELA of BUSD 8th Graders by Small School
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CST ELA 2007

CST ELA ’05-’07
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Math of BUSD 8th Graders by Small School

CST Math 2007
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CST Math ’05-’07

CAHSEE 10th Grade ’06 & ’07
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CAHSEE ELA 10th Grade ’06-’07

CAHSEE Math 10th Grade ’06-’07
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Graduation Rates ’06-’07

Graduation Rates
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Additional Information

The following slides present data that
are of interest but were not in the

PowerPoint Presentation.

School Size ’07-’08

Number of Students Native American Asian Latino African American White Mulit-Ethnic Total

All BHS 7 271 444 947 1065 511 3245

AHA 1 6 18 77 63 41 206

CAS 2 12 36 77 50 43 220

CPA 0 5 42 125 30 20 222

SSJE 1 12 20 65 28 19 145

BIHS 1 33 72 115 171 76 468

ACC 1 152 207 458 699 277 1794
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Attendance ’06-’07

Historic Attendance
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GPA ’04-’06

D/F Rates BHS Spring 2007
Asian Latino African American White Multi-Ethnic Total

272 393 923 1030 449 3074

90 216 646 169 175 1296

33% 55% 70% 16% 39% 42%

237 642 1911 341 461 3592

Asian Latino African American White Multi-Ethnic Total

67 113 240 248 117 786

22 54 169 30 43 318

33% 48% 70% 12% 37% 40%

66 163 520 59 127 935

0 0 0 0 0 0

Asian Latino African American White Multi-Ethnic Total

74 106 260 264 122 827

25 64 187 53 52 381

34% 60% 72% 20% 43% 46%

73 204 601 118 133 1129

0 0 0 0 0 0

Asian Latino African American White Multi-Ethnic Total

67 90 223 271 118 770

19 53 160 56 49 337

28% 59% 72% 21% 42% 44%

50 170 476 104 134 934

0 0 0 0 0 0

Asian Latino African American White Multi-Ethnic Total

64 84 200 247 92 691

24 45 130 30 31 260

38% 54% 65% 12% 34% 38%

48 105 314 60 67 594
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D/F Rates BHS Spring 2007- AHA
Small School

AHA Asian Latino African American White Multi-Ethnic Total

Number 8 14 61 42 31 157

Number of Students 

receiving a D/F
4 8 40 7 12 71

Percentage of 

Ethnicty receiving 

D/F

50% 57% 66% 17% 39% 45%

Total Number of D/F 

Given in Small School 

Classes

7 21 102 18 27 175

AHA

0 Asian Latino African American White Multi-Ethnic Total

Number 3 4 23 14 9 54

Number of Students 

receiving a D/F
2 2 19 0 2 25

Percentage of 

Ethnicty receiving 

D/F

67% 50% 83% 0% 22% 46%

Total Number of D/F 

Given in Small School 

Classes

5 6 57 0 5 73

AHA

0 Asian Latino African American White Multi-Ethnic Total

Number 1 4 21 16 11 53

Number of Students 

receiving a D/F
1 1 11 1 5 19

Percentage of 

Ethnicty receiving 

D/F

100% 25% 52% 6% 45% 36%

Total Number of D/F 

Given in Small School 

Classes

1 1 23 3 11 39

AHA

0 Asian Latino African American White Multi-Ethnic Total

Number 4 6 17 12 11 50

Number of Students 

receiving a D/F
1 5 10 6 5 27

Percentage of 

Ethnicty receiving 

D/F

25% 83% 59% 50% 45% 54%

Total Number of D/F 

Given in Small School 

Classes

1 14 22 15 11 63

D/F Rates BHS Spring 2007- CAS
Small School

CAS Asian Latino African American White Multi-Ethnic Total

Number 11 39 71 64 48 235

Number of Students 

receiving a D/F
4 10 38 2 16 71

Percentage of 

Ethnicty receiving 

D/F

36% 26% 54% 3% 33% 30%

Total Number of D/F 

Given in Small School 

Classes

15 30 85 4 36 174

CAS

0 Asian Latino African American White Multi-Ethnic Total

Number 5 12 18 12 7 54

Number of Students 

receiving a D/F
1 0 9 0 2 12

Percentage of 

Ethnicty receiving 

D/F

20% 0% 50% 0% 29% 22%

Total Number of D/F 

Given in Small School 

Classes

1 0 19 0 2 22

CAS

0 Asian Latino African American White Multi-Ethnic Total

Number 2 5 16 16 10 50

Number of Students 

receiving a D/F
1 3 8 1 4 18

Percentage of 

Ethnicty receiving 

D/F

50% 60% 50% 6% 40% 36%

Total Number of D/F 

Given in Small School 

Classes

5 12 18 2 8 49

CAS

0 Asian Latino African American White Multi-Ethnic Total

Number 1 10 19 9 12 51

Number of Students 

receiving a D/F
1 4 15 0 7 27

Percentage of 

Ethnicty receiving 

D/F

100% 40% 79% 0% 58% 53%

Total Number of D/F 

Given in Small School 

Classes

5 11 35 0 17 68

CAS

0 Asian Latino African American White Multi-Ethnic Total

Number 3 12 18 27 19 80

Number of Students 

receiving a D/F
1 3 6 1 3 14

Percentage of 

Ethnicty receiving 

D/F

33% 25% 33% 4% 16% 18%

Total Number of D/F 

Given in Small School 

Classes

4 7 13 2 9 35
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D/F Rates BHS Spring 2007- CPA
Small School

CPA Asian Latino African American White Multi-Ethnic Total

Number 5 39 126 32 19 222

Number of Students 

receiving a D/F
3 15 71 8 8 105

Percentage of 

Ethnicty receiving 

D/F

60% 38% 56% 25% 42% 47%

Total Number of D/F 

Given in Small School 

Classes

10 37 194 19 23 283

CPA

0 Asian Latino African American White Multi-Ethnic Total

Number 0 10 26 8 7 51

Number of Students 

receiving a D/F
0 2 16 1 4 23

Percentage of 

Ethnicty receiving 

D/F

#DIV/0! 20% 62% 13% 57% 45%

Total Number of D/F 

Given in Small School 

Classes

0 7 46 1 10 64

CPA

0 Asian Latino African American White Multi-Ethnic Total

Number 2 8 31 9 6 56

Number of Students 

receiving a D/F
2 6 14 4 2 28

Percentage of 

Ethnicty receiving 

D/F

100% 75% 45% 44% 33% 50%

Total Number of D/F 

Given in Small School 

Classes

7 16 44 9 7 83

CPA

0 Asian Latino African American White Multi-Ethnic Total

Number 0 9 37 8 4 58

Number of Students 

receiving a D/F
0 2 21 2 2 27

Percentage of 

Ethnicty receiving 

D/F

#DIV/0! 22% 57% 25% 50% 47%

Total Number of D/F 

Given in Small School 

Classes

0 3 53 4 6 66

CPA

0 Asian Latino African American White Multi-Ethnic Total

Number 3 12 32 7 2 57

Number of Students 

receiving a D/F
1 5 20 1 0 27

Percentage of 

Ethnicty receiving 

D/F

33% 42% 63% 14% 0% 47%

Total Number of D/F 

Given in Small School 

Classes

3 11 51 5 0 70

D/F Rates BHS Spring 2007- SSJE
Small School

SSJE Asian Latino African American White Multi-Ethnic Total

Number 8 14 37 20 18 97

Number of Students 

receiving a D/F
2 8 14 4 8 36

Percentage of 

Ethnicty receiving 

D/F

25% 57% 38% 20% 44% 37%

Total Number of D/F 

Given in Small School 

Classes

4 21 40 8 22 95

SSJE

0 Asian Latino African American White Multi-Ethnic Total

Number 5 7 19 14 12 57

Number of Students 

receiving a D/F
1 3 7 2 4 17

Percentage of 

Ethnicty receiving 

D/F

20% 43% 37% 14% 33% 30%

Total Number of D/F 

Given in Small School 

Classes

2 7 20 3 12 44

SSJE

0 Asian Latino African American White Multi-Ethnic Total

Number 3 7 18 6 6 40

Number of Students 

receiving a D/F
1 5 7 2 4 19

Percentage of 

Ethnicty receiving 

D/F

33% 71% 39% 33% 67% 48%

Total Number of D/F 

Given in Small School 

Classes

2 14 20 5 10 51
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D/F Rates BHS Spring 2007- ACC
Small School

ACC Asian Latino African American White Multi-Ethnic Total

Number 55 79 165 319 97 715

Number of Students 

receiving a D/F
7 31 89 9 14 150

Percentage of 

Ethnicty receiving 

D/F

13% 39% 54% 3% 14% 21%

Total Number of D/F 

Given in Small School 

Classes

12 49 131 15 21 228

ACC

0 Asian Latino African American White Multi-Ethnic Total

Number 19 37 74 115 38 283

Number of Students 

receiving a D/F
3 22 50 4 7 86

Percentage of 

Ethnicty receiving 

D/F

16% 59% 68% 3% 18% 30%

Total Number of D/F 

Given in Small School 

Classes

6 36 77 7 11 137

ACC

0 Asian Latino African American White Multi-Ethnic Total

Number 22 27 50 88 29 216

Number of Students 

receiving a D/F
4 8 28 4 5 49

Percentage of 

Ethnicty receiving 

D/F

18% 30% 56% 5% 17% 23%

Total Number of D/F 

Given in Small School 

Classes

6 11 41 6 8 72

D/F Rates BHS Spring 2007- BIHS

Small School

BIHS Asian Latino African American White Multi-Ethnic Total

Number 18 26 64 76 38 222

Number of Students 

receiving a D/F
6 8 36 4 10 64

Percentage of 

Ethnicty receiving 

D/F

33% 31% 56% 5% 26% 29%

Total Number of D/F 

Given in Small School 

Classes

13 14 77 7 17 128

BIHS

0 Asian Latino African American White Multi-Ethnic Total

Number 18 26 64 76 38 222

Number of Students 

receiving a D/F
6 8 36 4 10 64

Percentage of 

Ethnicty receiving 

D/F

33% 31% 56% 5% 26% 29%

Total Number of D/F 

Given in Small School 

Classes

13 14 77 7 17 128
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D/F Rates BHS Spring 2007- Gender

D/F Rates BHS Spring 2007- EL Status
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CAHSEE ELA 10th ’04-’06

CAHSEE Math 10th ’04-’06



24

Final CAHSEE Results ’06-’07

12th grade Passed Not Passed No Data Total Not Passed+No Data

Math 639 50 12 62

English 651 40 10 50

Both 622 23 10 33

11th grade Passed Not Passed No Data Total Not Passed+No Data

Math 650 100 31 131

English 665 85 31 116

Both 607 42 31 73

Comparison of Graduation Rates in ’05-’06
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Berkeley Technology Academy
Conclusions/analysis of Student Performance Data

Berkeley Technology Academy is making great strides.  Over the past year, the greatest 
challenge we face is shifting the ethos of the school.  Many people still see the school as 
a temporary, punitive placement.  Our goal is to provide caring relationships, a safe and 
respectful community, and an academic program that prepares all students to become 
life-long learners.  Many of the programmatic changes we would like to make would
require additional money (i.e., after school enrichment classes, sports programs, drug and 
alcohol counseling).  Therefore, another goal we are conscious of is the cost to run our 
program and the possible ways to increase revenue. 

We are proud to report that when you compare the first three months of 2006 to the first 
three months of 2007, we have generated an additional $48,112.25 over the same time 
period last year.  This is largely attributed to an increase in enrollment as well as 
improvements in attendance rates (table 1).  These dollars should continue to increase 
month after month.  In total numbers we have exceeded last years enrollment numbers by 
30%. 
Table 1 (source: Office of Attendance)
School Enrollment Possible 

ADA
Earned 
ADA

Percent of 
ADA

Lost 
Revenue

Revenue 
Gained 
Over 
Previous 
Year

Btech (Sept) 
06

111 1780 1152 64.73% $20,004

Btech (Sept) 
07

121 2023 1497 73.99% $17,506 $11,459.73

Btech (Oct) 
06

103 1893 1439 76.01% $14,465

Btech (Oct) 
07

148 2647 1886 71.25% $25,310 $14,867.22

Btech (Nov) 
06

115 2002 1299 64.86% $22,418

Btech (Nov) 
07

151 2653 1954 73.63% $23,275 $21,785.30

Total revenue gained 
over first three 
months

$48,112.25

The larger question is why are more students willing to voluntarily transfer, stay longer, 
and come to school more often?

School Climate
Safety. We believe the first and most noticeable improvement is the school climate. We 
are proud to report that over the past two-years we have not had a single fight involving 
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boys and only two fights involving girls.  What makes this even more remarkable is that 
we serve students from Richmond, Oakland, and Berkeley without any physical 
altercation. (During this same time period Richmond and Oakland experienced some of 
the highest rates of violence in recent memory.) We are not without student 
confrontations, nor are we free from major disruptions on campus.  The jewel of our 
program is in our Student Support Team.

We presently have four Student Support Team leaders whose primary goal is 
prevention—preventing fights, preventing failing grades, preventing confrontations with 
adults, and preventing students from failing in life altogether.  They accomplish these 
goals because:

1. They case-manage students based on the background of the adult and the 
goals/needs of the students.  Great matches leads to strong relationships.

2. They develop and nurture healthy, loving relationships that students rely on in 
difficult moments. 

3. Student Support Team members spend time with teachers in and out of the 
classroom to demonstrate their allegiance with the teachers and to better 
understand academic and behavioral expectations.

Student Support Staff are invaluable to B-Tech. These individuals are constantly dealing 
with students’ tumultuous home life, probation, job readiness, relationship guidance, 
health and drug-related issues, and mostly, they provide guidance as well as space to talk 
and listen.

Community Partnerships
Along with our Student Support Officers, our community partnerships are an asset for our 
school. Since the start of the school year, two doctoral students, three graduate students, 
and two professors from UC Berkeley have expressed an interest in contributing their 
skills to our program.  The net results thus far include a technology project in the virtual 
world called Second Life, a collaborative class with Berkeley High students, and a San 
Francisco State sponsored class at Berkeley City College.  

We are also partnering with 100 Black Men of the Bay Area.  These men are mostly from 
Ivy League colleges and universities who are now working in the Financial District of 
San Francisco.  They recently invited twelve of our young men to a black-tie gala in San 
Francisco. 

Academic Program
All indicators are pointing to dramatic improvements in our academic program.  The 
English teachers are focusing on essay writing skills and reading strategies, namely, 
comprehension, inference, and vocabulary building. The staff has adopted a school-wide 
writing plan that the social studies and science teachers are using. The math teachers are 
focusing on CAHSEE prep (Algebra IA&B included), geometry, and Algebra II.  All 
teachers are using vocabulary building exercises in the content areas, and non-fiction 
reading skills are being taught in science, social studies, and math.  In addition, every 
teacher is imbedding instruction in test-taking skills to help students with CAHSEE and 
college entrance exams.   
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Berkeley Arts Magnet 
Conclusions/analysis of Student Performance Data

SY 2007 School Profile/Overview
In August 2006, school leadership changed at the same time the school was notified of its 
Program Improvement (Year 1) status. The school developed and implemented Universal 
Learning Support System (ULSS) practices, although no specific after-school intervention 
program was implemented in 2007. General academic support was available in EDC 
and 21st Century/BLearns (BAM All-Stars) programs.

2007 school enrollment was 375 students in Grades K-6: 10% Asian; 12% Latino; 27% 
African-American; 33% White; and 19% Mixed/Declined to state. 40% of the student 
population was Socio-Economically Disadvantaged and 12% were English Language 
Learners. The school had a highly qualified teaching staff per NCLB.

Berkeley Arts Magnet is now a Year 2 Program Improvement School for failing to meet 
proficiency targets for all sub-groups. Our African-American students CST proficiency was 
22% in both English Language Arts and math, compared to a school-wide CST proficiency 
of 58% (English Language Arts) and 57% (Math). 5th grade science proficiency was 34%.

The school met all 95% participation requirements and improved its Similar Schools 
Ranking to 3 (compared to 2 in 2006, but still below the 2003 high of 6). BAM also met 
its API target of 781, but API declined for African-American students (-12) and Socio-
Economically Disadvantaged students (-1).  The newest school ranking is not available until 
Spring 2008. The school met the Annual Measureable Achievement Objectives (AMAO) for 
English Learners.

Data Sharing Process
Spring 2007 California Standards Test (CST) and local data was shared with the school 
community in the following ways:

 Teaching and Learning Bulletin Board, September 2007;
 PTA meeting, October  14, 2007;
 Friday News newsletter, multiple references, Fall 2007;
 African American Families United at BAM (AAFU@BAM) “Town Hall” meeting, 

October 24, 2007;
 School Governance Council (SGC) meeting, December 10, 2007.

Seth Corrigan, BUSD Department of Assessment, Evaluation and Research, presented data 
to AAFU@BAM and SGC. Participants could identify positive trends: e.g., the 5th grade 
cohort data shows positive gains in ELA (Figure 1, p. 15). Yet the continued low 
performance of our African-American students compared to the school at large is glaring, 
and indicates this sub-group is not making the accelerated progress necessary to reach 
grade level proficiency.

Both AAFU@BAM and SGC identified the need to study individual student performance 
rather than school trends if we are to accelerate achievement for our African-American 
students. SGC also recognized that our higher achieving students seem to have hit an 
upper “limit” on CST performance.

While we intend to address the needs of all students, moving BAM’s students performing
at Basic (below grade level) into proficiency is essential. Today’s students performing at 
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Basic are tomorrow’s students performing Below Basic. A study of BUSD students who 
scored Basic in 5th grade (2004), compared to their performance in 8th grade (2007), 
shows the difficulty these students have “catching up.” Rather, the risk of declining 
performance is great:

2007 8th grade CST Scores for BUSD students at Basic in 5th grade year (2004):
8th Grade - 2007 FFB/BB Basic Proficient/Advanced

ELA (109 students) 31 55 21 (2 Advanced)
Algebra (96 students) 47 30 19 (0 Advanced)
General math (6 students) 3 3 0

Basic students are often overlooked – these students can access classroom curriculum and 
therefore do not register as our most needy students, and resources are directed 
elsewhere. For example, 18 African-American students performing at Basic in both math 
and ELA were not referenced in the Fall 2007 ULSS “snapshot” meetings at BAM. Yet 
failure to accelerate these students into proficiency at the elementary level indicates
future academic failure for a significant number of these students, as evidenced in the 
2004/2007 cohort comparison above.

49 students scored Basic on both the English Language Arts and math portions of the CST
Half of these students were African American. Moving these 49 students into Proficiency 
would address the achievement gap for our school, and support their continued academic 
success in middle school and beyond. 

General conclusions: 
 Individual and subgroup analysis rather than trend analysis is more useful;
 Basic students must be accelerated into Proficiency at the elementary level;
 Students seem to be hitting an “upper limit” on performance.

Context/School Environment
The CST is the significant assessment tool for the work of our school, regardless of other 
evidence of student success. The school is also the context in which our students are asked 
to learn and perform. How do attendance, suspension, parent/caregiver involvement and 
instructional time affect learning at Berkeley Arts Magnet?

Attendance: BAM fell just below the District attendance goal of 96%, and did not 
improve from 2006. Attendance data does not separate “Late” from “Absent.”  Late 
means the student arrived at school more than 30 minutes late, resulting in both lost 
instruction and lost ADA. Attendance patterns for individual students not at grade level 
reveal a correlation between low attendance and low academic performance, but this is 
anecdotal evidence only. School attendance rate in 2007 was 94.08%, compared to 
94.6% in 2006 and 94.69% in 2005.

Failure to increase attendance in 2007 is a disappointment, especially since the following 
measures to improve attendance were implemented last year:

 Daily automated phone notification system for tardies/absences;
 SART/SARB process;
 Periodic reminders in weekly newsletter, phone blasts; 
 Individual consultation with families.
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Suspensions: BAM had the second highest number of suspensions among the elementary 
schools and shows an alarming 125% increase between 2006 and 2007, although 15 
days represent mandatory 5-day suspensions involving three students. In 2007, 22 
students were suspended in 45 incidents for a total of 73.5 days. This compares 
unfavorably with 10 students suspended in 20 incidents for a total of 31 days in 2006.

African American students represent 80% of the suspension incidents, but only 27% of the 
student population. Most suspensions were for fighting and/or disrupting classroom 
instruction (defiance/disruption). The suspension data raise significant questions about our 
general school climate and culture, and community expectations, practices, and 
relationships.

Parent/Caregiver Involvement: Parent-Teacher Conferences in November are a 
significant way to link home and school, and last year’s participation rate was 94%. 
Teachers did significant outreach to meet with families who did not schedule or missed an 
appointment. Additional home/school connections in effect during SY 2007:

 Active and supportive PTA (monthly meetings);
 African-American Families United at BAM (monthly meetings);
 Latino Families (regular, non-monthly meetings);
 Saturday Forum sponsored by SGT for parent/caregiver input (April 2007);
 “Conversations with the Principal” (Spring 2007);
 School performances and celebrations;
 Weekly newsletter, extensive school website, phone blasts and moderated e-tree.

Instructional Minutes: A consistent school theme is the lack of time to teach and assess all 
the standards within the school day/year. A corollary is limited time to promote 
interdisciplinary learning (e.g., arts integration, writing across the content areas), 
deepened learning opportunities (e.g., inquiry-based projects), and teaching for mastery 
(e.g., multiple opportunities for students master content and concepts). Does BAM provide
adequate instructional time for grade level mastery? 

 Kindergarten averages about 195 instructional minutes per day (excluding recess, 
PE, and arts);

 1st, 2nd and 3rd average about 210 instructional minutes per day (excluding recess, 
PE, and arts);

 4th/5th average about 200 instructional minutes per day (excluding recess, PE, 
instrumental music, science release and arts).

For Program Improvement schools, the State mandates 60 minutes (K), 2.5 hours (1st-3rd

grades) and 2.0 hours (4th/5th) daily for reading/language arts instruction. The State 
requirement for math instruction is 30 minutes (K) and 60 minutes (1st-5th) daily. Additional 
instructional time is required during the school day for students identified as needing an 
intervention program. A broad experience in multiple disciplines also promotes learning, 
and a sparse program of basics only (reading, writing and arithmetic) is not the quality 
education all children deserve. 

General conclusions/queries:
 Do school-wide beliefs and practices regarding behavior and expectations

support the needs of all our students?
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 Are we teaching and developing social competency and conflict/anger 
management skills?

 Are classroom and school practices culturally responsive, especially for our African 
American students?

 Does the school provide the structure and/or cultural relevance to promote a 
community ethic? 

 Students may not have enough instructional time in ELA, math and writing to 
achieve grade level mastery;

 Instructional schedule may limit opportunities for multi-disciplinary, deepened 
learning and curriculum that promote higher level thinking and achievement.

Data-driven Instruction
2007 data compiled by the Assessment Office provides more useful information to guide 
instruction and assess student progress than was available last year. Integration of CST 
and local assessments allows us to evaluate and calibrate classroom, school and district 
practices for the purpose of informing curriculum and instruction. Developing individual 
(teacher) and organizational (school/district) capacity to better understand and use the 
data at the instructional level may be necessary. 

SGC identified the need to focus on individual student data to identify focus students, and 
create the appropriate instructional program to move those students into proficiency. This 
strategy also aligns with priorities of the African-American Families United at BAM: stop 
talking about the achievement gap, and do something about it. 

Some trends, however, may reveal gaps in our instructional program that need to be 
addressed by staff before we can expect high student achievement. For example:

 In Literary Response and Analysis (Figure 1, p. 35), only 51% of 5th grade 
students scored proficient. If only half of a grade level is proficient in a 
particular skill or content strand, that warrants further analysis and a concerted 
effort to revise the instructional program and improve performance in that 
area.

 In Writing Strategies (Figure 4, p. 38), only 37% of 2nd grade students scored 
proficient, compared to a proficiency range of 61%-67% for 3rd, 4th and 5th

grade students. If only one-third of a grade level is proficient in a particular 
skill or content strand, that also indicates a program weakness that needs to be 
addressed.

 On the Spring QRI, 79% of 5th grade students exceeded the grade level 
proficiency target of 44. On the June report card, 86% of 5th grade students
earned a reading proficiency score of 3 or 4. Yet only 47% of these same 5th

grade students were proficient on the CST. If one-quarter of a grade level is 
proficient on local assessments, but below proficient on the standardized 
assessment tool, that indicates a misalignment of local assessment practices with 
the CST that needs to be addressed.

Comparable analysis can be done in math, using the CST, Noyce assessments (Grades 2-
5), report cards and district assessments.

General conclusions/queries:
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 What does parity between the number of students proficient and not proficient 
on any CST subscore indicate about instruction and curriculum needs?

 What does a lower number of proficient students on any CST subscore indicate 
about instruction and curriculum needs?

 What do local assessment scores (e.g., DRA/QRI, report card grades) that do 
not align with CST performance indicate about local assessment practices?

Plan to Address the Achievement Gap at Berkeley Arts Magnet
The single focus of Berkeley Arts Magnet must be to increase the academic achievement of 
all students through effective instruction and a challenging and engaging curriculum (a 
District goal), and to simultaneously accelerate the achievement of our African-American 
students. Strategies to achieve this goal:

Achieve Program Coherence
 Link curriculum, teaching strategies, assessments, expectations and resources for 

maximum focus and results.
 Fully implement CELL/ExLL literacy practices, Lucy Calkins writing program and 

BUSD-adopted math program in all grades.

Assess and monitor progress of focus students (Basic) 
 Track progress of Basic students grades 3-5 in classroom (classroom teacher), 

during collaboration time (grade level), and by Leadership Team/ULSS Team.
 Modify and adjust teaching to promote grade level proficiency.

Provide appropriate intervention
 Provide daily intervention through classroom practices, e.g., provide frequent 

guided reading (small group instruction) with teacher, take running records, use 
assessment wall to monitor progress, provide daily writing instruction, etc.

 Provide twice-weekly after-school intervention (literacy) January-May.
 Provide extra classroom support as available.
 Increase enrollment in BAM All-Stars/EDC for Basic and Below students.

Develop culturally responsive teaching practices and school culture
 Promote family/caregiver voice and participation through African-American 

Families United at BAM and Latino Families Group.
 Integrate Sharroky Hollie and GLAD strategies in all classrooms.
 Affirm and publicize high standards and academic achievement throughout school.
 Explicitly teach and develop social competency to students in all arenas.

The data at Berkeley Arts Magnet reveals some positive trends as measured on the 
California Standards Test, but more importantly, begins to shape a sense that 
improvement is “doable.” At the December School Governance Council meeting, 
teachers expressed the feeling that in the past, data had felt like blame and “beating 
up” on teachers, whereas the current presentation of data offers an informational tool 
to guide instruction. This is a hopeful response. Analysis of specific performance data 
(e.g., individual students, grade levels, subsections) can more appropriately inform 
curriculum and instruction, and shape interventions. Ultimately, data tell us what 
students are doing in performance settings. We need to examine that data to 
determine what we – the educators – are doing to reshape that performance.
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Cragmont:  Conclusions of Student Performance Data

General Performance Analysis:
Before giving the detailed analysis of our current student achievement data, the 
Cragmont School Governance Council wants to spend a moment putting it in 
perspective. Student academic achievement is extremely important to our school 
community. Also very important to us is student learning as a whole. In other words we 
see student learning as the bigger picture and student achievement as only a part of that 
picture. While we pursue additional assessment measures in the academic areas, the 
arts, health and wellness, etc., we also understand that at some point we have to have 
faith in our educational philosophy, our teaching and learning philosophy, and how that 
will impact the adults our children will become. It is in that spirit that we continue to 
devote so much time to community building, to the arts, to content area learning, and to 
“non-academic” time. We are proud of the way our students are learning and growing 
every minute of every day at Cragmont School. This is the goal we strive for and 
through daily observation, survey data, and a multitude of student achievement data, 
one we know we are getting closer to achieving.

Year 1999 2000 2001 2002 2003 2004 2005 2006 2007
API 607 731 733 728 743 794 799 807 802

Cragmont has shown impressive improvement on the statewide standardized 
assessment over the past six years. The Academic Performance Index (API) has grown 
from 607 in 1999 to 802 in 2007. This represents a 32% increase since the base year. The 
disaggregated data from the API shows that all demographic subgroups have 
participated in this increased performance:

API Subgroup Trends
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 African American students increased from a base of 482 in 1999 to 681 in 2007.
 Latino students increased from a base of 515 in 1999 to 726 in 2007.
 White students increased from a base of 802 in 1999 to 923 in 2007. 
 Socio-economically disadvantaged increased from a base of 558 in 2000 to 691 in 

2007. 
 The achievement gap between White and African American students went from 

320 points in 1999 to 242 points in 2007 demonstrating movement in closing the 
gap.

 The achievement gap between White and Latino students went from 287 points 
in 1999 to 197 points in 2007 demonstrating movement in closing the gap.

Where are we at now? 
The 2007 API Data

The chart below shows the API growth trends of all subgroups in 2007. Looking at the 
chart gives one a snapshot picture of the educational achievement of Cragmont’s 
subgroups. Here are some conclusions.

 In the last year, there was strong growth in the African American population of 
33 API points.

 The English Learners showed the most decline with 22 points. 
 The difference in API between the white subgroup (923) and the African 

American (681) and Latino (726) is still significant.

Subgroup Number 2007 API 2006 
Base

Growth

African American 66 681 648 33

American Indian or 
Alaska Native

1 - - -

Asian 13 - - -

Filipino 0 - - -

Hispanic or Latino 63 726 732 -6

Pacific Islander 0 - - -

White 
(not of Hispanic origin)

76 923 937 -14

Socioeconomically
Disadvantaged

107 691 680 11

English Learners 61 699 721 -22

Students with 
Disabilities

37 - - -
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The proficiency levels in the charts below show Cragmont students scores by grade 
levels. There are some important trends that we can see are:

 In 2007, 50.6% of all students scored proficient or above in ELA and 66.9% of all 
students scored proficient or above in Math.

 In 2007 for ELA, the 3rd grade showed the lowest percentage of proficiency at 
33.3% and 4th grade showed the highest percentage of proficiency at 69.4%.

 In 2007 for Math, the 2nd grade showed the lowest percentage of proficiency at 
54.1% and 4th grade showed the highest percentage of proficiency at 72.2%.

CST ELA 2007 Total

FBB BB B P A FBB

2nd Grade Count 6 19 15 22 15 77

% within SY 2007 7.8% 24.7% 19.5% 28.6% 19.5% 100.0%

3rd Grade Count 6 13 21 12 8 60

% within SY 2007 10.0% 21.7% 35.0% 20.0% 13.3% 100.0%

4th Grade Count 6 5 11 17 33 72

% within SY 2007 8.3% 6.9% 15.3% 23.6% 45.8% 100.0%

5th Grade Count 5 10 18 12 19 64

% within SY 2007 7.8% 15.6% 28.1% 18.8% 29.7% 100.0%

23 47 65 63 75 273

Total Count 8.4% 17.2% 23.8% 23.1% 27.5% 100.0%

CST Math 2007

FBB BB B P A Total

Count 6 12 10 28 22 78
2nd Grade

% within SY 2007 7.7% 15.4% 12.8% 35.9% 28.2% 100.0%

Count 1 11 7 15 27 61
3rd Grade

% within SY 2007 1.6% 18.0% 11.5% 24.6% 44.3% 100.0%

Count 1 10 9 19 33 72
4th Grade

% within SY 2007 1.4% 13.9% 12.5% 26.4% 45.8% 100.0%

Count 2 9 13 21 19 64

SY
2007

5th Grade
% within SY 2007 3.1% 14.1% 20.3% 32.8% 29.7% 100.0%

Count 10 42 39 83 101 275
Total

% within SY 2007 3.6% 15.3% 14.2% 30.2% 36.7% 100.0%
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Subgroup CST Trends

Between 2003 and 2007 Cragmont saw significant overall gains in percentage of students 
at proficient or advanced in both the English Language Arts (ELA) section and the 
Mathematics section. The increases are most striking for African-American students in 
ELA and Latino students in Mathematics, but the overall gaps between both groups and 
white students at Cragmont remain large. For example, in 2007, 82 percent of white 
students assessed at proficient or advanced in ELA, but only 28 percent of African-
American students, 23.0 percent of Latino students, 26.2 percent of Socioeconomically 
Disadvantaged, and 24.6 percent of English Learners were able to achieve that standard. 

A look at the 2007 CST data for Math will show a similar breakdown in ethnicity. 
However, the achievement of all students are improved in this area. In 2007, 91% of 
white students were assessed at proficient or advanced while only 41% of African 
American students were proficient or advanced and 56% of Latino students were 
proficient or advanced. There was a significant increase in proficiency from 2004-2005 
and 2005-2006. Latino students, as a group, went from 18% proficiency to 62% 
proficiency in one year. 

Language Arts Proficiency by Ethnicity
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Math Proficiency by Ethnicity
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What is happening with our students who are FBB and BB?

This chart shows students FBB and BB in ELA in 2005 and where they ended up in 2007. 
For ELA, most students who performed Below Basic proficiency (350) improved two 
years later. As the chart shows, the diagonal line marks the point of no growth. Students 
who are represented above the diagonal line show improvement. Although most 
students show improvement, many of them are still below the 350 mark and remain 
below proficiency. A positive reflection shows many 4th graders who were FBB and BB 
in 2nd grade showed growth during the two year span. Of those cohort students, five 
students who were FBB or BB were able to move into proficiency levels.
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This chart shows students FBB and BB in Math in 2005 and where they ended up in 
2007. For math, we see several students who have moved past the neutral diagonal line 
and several students who have decreased in proficiency. Unfortunately, none of these 
students have become proficient in 2 years.

Demographic Trends

The demographic data supplied with the API and CST data helps provide some answers 
to School Site Council and also leaves some still unanswered questions. The free and 
reduced lunch percentage has dropped from 45% in 2000 to 39% in 2007. During this 
time, the Latino population has stayed consistent and while the African-American 
student population has dropped from 36 to 27 percent, the white population has risen 
from 23 to 30 percent. 

After a decline in the performance of African American and Latino students at 
Cragmont from 2004 to 2005, Cragmont’s Latino students bounced back with nearly a 
100 point gain between 2005 and 2007. Cragmont’s African American students API had 
the biggest increase of all the subgroups in 2007 showing a gain of 33 API points.

In addition, cohort data confirm significant gains for African American and Latino 
students at Cragmont from Spring 2004 to Spring 2005. For example, 29% of African 
American students in 4th grade were proficient or above in ELA as opposed to only 7% 
of the same students 2 years earlier. Latino students’ proficiency grew from 15% to 50% 
in that same time period. Data from 2007 show that African American students continue 
to make gains and the Latino student scores were slightly down.

California English Language Development Test (CELDT) results also showed 
improvement in English language proficiency between 2002 and 2007. 79% of Cragmont 
EL students scored intermediate, early advanced, or advanced, while 84% of EL students 
in the Cragmont Two Way Immersion (TWI) program scored in this range. Subscores on 
the test showed Cragmont EL students were stronger in the listening/speaking area 
than in reading or writing.
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Cragmont has been closely monitoring attendance the past few years. In 2005-2006, we 
began a concerted effort to talk more about attendance and have more contact with 
parents about attendance issues. Our overall attendance rate of 94.63% was about the 
same, although we did see a reduction in tardiness. This fell short of our 96% attendance 
goal. In the 2006-2007 school year, Cragmont’s average daily attendance rate was 95.1%. 
In the first four months of the 2007-2008 school year, the attendance rate has been 95.5%. 
We are hopeful that this trend will continue.

We were able to draw several conclusions from the student performance data at hand. 
 Cragmont is continuing to make academic gains on multiple measures.
 Cohort data are strong for African American students and the increase in API for 

this population in 2007 shows a positive trend.
 Students at the FBB and BB proficiency levels are struggling to become proficient 

even after two years at Cragmont.
 Several years of CST scores confirm that Cragmont students score lower in ELA 

than in Math.
 This year’s 5th grade class is strong and showed the highest proficient levels from 

2007 data.
 We see the need for strong, consistent formative assessments across our site. The 

work with Datawise and the district’s new department of assessments and 
evaluation will drive decisions based on data.

Based on these conclusions, our academic achievement focus areas are improving 
African American and Latino student achievement and improving overall achievement 
in the English Language Arts area.

Over 100 students at Cragmont receive academic support services through the learning 
center, after school intervention programs, after school homework center, reading 
railroad 1-to-1 tutoring program, and the SST process. These supports appear to be 
paying dividends with rising numbers of students passing math chapter tests, rising 
scores in on site writing assessments, and strong growth in reading. 

A basic implementation review done by the principal at a School Site Council meeting 
demonstrated a strong adherence to implementation of the 2006-2007 site plan. Current 
data supports continued implementation of the plan, with additional planning needed 
to meet the academic needs of English Learners, African-American and Latino students. 
Survey data point to a continued need to improve professional development planning 
and differentiation of instruction. SSC members and survey data also point to a need to 
plan further in the area of parent information/parent support. More effort in this area 
will not only strengthen the Cragmont community, but likely lead to improved student 
performance as well.
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Emerson Elementary School
Conclusions/analysis of Student Performance Data

The Emerson School community is dedicated to enhancing the growth and development of all students. 
While we are determined to raise the academic achievement of all children, we are also deeply 
committed to helping our students grow in a healthy, creative, and well-balanced manner. The work we 
do everyday in our classrooms, on the yard, in the lunchroom, and after school, as well as the 
programmatic decisions we make, are directed toward helping our students become intelligent, 
empowered, empathetic, and well-rounded citizens.

Summary Analysis
 Many students at Emerson are doing quite well academically. We increased our API score by 

14 points last year for an overall score of 801 after two years of falling below the 800 mark. 
70% to 90% of our mixed race and white students, respectively, reached proficiency on the 
ELA CST tests and 58% to 83% reached proficiency in math.

 Local data confirms that 77% of all students are proficient in reading on the DRA/QRI, a 
higher percentage than are proficient according to the CST scores.

 Socio-economically disadvantaged students continue to make progress toward proficiency with 
43% proficient in ELA and 27% proficient in Math with an API score of 727, an 11 point gain.

 African American students gained 33 points from last year’s score of 663 to reach 699 on the 
API. This shows good progress but still reflects a gap in achievement between subgroups.

 Both local and CST subtest data tell us that writing and math scores continue to be areas of 
concern. (see writing and math sections for details).

Summary Conclusions:
 When examining student scores, the staff believes that students who are not yet proficient can 

make significant progress in developing reading, writing, and math fluency given strategic
instruction and practice in these areas. Between 38% and 43% of students of color score in the 
Basic range. These students, along with those scoring at FBB and BB levels need additional 
time to master essential skills. Time however, is precious, requiring us to be very strategic in 
our planning. We reorganized resources for 07-08 year to improve delivery of services and to 
improve our Intervention model with a focus on literacy and mathematics. Specifically actions 
include but are not limited to:

o Expanding the focus of our Literacy Intervention teacher to include coordination of our
RtI intervention program in order to increase direct service to students, and to improve
support and build capacity of classroom teachers.

o Using Read Naturally to provide daily, targeted, measureable practice in reading and 
writing to students scoring in Far Below Basic to Basic ranges.

o Providing small group instruction to support our increasing number of English 
Language Learners.

o Providing extra instructional support (small tutoring groups) to students struggling in 
math and to those who need extra challenge materials.

o Holding weekly intervention/ULSS meetings to plan interventions and track student 
progress, using data continuously to assess progress and effectiveness of instruction.

o Providing after school instruction to students throughout the year. 
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 Staff members continue to focus on staff/professional development in:
o Reading and writing – Dorn model of readers and writers workshop
o Math – Greg Tang, John Wu, and Kim Sutton conferences
o Culturally Relevant Teaching and Curriculum – Sharroky Hollie materials
o Inclusive Instruction using Welcoming Schools Curriculum

Progress toward Goals
 77% of our students are at or above grade level as measured by district reading assessments, 13 

points away from our ‘09 goal of 90%.
 55% of all students scored at or above the proficient level in ELA CST, 15 points away from our 

2009 goal of 70%. 28% of African American students score at proficient levels. We will need to 
gain 4 percentage points this year in order to make AYP for this subgroup.

 50% of all students scored at or above the proficient level in Math CST, 20 points away from our 
2009 goal of 70%. 22% of African American students score at proficient levels. We will need to 
gain 12 proficiency points to make AYP for this subgroup.

 100% of all students improved in writing. On the local writing assessment, 50% of our students 
were proficient in mechanics and 65% were proficient in content. 25% of fourth grade students 
passed the writing test, 25 points away from our goal of 50%.

 Our attendance improved last year from 93.90% to 94.2% toward our goal of 96%. 
 We provide an enriching environment to our students. 100% of our students receive instruction in 

Music, Art, Physical Education, Nutrition, and Gardening in addition to the core program provided 
by the classroom teachers.

Standardized Test Score Analysis
Standards Based Assessment Scores (API):
Emerson showed steady improvement in performance for six consecutive years (1999 to 2004) to a 
high of 814, followed by a 2 year decline (2005 and 2006) to 787. Most recently, in 2006-2007, the 
score went back up to 801. 

Overall API scores
Year 1999 2000 2001 2002 2003 2004 2005 2006 2007
Score 706 767 771 803 806 814 797 787 801
# 191 172 187 202 202 189 168 157 163

Disaggregated API Scores
African American Students:
Year 1999 2000 2001 2002 2003 2004 2005 2006 2007
Score 579 642 650 695 695 712 672 663 699

# 84 79 84 87 81 79 67 60 57
White Students:
Score 857 903 944 932 916 939 937 923 929

# 54 47 59 61 65 57 47 40 42
Difference 278 261 294 237 221 227 265 260 230
Hispanic Students:
Score 741 787 830 *** 729 761 741

# 20 18 32 36 31 29 17 22 27
Socio-economically Disadvantaged:

1999 2000 2001 2002 2003 2004 2005 2006 2007
Score *** 645 654 687 697 699 706 716 727

# ? 77 82 92 84 70 71 92 92
Subgroup Analysis of CST
Socio-economically Disadvantaged Students Score Analysis:
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When examining the performance of our largest subgroup, Socio-economically disadvantaged students
(currently 50% of our population) we see a steady increase in API scores to a current high of 727. 
43% of the students are proficient in ELA while 27% are proficient in math. While the number of 
socio-economically disadvantaged students has increased to a high of 92 students (from a three year 
dip in 2003- 2005 to number in the 70’s) the performance scores have also risen.

Caucasian Student Score Analysis:
Enrollment of white students declined to number in the 40’s for students in grades 2-5. These numbers 
are not considered statistically significant and therefore official API scores were not given for Caucasian 
students. We can, however, examine the subgroup’s progress by performance levels on the CST and
calculate the API within the Datawise system. Currently, an average of 90% and 83% scored at
Proficient or Advanced levels in Language Arts and Math, respectively.

Student Performance by Ethnicity: Language Arts
Group FBB & Below Basic Basic Proficient or Above

2004 2005 2006 2007 2004 2005 2006 2007 2004 2005 2006 2007
All 23% 22% 22% 18% 21% 24% 26% 23% 57% 56% 53% 56%

Hisp 21% 37% 32% 24% 37% 20% 26% 38% 43% 46% 42% 38%
AfAm  40% 40% 37% 30% 28% 32% 37% 43% 34% 29% 27% 28%
White 3% 0% 4% 6% 9% 9% 13% 5% 88% 88% 83% 90%

Mixed/o 11% 7% 12% 6% 15% 7% 18% 23% 75% 86% 70% 71%

African American Student Score Analysis:
The API score for African American students increased last year by 36 points to reach 699. While 
the CST scores are at 28% and 22% proficient or advanced in ELA and Math respectively, 30% and 44% 
of our African American students score in the Below Basic/Far Below Basic range in ELA and Math.
Although the API score for this subgroup increased, the performance of African American students at 
Emerson, when compared to other subgroups, is troubling in that the performance difference is so 
significant, as it is district and nationwide. To address this gap, the staff at Emerson sought training in 
culturally responsive instructional strategies and curriculum with Enid Lee and Sharroky Hollie. A 
Diversity Committee uses these materials to guide the staff in professional development and continuously 
seeks addition training and resources. Further, we seek to increase our sense of community and support to 
students through piloting the creation of cross grade level “Families” that will meet once a month for 
team building activities. Finally we continue our use of team meetings to identify students for targeted 
instruction in 6 – 8 week intervals.

Hispanic Students Score Analysis/English Language Learners:
The score for Hispanic students (using the Datawise system to calculate scores as number in the testing 
pool is not considered numerically significant) gives us an API of 741, with 38% and 42% scoring 
proficient or advanced in ELA and Mathematics respectively. The API data we do have indicates that 
there is less than a 100 point gap between Hispanic and White students and the Hispanic students 

Student Performance by Ethnicity: Mathematics
Group FBB &Below Basic Basic Proficient or Above

2004 2005 2006 2007 2004 2005 2006 2007 2004 2005 2006 2007
All 18% 18% 24% 13% 19% 29% 24% 29% 63% 54% 53% 58%

Hisp 21% 33% 26% 19% 37% 20% 16% 38% 43% 46% 58% 42%
AfAm  33% 39% 44% 44% 29% 34% 29% 34% 39% 28% 27% 22%
White 2% 2% 4% 3% 9% 14% 13% 15% 90% 79% 83% 83%
Mix/o 11% 7% 6% 13% 15% 7% 41% 29% 75% 86% 53% 58%
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consistently do better on the CST tests than the African American students. However, the number of ELL 
students in the school is rising steadily and is concentrated in the lower grades where the CST’s are not 
given. Based on enrollment numbers of ELL students, CELDT scores, and formative assessment scores, 
teachers observe a need for an increase in English Language Development (ELD). Over the last several 
years we have been trained in Guided Language Acquisition Design (GLAD) instruction and began 
purchasing additional materials to support beginning and intermediate language learners. Finally, we 
allocated additional funds to provide small group instruction in English Language Development (ELD) 
under the coordination and supervision of our Literacy Intervention Teacher.

Gender Analysis:
In examining data from the last two years, females have consistently scored better than males on the 
CST both in language arts and math. The girls outscore the boys in various grade levels by between 2 
to 32 percentage points. The largest gap exists between last year’s fourth grade girls and boys in the 
area of mathematics with 62% of girls at proficient or advanced and only 30% of the boys at the same 
level. This cohort of students, especially the boys, has had many needs requiring a concentration of 
support and services. We continue to discuss ways to make the classroom environment a place where 
boys, especially students of color can succeed (see section on African America subgroup analysis for 
details).

Grade Level Analysis:
English Language Arts
When we disaggregate performance by grade level we see fluctuations from year to year, as we do at 
the city, county and state levels. This makes it difficult to draw significant conclusions that correlate 
directly to grade level. However, when comparing overall grade level performance at Emerson in 
relation to other entities, we find that Emerson students in all grade levels outscore students in the 
same grade levels in the City of Berkeley, the County of Alameda and the State of California on 
the English Language Arts test. The exception is ’08 cohort which is a particularly low scoring 
cohort on average and, underscore when compared to those same groups. Although we are doing well 
relatively speaking, there continue to be a significant number of students who need additional support 
in reading and writing, including those in the ’08 cohort. To meet the needs of all underperforming
students we have reallocated services to provide more reading and writing support to students through 
programs such as Read Naturally and Arkansas model of Reading Recovery.

Student Performance by Grade Level: Language Arts
Group Far Below Basic &

Below Basic
Basic Proficient or Above

2004 2005 2006 2007 2004 2005 2006 2007 2004 2005 2006 2007
GR 2 28% 31% 18% 12% 26% 26% 23% 24% 47% 42% 60% 64%
GR 3 20% 24% 39% 16% 18% 24% 28% 24% 62% 54% 33% 61%
GR 4 26% 6% 11% 22% 16% 26% 31% 36% 58% 68% 59% 42%
GR 5 16% 24% 19% 18% 22% 19% 22% 27% 62% 58% 58% 51%

Student Performance by Grade Level: Mathematics
Group Far Below Basic &

Below Basic
Basic Proficient or Above

2004 2005 2006 2007 2004 2005 2006 2007 2004 2005 2006 2007
GR 2 15% 18% 20% 6% 15% 26% 25% 32% 71% 50% 56% 62%
GR 3 10% 10% 34% 18% 12% 23% 15% 32% 78% 64% 52% 50%
GR 4 26% 21% 18% 33% 30% 26% 33% 25% 44% 54% 49% 42%
GR 5 22% 21% 24% 37% 20% 19% 22% 21% 58% 49% 53% 42%



Emerson 5

Mathematics
Math scores also fluctuate from year to year by and within grade levels and trends are difficult to 
identify. When looking at Emerson data alone, the average mean scores for students seem to decline in 
the fifth grade. However, when compared to the city, county, and state, fifth grade is the one grade 
level in which students generally outscored the fifth grades in like groups. In other grades, Emerson 
students did not do as well as students in the same grade levels in those same groups. This is a serious 
area of concern. We have begun to address this by seeking to improve our effectiveness through 
professional development in the area of math. The full staff attended a weekend math presentation by 
Greg Tang and materials are already in use to improve instruction in the Number strand of math. A 
group of teachers completed a lesson study project in the area of problem solving, teachers from 
multiple grade levels are attending a Kim Sutton math conference, and a presentation by Professor Wu 
from UCB is in the planning stages. In all cases, staff will be sharing learning during staff meetings 
and there will be ongoing check points planned by the leadership team. This year we are providing 
small group instruction to targeted students using the Greg Tang strategies we have learned and are 
also providing enrichment to small groups in second and third grade. 

Subtest Analysis:
Teachers use subtest scores to identify areas of relative strength and weakness. When looking at blue 
prints of the tests as well as item analyses, teachers can identify areas that need increased focus and 
adjust instruction accordingly. After examining the subtest analysis for all grades in English Language 
Arts and Mathematics, the main area of weakness is student performance in writing applications 
section of the Language Arts tests across the grade levels with an average of 25% of students at the 
proficient or above ranges. Each year, in addition to the standards test taken in the May, fourth graders 
take a writing application test. In 2004–2005, 18 % of the students passed the fourth grade writing 
test, in 2005-2006, 23% of the students passed, and in 06-07, 25% passed the test. While we are 
improving, our formative data confirms that writing is one of the latest skills to develop in our 
students. This low performance area is reflected in student performance throughout the district and 
thus, both site and district wide staff development is focused in this area. We are working in all grade 
levels to clarify content and expectations and we are working to hold students accountable for what 
they know as they often work under their potential in this area. This year we are beginning our use of 
Linda Dorn materials in all grade levels and the leadership team will continue to keep a focus on this 
area by planning regular times to look at student work and adjust instructional practice. 

Sliders and Gainers:
It is our goal that all students to make at least a full year’s growth in reading, writing, and 
mathematics. Tracking multiple data points individually, student by student, from one year to the next, 
is an enormous undertaking. The State cautions us repeatedly to not compare students’ test scores from 
one year to the next as the tests aren’t calibrated to be compared in that manner. Yet, clearly, we do 
not want children to decline from one year to the next. From 05-06 to 06–07 our gains and losses 
report on the CST in ELA show that a total of 54 students gained an average of 31.2 scale score points 
on the test with 21 students gaining one or more levels in performance. 47 student lost ground on the 
same test with an average loss of 27.3 scale score points and 19 students dropping one or more levels. 
In mathematics, 47 students gained an average of 32.3 scale score points and 17 students gained one or 
more performance levels. 55 students lost an average of 31.5 points with 21 students dropping one or 
more performance levels. These numbers confirm what other data has already shown. Our student 
performance in reading is superior to their performance in math and confirms our decision to focus 
staff development in the area of mathematics. 
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Local Data Analysis: 
Writing Scores and Grades:

50% of our students are proficient in writing mechanics and 65% are proficient in content on the local 
writing assessment given in spring of 06-07. On report cards, 43% of the students were considered to 
have reached proficiency in grades 3-5. Of the 4th grade students who take the state standards test, 
25% of them were considered proficient, far fewer than measured by local writing tests or report cards.

Reading (DRA/QRI) and Report Card scores:
Our DRA/QRI data has stayed fairly level with fluctuations within and across grade levels. When 
tracking by cohort, it seems that some groups decline as they progress through the grades, while other 
cohorts improved. In 2006-2007, 76% of the students who took the DRA/QRI assessment reached 
proficiency. A small number of students in the Full Inclusion program, approximately a dozen, did not 
take the assessment as they are far below their grade level and are not currently reading at functional 
levels.  When looking for a correlation between grades on report cards in reading compared to CST

scores in grades 2 - 5, there is a fair amount of consistency 
between the two measures. There are quite a few instances 
however, in which students have received a high CST score 
with a lower report card grade. These students may be, or 
may be perceived to be under performing in class. In other 
cases, there are some students who received a passing
grade on their report cards but scored FBB or BB on the 
CST. Some of these inconsistencies may be attributed to 
poor performance on a single measure or strong classroom 
performance or even teacher acknowledgement of student 
effort. There are no simple answers, and further scrutiny by 
class and grade is required.

Noyce/MAC scores:
We have data for two years of Noyce Math problem solving scores. Overall the school averages 58% 
of students at the proficient level on this assessment, up one percentage point from last year. Second 
grade scores were not included however as no scoring day was provided for the assessments and the 
scores were not required to be turned in.

Attendance and Suspension Data Analysis
Our goal is to increase the number of students present at school to an average of 96% per month. We 
have been progressing in slight increments each year and in 2006- 2007 averaged 94.2%. We have a 
school wide recognition and incentive program to encourage students to be present and on time. We 
have a SART committee and the principal regularly sends home letters to truant and potentially truant 
students. Analysis of school suspension rates has revealed that 21 students at Emerson were suspended 
for a total of 35 days. We continue to try other interventions prior to suspension including counseling, 
time outs, working in other classrooms, and school service. We track office referrals on NCR forms
and send them home to parents via school mail. Further, we hope that our “families” program will 
match students with an additional caring adult in the school to provide additional support and 
guidance. 

% Proficient 
on 

DRA/QRI
Grade # prof. 2007
K n/a n/a
1 42/54 78%
2 42/54 78%
3 28/38 74%
4 23/36 64%
5 33/39 85%
Summary 168/221 76%
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School Governance Council
Jefferson Elementary School

Conclusions/analysis of Student Performance Data

This analysis of the academic performance of Jefferson students is the first step toward in 
evaluating whether the current school plan is appropriate given our students’ needs and 
given the goals set by the school board.  This analysis focuses exclusively on 
mathematics and English, which are critical gateways to other academic subjects in 
school. (In developing the school plan, it will be important to also consider student needs 
in the arts, science, social studies, physical education, and other subjects).

Achievement in English Language Arts (ELA)

Consistency of different measures. We have three sources of information about student 
performance in English. First, to determine student needs and monitor progress, teachers 
assess students throughout the year using a common approach known as the DRA in 
grades K-2 and the QRI in grades 2-5. The spring scores are compiled and included in 
district data available to us. Second, the report card grades given by the teachers are 
another source of summary data about student performance. And third, each spring, 
students in second through fifth grade take a standardized test developed by the state, the 
California Standards Test or CST. 

Grade Level: 2nd 3rd 4th 5th
Literary Response & Analysis 64% 66% 68% 73%
Reading Comprehension 61% 58% 80% 73%
Word Analysis/Vocabulary 54% 63% 66% 79%

Report Cards Reading 68% 73% 83%
Local Assessment DRA/QRI 84% 63% 70% 81%

READING: How many students are proficient (or advanced)?

State Test

These three sources do not measure exactly the same set of skills, so they would not be 
expected to show the same number of students proficient. However, they should be in the 
same general ballpark. In the second grade, teachers rated the students at a much higher 
level of proficiency than indicated in the state tests (report card grades were not available 
in the district data). At the other grade levels, though, the scores are relatively consistent, 
suggesting that they are successfully measuring underlying performance levels.

Another way to look at the consistency of the measures is to compare the scores of 
individual students (since the percentages in the above table, even if they are identical, 
are not necessarily the same students). The district has provided data that compares the 
report card grade in reading with the state test overall result in English Language Arts. Of 
the 99 students that teachers indicated were proficient in reading, the state test indicated 
that 17 of them were not. At the other end of the spectrum, of the 32 students that 
teachers said were not proficient, the state test indicated that six of them were. 
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Grade Level: 2nd 3rd 4th 5th
Writing Strategies 42% 55% 78% 75%
Written Conventions 56% 63% 61% 75%
Writing Applications (essay) 35%

Report Cards Writing 78% 72% 81%
Writing Mechanics 51% 48% 39% 60%
Writing Content 64% 43% 39% 63%

Local Assessment

WRITING: How many students are proficient (or advanced)?

State Test

In writing, the scores are somewhat less consistent across the different assessment tools. 
In fourth grade, both the local assessment and the essay on the state test showed that 
fewer than four out of ten students write at a proficient level. Other measures come out 
higher. 

For making any decisions about individual students, we should use multiple measures. 
We should be especially cautious in writing since the assessments are not yet well 
calibrated.

Performance gaps.  In the past, we have generally looked at student test scores as a 
single-year snapshot. Those analyses have shown large achievement gaps between white 
students and African American students, as well as between students from more educated 
or wealthier backgrounds compared to those with lower socioeconomic status. The 
snapshot taken in spring 2007 follows the same pattern. 

This year, we have data that allows us to look more closely at how the achievement of 
students from different backgrounds changes while they are students at Jefferson. In last 
year’s graduating fifth grade class, there were 46 students who had been at Jefferson 
since at least the second grade. In second grade, according to the results of the state tests, 
just over half of the students were proficient. By fifth grade, more than three-fourths of 
them were proficient. Nearly every subgroup showed gains: boys and girls, those with 
highly educated and less educated parents, lower income families, English learners, 
Latinos and whites. 

One subgroup in the cohort, however, experienced a decline: African American students. 
In second grade, five of the nine African American students scored proficient or above; in 
fifth grade, four of the same nine scored proficient or above. Because the numbers are 
small, it is prudent to look at a different cohort. Reviewing the fourth graders shows 
essentially the same story: virtually all groups gained, while African American 
proficiency started and ended low. It would be useful to check this finding using local 
assessments and other cohorts, and to compare to other schools.

Many, if not most students do advance while they are at Jefferson. Of the 13 fourth and 
fifth grade students who had scored at the basic or below level two years before, nine had 
advanced by one or more levels. At the high end, of the 16 students who had scored at the 
proficient level two years earlier, six had risen to the advanced level.

Specific skills. We are also able to review the specific skills within reading and writing 
that students at each grade level are doing well or poorly on.  According to these state test 
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sub-scores, last year’s second grade struggled with writing strategies and vocabulary 
(word analysis).  Writing strategies was also a weak area in the third grade, while in 
fourth grade the weakest skill was writing conventions. The fifth grade’s sub-scores were 
all similar; no particular skill was especially weak or stellar.

Achievement in Mathematics

Grade 2nd 3rd 4th 5th
State Test 60% 68% 61% 69%
Noyce 60% 79% 60%

Math Proficiency

Consistency of different measures. We have three sources of information about student 
performance: the state test, report card grades and an assessment administered by 
teachers called Noyce. The two assessments are very different, but the overall results are 
similar, at least in the third and fifth grade. There is a wider divergence in fourth grade. 
Report card grades vary from teacher to teacher but generally are reported as higher than 
the state test results. This is to be expected as students are assessed after each unit of 
study using Scott Foresman tests, which are directly related to the unit just completed.

Performance gaps. Using the state test as a snapshot of student performance last spring, 
we can see that about two-thirds of grade 2-5 students overall scored proficient or above 
in math. Girls and boys were about equal in second and fourth grade, while the girls 
slightly outscored boys in third and fifth grade. Nine out of ten white students were 
proficient in math at all grade levels. In the third and fourth grade, African American 
students scored only ten percentage points behind the school average. In the second and 
fifth grade, however, only about one-fourth of African American students tested at or 
above the proficient level. Students on free or reduced-price lunch had a similar pattern 
and are likely many of the same students. Because of small numbers, we only have data 
on English Learners and Latino students for the second grade, when they each scored at 
45 percent proficient (and they may be some of the same students). 

We can also look more closely at how the achievement of students from different 
backgrounds changes while they are students at Jefferson. In last year’s graduating fifth 
grade class, there were 46 students who had been at Jefferson since at least the second 
grade. According to the results of the state tests, in the second, third and fourth grades the 
scores rose steadily from 63% proficient or advanced to 84%. In fifth grade, however, it 
dropped to 74%, about what it had been in the fourth grade. That pattern held true for 
girls and boys (with girls scoring higher), Asian, and the mixed race/decline to state 
category.  White students actually beat the pattern with more scoring proficient or 
advanced in the fifth grade than in the fourth grade.

Latino students, students whose parents do not have a college degree, and English 
language learners all ended fifth grade with about the same number of students proficient 
as had scored proficient in the second grade (English language learners had a particularly 
steep decline between fourth and fifth grade). The nine African American students started 
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with five students proficient in second grade, and maintained that level for the next two 
years (while most other subgroups saw significant gains). In fifth grade the number 
dropped to three. 

Many, if not most students do advance while they are at Jefferson. Of the 24 fourth and 
fifth grade students who had scored at the basic or below level two years before, 14 had 
advanced by one or more levels (though four who had been proficient dropped to basic, 
for a net gain of ten). At the high end, of the 21 students who had scored at the proficient 
level two years earlier, five had risen to the advanced level--however, six who had scored 
at the advanced level dropped to the proficient level, for a net loss of one.

Specific skills. We are also able to review the specific skills within mathematics that 
students at each grade level are doing well or poorly on.  The numbers are all fairly close, 
so probably should not be used to provide direction to the curriculum without further 
analysis. According to these state test sub-scores, last year’s second grade struggled most 
with data analysis/probability. The third graders, in contrast, performed best in that 
category. At the fourth grade level, algebra/functions and measurement/geometry needed 
the most work. And the fifth graders had the toughest time with fractions/decimals. 
Again, the differences were not large, and this is only one measure, so care should be 
taken in reaching any conclusions based on these data.

Programs: Our site implemented several programs during the 06-07 and 07-08 school 
years to specifically address the achievement gap and general student academic 
achievement at Jefferson indicated by the above data. A description of these programs 
follows:

Learning Center: Our site began developing our Learning Center during the 05-06 
school year. Our team planned and then began implementation of the Learning Center. 
We continually strategize on how to best deliver services using the Learning Center and 
have been acknowledged as an excellent model. 

ULSS: In 07-08 we hired a .2 ULSS coordinator to oversee our site wide programs and 
services designed to support all students. This position has allowed our site to track 
student interventions and supports closely, noting changes in academics and social-
emotional growth. Our ULSS team initially met weekly and will move to a twice a month 
meeting schedule in January. Adding the ULSS coordinator changed our ability to serve 
students holistically. Increasing the position to .4 for the 08-09 school year would greatly 
improve our success with getting essential services to students, thus affecting our 
achievement gap at Jefferson School. The ULSS coordinator position allows us to track 
student progress following our Snapshot conferences to ensure that our practices are 
moving student achievement in the specific areas identified for each student. Snapshot 
Conferences were held during October and included all students enrolled at Jefferson.

Afterschool Learning Program: The Afterschool Learning Program (ALP) began in 06-
07, as the first formal after school academic intervention program in 6 years. ALP is an 
equity model and offers acceleration, not remediation, coupled with enrichment to 
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support students in reading, writing and mathematics at all grade levels. While ALP is 
successful in meeting student academic needs, it is difficult to staff because Jefferson 
School has a small teaching staff who also hold other additional positions at our site.

Consultant -Angela Barra: Our site developed a plan to contract Angela Barra to work 
with teachers in 3 key areas: ELL support, development of a teaching schedule to 
maximize use of instructional minutes, and implementation of best practices including 
GLAD.   

Counseling Services: This year we have increased our counseling services with Bay 
Area Children First. We are offering both individual services, groups and whole class 
sessions for K-5 students. Our counselor is a member of the ULSS team. We have a 
strong need to increase services for the 08-09 school year. 

Physical Education: Jefferson began a PTA funded, YMCA run P.E. program in 07-08. 
Our program offers every student 45 minutes of physical education each week led by a 
YMCA trained staff member. Teachers participate in the weekly sessions and then offer 
similar sessions to students on their own.  Our P.E. instructor also supervises organized 
activities at all recesses, which greatly improved our school climate and our physical 
education program for our students. 

While it is currently difficult to show how program effectiveness is reflected in our 
school wide achievement data, our next steps include using Data Wise and SASI to create 
systems to track achievement, suspension and attendance changes for students enrolled in 
our site programs.

There is also a need to analyze cohort data with attention to specific students with 
Individual Education Plans. Analysis of how these students are performing will give our 
site additional information to inform our ULSS and Learning Center work, as well as 
classroom intervention strategies.

In analyzing the data the School Governance Council became aware that our data on 
Kindergarten and Grade 1 is limited due to the lack of standardized test data as well as 
other data. Our site is collecting data for these grade levels this year and analyzing it as a 
staff to determine how to best support our students in these two critical first years of 
formal education.

Attendance:  Jefferson School’s 2005-2006 Average Daily Attendance (ADA) was 
95.46% which was the highest in the BUSD with the exception of Independent Studies -
K-8.  Our 2006-2007 ADA was 95.29%- a slight drop from the prior year. In both years 
we showed small decreases during the months of December and February.   

Suspensions:
47 suspensions were recorded for 2006-2007, totaling 62.5 days. This is more than all but 
2 elementary schools, both with higher enrollment that Jefferson. Most suspensions were 
of African American children, with the next highest group being multi-ethnic students.  
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Note, however, that the data below are the number of suspensions. The number of 
individual students is lower because some were suspended on multiple occasions.

Asian Latino African Amer. White Multi-ethnic
4 6 27 1 9

Our site goal this year is to dramatically reduce suspensions by building both our school 
discipline and community building programs. Alternatives include in-house suspension, 
parent-guardian meetings, behavior contracts, increased supervision on the yard during 
all recesses, and positive acknowledgement for good behavior.
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Martin Luther King Middle School
Conclusions/Analysis of Student Performance Data

Students at Martin Luther King Middle School take the California Standards Test every 
year. Well over 90% of students participate in the testing and form a valid and reliable 
data set. This year the BUSD Department of Assessment, Evaluation, and Research 
produced an in depth data report for each school. King’s report was over 100 pages in 
length with all but a few pages devoted to CST data.

The data confirms academic trends at King in regards to (1) overall student performance,
(2) proficiency in math versus English language arts, (3) sub group performance by race 
and socioeconomics, and (4) grade level specific performance.

(1)Students at King score slightly above the average for middle school students in 
Berkeley, the County, and the State. The school’s overall API of 771 ranks a 7 out of 10 
in ranked performance. The score reflects a gain from the previous year and over the past 
five years (since 2003) King has climbed from 731 to 771. 

(2) Students at King perform slightly higher in English Language Arts (ELA) than in 
Mathematics. 

 Approximately 57% score at proficient or above in ELA. 
 In 6th and 7th grade math approximately 52% score at proficient or above. 
 In 8th grade most students take the CST in algebra, but some students take the 

CST in general mathematics. This makes the data analysis a bit more complicated, 
but in algebra approximately 41% of students scored at proficient or above.

 Of the approximately 50 students that take the general mathematics CST only 1 
student scored at proficient or above.

 Students at King performed very well on the 7th grade state writing assessment 
with over 70% scoring at proficient or above. 

 On the other hand, student performance on the MAC test from Noyce was 
average, with poor performance in 8th grade. 

These additional measures confirm the CST trend of stronger performance in ELA than 
in math.

(3) The achievement gap at King is enormous. Data from King was disaggregated by 
parent education level, free and reduced lunch qualification, English proficiency, gender, 
and ethnicity. Gender does not appear to be a factor in student performance at King, but 
all other demographic areas showed large gaps.

 Students who were still English Learners scored significantly lower than those 
who were English only, fluent bilingual, or had been redesignated as no longer 
EL. On a positive note ELL students have shown long term academic growth.

 Approximately double the number of students scored proficient or above when 
comparing “no free/reduced lunch participation” to “free/reduced lunch 
participation” (8th grade cohort)
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 Approximately triple the number of students scored proficient or above when 
comparing “graduate school” to “high school graduate” (parent education level) 
(8th grade cohort)

 Approximately triple the number of students scored proficient or above when 
comparing “white students” to “African-American or Latino” students (8th grade 
cohort)

 When parent education was held at college degree or above and income at  no 
free/reduced lunch double the number of white students as compared with 
African-American or Latino scored proficient or above. Also worth noting from 
this data set was that there were very few African-American or Latino students in 
the data set which demonstrated a significant difference in the demographics of 
the ethnic populations in the Berkeley schools.

 Grade analysis was also provided and results of the demographic subgroups were 
similar. Approximately triple the number of A’s and B’s for White students in 
comparison with African American students and double in comparison with 
Latino students.

(4) 8th grade stood out as a problem area, particularly in mathematics. While students in 
6th or 7th grade tended to stay the same or improve on elementary performance. 

 In ELA over 25% of 8th graders scored at FBB or BB, a jump from the 18-20 % at 
grades 6 and 7. 

 In math at grades 6 and 7 over 52% of students scored at Proficient or above. At 
grade 8, however, only 40.7% scored at Proficient or above. 

 This drop in grade 8 is also very clear in the MAC test from Noyce, with a much 
higher percentage of students scoring in the lower ranges than at grades 6 and 7.

This year’s analysis also demonstrated the importance of following students over time. 
The 8th grade cohort shows some signs of decline in earlier years, especially when you 
look closely at the demographic information. The 7th grade cohort has shown impressive 
growth. The immense difference in progress between the two cohorts helps us to 
recognize that not all cohorts are equal academically- and that we need to watch the 
current 8th grade cohort to see if the upward trend breaks the mold for 8th grade 
performance.

Attendance numbers at King remained largely the same at an approximately 94% daily 
attendance rate. King suspension data was extremely positive, showing a reduction in the 
number of suspensions and days of suspension from 2005-2006 (357) to 2006-2007(296) 
at the same time as large increases in suspensions at all other secondary school sites in 
BUSD. King’s total number of suspensions and days of suspension were particularly 
impressive given the large number of students that attend King as compared with the 
other two middle school sites. The total days of suspension at King was reduced from 
590.5 to 480.5. While the King community views the results in a positive light further 
investigation needs to be done to determine the reasons for the drop in numbers. 

Overall, the data provided a compelling reminder to the King School Governance 
Council of the importance of staying true to our mission of excellence and equity in 
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education. There is a strong belief by the SGC that we can significantly improve all 
student performance and that there is a great opportunity in mathematics in particular 
given the low performance in that area. The King SGC will use all the data available to 
help decide the best use of site dollars and in writing the action component of the school 
site plan.
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LeConte Elementary School
Conclusions/analysis of Student Performance Data

Two of the most salient lessons learned as a result of completing this analysis are that the school 
leadership and staff must increase the use and frequency of data to make decisions and that more 
data must come from the classroom. Gathering common classroom data and analyzing that data 
routinely will help decrease trends of low achievement because support and intervention will 
happen sooner. While we recognize that external data, such as the California Standards Tests, is 
a required to meet the No Child Left Behind (NCLB) accountability standards, the once a year 
reading and mathematics tests do not provide enough information to monitor and improve 
student achievement. The BUSD common assessments, such as the Writing and DRA/QRI 
reading assessments, help view student progress compared to peers in other classes and BUSD 
schools, but it is classroom assessments that provide quick and varied corrective feedback to 
teachers and students throughout the year. 

Analysis of on-going classroom assessments offers weekly to monthly opportunities to modify 
and differentiate instruction. Some of our students’ learning needs have been neglected because 
most of the data informing instruction is from the common district assessments and standardized 
tests. Weekly collaboration sessions must always include analysis of student work to not only 
reinforce a culture of inquiry but also to exchange ideas regarding best practices.
The data analysis also revealed a disturbing trend of low achievement in mathematics that will 
have to be further discussed with teachers and the Leadership Team. Fortunately, the English 
language arts data shows that student achievement improves from year to year.

Recommendations for improvement in mathematics are included in this report but more thinking 
needs to come from the teachers that not only focuses on low achieving students but also the 
high achieving students. There is a legitimate concern about the stagnant achievement of students 
with scale scores of proficient and advanced. Stakeholders want resources and instruction to also 
target the needs of students beyond the basic level. 

Finally, the data revealed that students who do not qualify for free and reduced lunch and have
proficient or advanced scale scores tend to maintain proficient and advanced scale scores from 
year to year. This is not the trend for students who qualify for free and reduced lunch and have 
scale scores of A/P. Instead their performance seems to fluctuate and decrease depending upon 
the grade level. More information is needed to better comprehend the variables that affect 
achievement among students who qualify for free and reduced lunch. The data suggests that 
students who are economically disadvantaged can achieve at the proficient and advanced levels 
at a higher rate than the trend shows.
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Demographics and Student Achievement
Categories 2004 2005 2006 2007

Student enrollment 330 335 320 318
Free/Reduced school 

lunch
64.2% 55.5% 61.6% 65.3%

English language learners 23.9% 23.6% 25.0% 26.7%
Ethnic Breakdown:

Asian/Pacific Isl/Filipino 7.6% 7.5% 7.7% 9.1%
Hispanic/Latino 19.4% 20.6% 22.2% 21.1%

African American 33.3% 31.6% 31.6% 29.9%
White 22.4% 23.6% 22.2% 24.2%

Other/Declined to State 17.3% 16.7% 16.2% 15.7%

The figure shows that while the student enrollment has slightly decreased over the past four 
years, the percentage of each ethnic group changes very little; increasing or decreasing between 
one and two percent each year. African Americans remain the largest ethnic group, 
approximately one third of the student population. White and Latino students consistently 
represent just over 40% of the enrollment combined. The enrollment of Other/Declined to state is 
between15% to 17%; Asian, Pacific Islander, and Filipino are no more than10 percent of the 
student population. The highest percentage of all categories continues to be students who are 
economically disadvantaged and those who qualify for free/reduced lunch, almost two thirds of 
the enrollment. This percentage is frequently higher than all other BUSD elementary schools. 

The income level of LeConte’s student population reflects its south Berkeley location. While the 
district makes an effort to diversify the schools, many families prefer to attend schools nearest 
their homes. This is understandable; however, it negatively impacts LeConte’s enrollment when 
families remain on waiting lists for their neighborhood schools and leave LeConte when an 
opening occurs. When openings occur during the year, new students arrive who more frequently 
than not have attended more than one other elementary school, which can result in gaps their 
education.

Nevertheless, having a high number of students who qualify for free/reduced lunch cannot deter 
LeConte’s efforts to increase achievement. In general, the leadership and staff have to become 
more proactive with regard to aligning curriculum, instruction, and assessment to address the 
learning needs of all students and must increase the use of data and assessment to make 
decisions.

To better understand the composition and trends of the students who are categorized as 
economically disadvantaged versus students who are not, data was gathered from school records 
to identify the students and their progress. This is still a work in progress; however, the charts 
attached to this report include the numbers of students who qualified for free/reduced lunch and 
their ethnicity and those students who do not qualify beginning in second grade 2005-06. As 
anticipated, students who qualify for free/reduced lunch have lower proficiency percentages than 
students who do not qualify as measured by the California Standards Test (CST).
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However, the trend of students qualifying slightly changes and increases overtime. From second 
to third grade, the numbers of students increased within the same cohort of students. This 
increase included not only African American and Latino students but also White, Asian, and 
other biracial students. The data suggests that the income levels of these families decreased 
between 2005/06 and 2006/07. Though some students’ economic status changed, their level of 
proficiency did not. Students continue to perform at the proficient, basic, and below/far below 
regardless of economic status changes.

Changes in proficiency appear to be more related to instruction and students’ English proficiency 
(second language learners’ status) beginning in second grade. Only one Latino student 
maintained a proficiency level of basic from second to fourth grade. This student also had a 
higher of proficiency in English than her peers. Two Asian students are low performing in 
English language arts but are proficient in mathematics. This suggests that they need more 
explicit instruction in English language development. In addition, 10 out of 18 African American 
students were proficient or advanced in mathematics in the third grade, however, six of these 
same students scale scores decreased to basic or below in fourth grade. 

The data also revealed that students can increase or decrease their scale scores up to 30 or 50 
points higher or lower within one academic year; however, the majority of students show no 
change. Of course, no change in proficiency is great when the students have scale scores of 
proficiency or advanced. In general, most of the White and Asian students who had proficient 
scale scores in second grade continued to be proficient in fourth grade. This is also true for most 
African American and Latino students who do not qualify for free/reduced lunch.
  
The scale scores of African American who qualify for free/reduced lunch tend to fluctuate from 
year to year. The scale scores of Latino students who qualify for free/reduced tend to be stagnant 
and increase in upper grades; this implies that as the English language proficiency increases the 
scale scores also increase. Most special education students who are below (BB) and far below 
basic (FBB) tend to stay BB and FBB from grade level to grade. One has to question why these 
students are not showing improvement given that they receive one-to-one support weekly. 
Taking these students out of class for special education tutoring may be detrimental to their 
overall success in school because they are missing instruction when they are pulled out for 
tutoring.

Finally, as previously stated, LeConte’s staff and leadership must improve at tracking students’ 
achievement, monitoring their growth based on assessments, and then using the assessments to 
make decisions and inform instruction. The data indicate that the majority of all students can 
excel regardless of their economic status. Some students are negatively impacted by specific 
learning disabilities, others by language barriers, and by engagement and motivation. In order for 
LeConte to show improvement, focus must be student-centered in that systems of teaching and 
learning are designed to help proficient students achieve at an advanced level and students who 
are not proficient are diagnosed early and intervention provided as needed. 

Teaching Staff
Of the current teaching staff of 15.5 teachers, ten have been teaching at LeConte for five or more 
years and six have been teaching at LeConte for ten or more years. In 2005, three teachers were 
hired. Two of these teachers left after one year and one left after two years. These changes 
affected grades three, four, and five. According to veteran teachers, LeConte has had to hire new 
teachers every year over the past seven years. 

All teachers are fully credentialed. Two of the three teachers hired this year are completing the 
Beginning Teacher Support requirements. All teachers with the exception of two have completed 



LeConte 4

the CLAD, the Culturally Linguistic Acquisition Design designation that qualifies teachers to 
instruct English language learners.

Prior to 2005, there were about 3 African American teachers. This is significant given that some 
African American students and parents request African American teachers. Some African 
American students respond more positively to having a teacher of the same ethnic background, 

especially if that teacher employs culturally responsive pedagogy that incorporates students’ 
backgrounds and prior knowledge. However, these same strategies should be used by all teachers 
to improve the performance of our African American students.

Attendance
In January 2007, our newly hired Home Liaison staff person sent approximately 55 letters to 
students who were excessively tardy or absent. Seventy-five percent of these students’ 
attendance records improved effective February 2007 through the end of the year. The remaining 
twenty-five percent continued to repeat the pattern. Information from these students, parents, and 
guardians revealed that students continued to be tardy because either they moved to distant cities 
(Daly City and Richmond), or custody issues, family crisis, and illness negatively affected them. 
Several of the students who lived out of Berkeley are no longer enrolled in BUSD because their 
permits were denied or they are attending schools nearer their homes.

Outreach to families to improve and monitor attendance from February 2007 to June 2007 was 
difficult because our Home Liaison staff person left mid February 2007 for personal reasons. The 
district provided Parent Notification system does help by putting families on notice and 
encouraging them to at least provide reasons and documentation for absences. Families routinely 
receive information from teachers and our school bulletin about the impact absences have on our 
school budget. As a result, when families plan extended vacations or absences from school, an 
Independent Contract is completed with the help of the classroom teacher. 

Students who continue to have a chronic problem with tardiness or absenteeism are referred to 
our Universal Learning Support System (ULSS) Team. This team meets with the parents or 
guardians to develop an action plan for improvement. Incentives, such as award certificates and 
student recognition assemblies still need to be put in place to inspire accountability with the 
students.

Suspension and School Culture: 
The number of suspensions at LeConte was the lowest of the 11 BUSD elementary schools. We 
look at alternatives to suspensions, believing that parent conferences and in-school suspensions 
are more effective, especially for students with high absentee rates. Students who get suspended 
often develop greater hostility towards school and continue to make the environment (inside and 
outside of the classroom) unsafe for others.

To develop a culture based on conflict resolution and empathy, students who have verbal or 
physical fights are required to process their disagreement first in writing and then through talking 
with the help of an adult facilitator. Students in grade five attend the Mosaic Project, a residential 
outdoor school that teaches students socialization and conflict resolution skills, e.g., self-control, 
tolerance, responsibility, mutual respect, etc. Students who model these skills are acknowledged 
through Caught In the Act sharing assemblies. However, a common school-wide program or 
system of resolving conflicts still needs to be instituted in 2007-08.
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Recommendations /Data collection to show improvement in mathematics

Data for Teaching re/mathematics
Change Increase Improve Create
Amount of time 
teaching whole group

Students discussing and 
writing about 
mathematics; working 
with small groups of 
students

Differentiation—
Use enrichment and 
challenging activities for 
advanced students 

System to catch 
misconceptions and 
misunderstandings

Emphasis on 
procedural knowledge 
at the risk of reasoning 
and conceptual 
understanding skills

Use of mathematics 
manipulatives to 
improve conceptual 
understanding—what 
does it mean to regroup

Knowledge of power 
standards-identify 
standards to teach for 
mastery

System to interview 
students and 
opportunities for 
students to do problem 
solving

Exposure and coverage 
of standards without 
assessing 
understanding

Use of MAC 
assessments and 
frequency of problem 
solving opportunities

Implementation of a 
balanced mathematics 
program – procedural, 
reasoning, conceptual 
understanding

Use of informal 
assessments to guide 
instruction—increase 
corrective feedback

Use of pre/post 
assessment to inform 
instruction and lesson 
plans

System for sharing 
classroom and grade 
level assessments

Data for Improvement re/mathematics
Change Increase Improve Create
Use of CST data as 
only means of 
assessment

Discussions and use of 
student work to inform 
instruction during 
collaboration time

Internal accountability 
system and monitoring 
systems to catch 
students who are low 
performing

Process to get students 
help with standards 
which they are 
struggling, e.g., problem 
solving and 
mathematical reasoning

Less pull out—students 
receive support inside 
the classroom

Opportunities for 
students to see and 
experience relevance of 
mathematics e.g., Math 
Fairs, Family Math 
Nights, etc.

Analysis of data to drive 
instruction and make 
decisions

Common assessments 
and assessment calendar 
and math 
Assessment Wall

Resources to monitor 
achievement in 
mathematics

Opportunities for 
teachers to observe 
others
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Data for Learning – how will learning be demonstrated
Change Increase Improve Create

Replace the use of  
numerous worksheets 
that focus on 
procedures

Students demonstration of 
higher order thinking 
skills and ability to 
explain the problem 
solving processes

Use of math journals 
and graphic organizers 
that 
help students record 
and remember 
vocabulary and 
processes.

Student self-assessment 
tools—student evaluate 
own progress

Representations of 
mathematical thinking
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Longfellow Middle School
Conclusions/analysis of Student Performance Data

General Performance Analysis
Longfellow Staff, the Leadership Team, Department Teams, and the Site 
Governance Committee met at various times to analyze the CST test data as well as 
other pertinent data, including disciplinary, attendance, and student surveys among 
other data to gain insight as to the affect of our school plan in addressing the need 
of our entire student population.  In the 2006-2007 school year, all Longfellow 
students (sub-groups) made significant growth. With a school-wide Academic
Performance Index (API) score of 719, the state of California expected Longfellow 
to improve its API by 5 points in 2006-2007. Instead, Longfellow jumped 25 points 
to an API score of 744! Significant growth was made with our African American 
students and our population of students with disabilities. Importantly, all Longfellow 
subgroups more than doubled all State API targets during the 2006-2007 school 
year. Our API for our white population is 913, which is a testament to the high level 
of standards-based instruction and best practices occurring at Longfellow.  Refer to 
the chart below for details for significant subgroups.

Longfellow API Point Growth from 2006-2007
Base API 2006 API Growth API 2007

African 
American

606 25 631

Latino 711 10 721
Socio 
economically 
Disadvantaged

651 10 661

Students with 
Disabilities

492 67 559

White N/A N/A 913
School-wide 719 25 744

For the Federal Adequate Yearly Progress Report (AYP), Longfellow met 19 of the 
22 criteria including meeting the participation criteria for all 10 areas, and 9 of the 
12 proficiency targets. The current (07/08) proficiency target is 24.4% for 
English/LA and 26.5% for Mathematics.  Next year (08/09), the Federal AYP 
proficiency targets jump to 35.2% and 37.0%, respectively. Longfellow did not 
meet the proficiency target for African American students in English and Math or for 
Socio-economically disadvantaged students in Math. As a result, Longfellow is still 
considered a Program Improvement school.

English/Language Arts CST
The California Standards Test (CST) is currently the most accurate assessment for 
student achievement in relation to the California Standards. The table below is a 
comparison from 2005 to 2007 of the percent of students who scored proficient or 
advanced on the English/Language Arts test school-wide.
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Percent of students who scored proficient or advanced on the ELA CST 
School-wide

Grade level 2005 ELA CST 2006 ELA CST 2007 ELA CST
6th grade 28% 50% 45%
7th grade 41% 40% 49%
8th grade 30% 50% 40%

Refer to the charts below for the percent of students who scored proficient or 
advanced by subgroup over time by grade.

6th grade Sub group percent Proficiency Rates from 2005-2007

SUB GROUP 2005 ELA CST 2006 ELA CST 2007 ELA CST
Students with 
Disabilities

4% 20% 26%

*ELL 0% 15% 5%

African 
Americans

18% 23% 15%

Economically 
Disadvantaged

17% 32% 26%

Latino Students 22% 37% 29%

Multi Racial 96% 88% 85%
White Students 85% 77% 79%

7th grade Sub group percent Proficiency Rates from 2005-2007

SUB GROUP 2005 ELA CST 2006 ELA CST 2007 ELA CST
Students with 
Disabilities

0% 8% 19%

*ELL 15% 8% 6%

African 
Americans

19% 19% 22%

Economically 
Disadvantaged

30% 23% 28%

Latino Students 27% 46% 36%

Multi Racial 60% 73% 69%
White Students 88% 100% 69%
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8th grade Sub group percent Proficiency Rates from 2005-2007

SUB GROUP 2005 ELA CST 2006 ELA CST 2007 ELA CST
Students with 
Disabilities

6% 0% 4%

*ELL 0% 36% 5%

African 
Americans

23% 15% 29%

Economically 
Disadvantaged

17v 24% 24%

Latino Students 10% 34% 29%

Multi Racial 36% 44% 47%
White Students 91% 100% 93%

In general, the student achievement patterns fall in the following rankings: Top 
Performers are White Students, followed by Multi Racial students, then Latino 
Students, Economically Disadvantaged, African Americans, and the lowest 
performers are students with disabilities. On paper, it appears that the largest gap 
is between English Language Learners and White Students.  However, it is notable 
that a large number of our 8th grade ELL students who were proficient on the 2006 
CST test were redesignated (RFEP). *The state does not count RFEP students as 
ELL students when deciding if a group is numerically significant, but they do still 
include them in their API calculations. Thus the proficiency rate for 2007 is low 
mostly due to the low number of NON-RFEP students actually tested. 

When we only look at students who come from families with a college degree and 
are not receiving free and reduced lunch, there is still a large achievement (racial) 
gap, albeit somewhat smaller, with respect to proficiency. Percent proficient for 
grades 6-8 with these parameters are as follows: white (85%), mixed (85%), 
African American (41%). Latino (45%), and Asian (60%).

Cohort analysis is difficult without a student by student match. However, by 
comparing test scores over time, one can get a sense of the basic trends. Over 
three years, the Class of 2007 made gains in ELA. The percentage of students 
scoring FBB and BB decreased by 10% while the percent of students who scored 
basic increased approximately 13%.  The percentage of students scoring Proficient 
or Advanced remained stable at approximately 40%.

Over the last few years, Longfellow implemented a strategy of focusing on the 
students scoring in the Far Below Basic categories to provide additional support for 
those students. From 2006 to 2007, 3 of the 7 students in the 8th grade scoring FBB 
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improved. 2 of 6 FBB students in the 7th grade improved and 2 of 8 FBB students in 
the 6th grade improved. Currently, we have a total of 32 students who scored FBB 
on the ELA test in 2006. There are 11 in the 6th grade, 11 in the 7th grade, and 10 
in the 8th grade. 

Longfellow is offering five leveled reading classes for 7th and 8th grade students who 
are reading below the 4th grade level. With the full implementation of the 
Accelerated Reader program (AR), teachers used the AR scores and the Slosson 
Oral Reading Test (SORT) and Qualitative Reading Inventory (QRI) to identify 
students who met the criteria for the course. Currently, we are serving about 75 % 
of these students through the Reading program. Out of around 100 students who 
are reading well below grade level, +/- 80 students are being served in one of the 
reading classes. Due to a scheduling conflict (because of the math support they 
receive), there are +/- 20 students who are not being served (other than through 
A.R. in their English class). A small number who are reading just below grade level 
(as measured on the CST), are also only being served through the A.R. Program in 
their English class.

Support, strategies, and interventions in place include Accelerated Reader, ELL 
Teachers, a Reading IT, the Writer’s Coach program for all 7th and 8th grade 
students, zero period intervention classes, open library at lunch, teachers using 
GLAD strategies, peer coaching, staff mentors for struggling students, leveled 
libraries in many classrooms, and a humanities and English coach who provide 
support to staff. On-going staff development, including Kate Kinsella training, 
continues. Site Governance will be looking at the data from these interventions and 
programs to see how they are affecting the improvement and meeting the needs of 
our underperforming students.

Math CST Proficiency Scores
The California Standards Test (CST) is currently the most accurate assessment for 
student achievement in relation to the California Standards. The table below is a 
comparison from 2005 to 2007 of the percent of students who scored proficient or 
advanced on the CST Math test school-wide.  Refer to the chart below for the 
school-wide trends on the math CST.

Percent of students who scored proficient or advanced on the MATH CST
School-wide

Grade level 2005 Math CST 2006 Math CST 2007 Math CST
6th grade 29% 44% 44%

7th grade 45% 31% 48%

8th grade General 
Math

10% 6% 0%

8th grade Algebra 28% 19% 30%
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Refer to the charts below for the percent of students who scored proficient or 
advanced by subgroup over time by grade.

6th grade Sub group percent Proficiency Rates from 2005-2007

SUB GROUP 2005 Math CST 2006 Math CST 2007 Math CST
Students with 
Disabilities

4% 20% 21%

*ELL Students 10% 15% 41%

African Americans 
Students

15% 21% 18%

Economically 
Disadvantaged 
Students

20% 29% 28%

Latino Students 34% 29% 32%

Multi Racial 
Students

87% 92% 74%

White Students 69% 80% 79%

7th grade Sub group percent Proficiency Rates from 2005-2007

SUB GROUP 2005 Math CST 2006 Math CST 2007 Math CST
Students with 
Disabilities

5% 4% 2%

*ELL Students 31% 4% 35%

African American 
Students

19% 16% 20%

Economically 
Disadvantaged 
Students

38% 19% 34%

Latino Students 42% 32% 47%

Multi Racial 
Students

60% 65% 78%

White Students 88% 81% 78%
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8th grade Sub group percent Proficiency Rates from 2005-2007 for Algebra

SUB GROUP 2005 Math CST 2006 Math CST 2007 Math CST
Students with 
Disabilities

0% 0% 0%

*ELL Students 0% 0% 18%

African American 
Students

20% 9% 29%

Economically 
Disadvantaged 
Students

21% 20% 22%

Latino Students 18% 10% 28%

Multi Racial 
Students

50% 44% No Score

White Students 67% No Score 43%

8th grade Sub group Proficiency Rates from 2005-2007
For General Math

SUB GROUP 2005 Math CST 2006 Math CST 2007 Math CST
Students with 
Disabilities

13% No Score 0%

*ELL Students 0% 0% 0%

African American 
Students

12% 5% 0%

Economically 
Disadvantaged 
Students

11% 5% 0%

Latino Students No Score No Score No Score

Multi Racial 
Students

No Score No Score No Score

White Students No Score No Score No Score

In general, the student achievement patterns fall in the following rankings: Top 
Performers are White Students, followed by Multi Racial students, then Latino 
Students, English Language Learners, Economically Disadvantaged, African 
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Americans, and the lowest performers are students with disabilities. *The state 
does not count RFEP students as ELL students when deciding if a group is 
numerically significant.  But they do still include them in their API calculations.  The 
largest gap is between Students with Disabilities and White Students. When we only 
look at students who come from families with a college degree and are not 
receiving free and reduced lunch, there is still a large achievement (racial) gap with 
respect to proficiency. Percent proficient for grades 6-7 with these parameters are 
as follows: white (83%), mixed (87%), African American (33%). Latino (35%), and 
Asian (67%).

Cohort analysis is difficult without a student-by-student match. However, by 
comparing test scores over time, one can get a sense of the basic trends. Over 
three years (05-07), scores have wavered in math achievement; although, the 
general trend is upward. The proficiency rates at 6th grade have ranged from 29% 
to 44% to 44%, respectively. The proficiency rates at 7th grade have ranged from 
45% to 31% to 48%, respectively. The proficiency rates for Algebra have ranged 
from 28% to 19% to 30%, respectively.

Longfellow used a similar strategy of targeting FBB students in Math during the 
2006-2007 school year. Unfortunately, the data does not correlate as well because 
the general math test is not weighed the same as Algebra. In the 6th grade, 2 of the 
6 FBB students made improvements. In the 7th grade, 3 of 5 made improvements, 
and in the 8th grade 1 of 2 made improvements. This year, we have 8 students in 
grade 6 who scored FBB, 4 7th graders who scored FBB and 8 8th graders who 
scored FBB.

Last year, the District implemented a class size of 20 to 1 in the 8th grade math 
classes to help address improved proficiency in Algebra.  This first year’s results are 
positive. In addition, Longfellow offers zero period intervention classes to help 7th

grade students prepare for Algebra in the 8th grade. We also have a Math skills 
teacher for students who are significantly under achieving and a zero period Math 
class for 7th graders who need intervention outside of the classroom.  We have a 
Math coach who provides on-going support around differentiation and professional 
development goals.  Additionally, many of our math teachers are receiving monthly 
FIMC training through Noyce.  After school, many teachers work with small cohorts 
of students providing extra support.  Our EDP program provides tutors during Math 
homework centers and we have the Berkeley Scholars program working with our 7th

grade students.

The Learning Environment
An analysis of the Attendance data shows that Longfellow’s attendance has 
remained relatively steady. Refer to the chart below for details.
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Longfellow Average Attendance (in %) by Month

2005-2006 ADA 2006-2007 ADA
September 95.95% 96.34%
October 95.60% 95.89%
November 96.16% 95.96%
December 93.50% 93.01%
January 94.69% 93.76%
February 94.85% 93.05%
March 92.33% 93.66%
April 92.74% 93.48%
May 94.37% 93.56%
June 93.56% 92.62%
Average 94.38% 94.12%

Attendance and Suspensions
In the 2004-2005 school year, Longfellow had 355 suspensions. In 2005-2006, 
Longfellow decreased the number of suspensions to 205. In 2006-07, suspensions 
totaled 219.  Data from these years shows a definite trend to reduced suspensions. 
An acknowledged discipline gap by ethnicity persists, despite efforts to lesson it 
through Parent Institute, Group Counseling, Staff Mentoring program and a number 
of alternatives to suspension. The table below charts the number suspensions by 
ethnicity--the same student may have been involved in more than one incident.

Longfellow Enrollment vs. Suspension for 2006-07

A.A. Latino White Mixed Other
Enrollment n=429 34% 25% 19% 17% 5%
Suspensions n=219 62% 11% 4% 18% 2%

While our total suspensions were 219 for the year, a disproportionate number of 
African Americans are being suspended relative to the percent of students enrolled 
by ethnicity.  We are looking at the behavior/suspension data vs. under-
achievement of these students and continue to develop concrete interventions and 
alternatives to suspension.

The Development of the Whole Child
Longfellow has a proud tradition of focusing on the development of the whole child.  
We have a sixth grade wheel designed to introduce students to middle school and 
make them successful while introducing them to things such as Art, PE, and 
computers.  We have a wide range of electives, including Chorus, Art, Technology, 
Publishing, yearbook, health and fitness, Art, and Instrumental Music.  We also 
offer three zero period classes (Beginning Music, Advanced Band, and Modern 
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Music).  An effective and new intervention being implemented at Longfellow this 
year is staff taking on individual at-risk students and individually mentoring them.  

Effectively, this means about 45 students are being directly mentored by staff 
members to better ensure their academic, emotional, and social success.

We continue to implement a garden and nutrition/kitchen program in all grades to 
educate students on the importance of making healthy choices and developing a 
healthy lifestyle.  Our after school program has three major foci—academics, 
sports, and enrichment classes.  Approximately 70% of our students take one or 
more of these classes throughout the year.  The academic classes include 
intervention classes, homework clubs, 1:1 tutoring, and a Berkeley scholars 
mentoring program. After school competitive sports include girls volleyball, co-ed 
flag football, co-ed soccer, girls and boys basketball, girls softball, and boys 
baseball.  Among many other classes, our after school enrichment classes include a 
number of different dance and movement classes (i.e. African dance, hip hop, 
capoeira, etc.), Music including steel drums, Drama, Bike club, and Berkeley PAL 
Adventure Club.  We even have an after school fitness class for staff and parents.

We have a number of programs to recognize students for their academic and 
behavioral accomplishments.  These include binder reminder awards (twice weekly), 
Top Job (catching students doing well), quarterly behavioral incentive programs 
(i.e. movie/raffle day, carnival, Valentine’s Day Dance, and Winter activity trip).  
We also recognize students quarterly for being on the honor roll, and have 
attendance awards.

Student Perceptions
Through a Fall 2007 student survey, we received feedback regarding what students 
felt about student safety and bullying.  404 surveys (approximately 90%) were 
completed.  The respondents were reflective of the Longfellow student community.  
Overwhelmingly, students feel safe in and out of the classroom.  However, they do 
not feel that school is necessarily a safe place for gay or lesbian students.  Most 
students have never been physically touched or threatened but about two-thirds of 
the students have heard other students making negative comments based on 
race/culture, gender, body size, religion, and physical appearance. Students feel 
that the staff cares about them and they know where to go when they are not 
feeling safe. The majority of the students feel they have at least one teacher/staff 
member that they can trust.

Parent Initiatives
Longfellow continues to offer on going parent education classes.  We offer the 
Family Initiatives project twice a year.  This is run for six weeks and is coordinated 
and taught by our academic counselor.  The majority of parents (approximately 30) 
who attend these courses are African American.  In the Spring, we also offer 
courses for our Latino parent population through the Parent Institute for Quality 
Education (PIQE).  It is our goal to have 50 parents take the eight weeklong course 
this next spring.
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We continue our personal outreach to all families with a special emphasis on our 
Latino and African American populations.  This happens through our DELAC 
meetings, PTA meetings, a newsletter that is now translated into Spanish and 
personal phone calls from individual staff members and our counselors.
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Malcolm X Elementary School
Conclusions/analysis of Student Performance Data

Academic achievement is the foremost goal of Malcolm X School. For the areas of academic achievement 
measured by state and district standardized tests, the objectives for 2006-07 were to increase the number 
of students performing at proficient level or higher in English Language Arts and Math. Overall, these 
goals were met, although some subgroups have performed better than others.

In 2006-2007 Malcolm X saw a complete revision of how it serves low-performing students. Replacing 
the two Special Day classes was the ULSS program, which had students with special needs integrated into 
the regular classroom for half the day, with the Learning Center serving their IEP goals for the rest of the 
day. Special Education and Resource teachers pushed in to classes with special needs students, at times 
team teaching and at other times doing small group instruction to both identified and non-IEP students, 
allowing for better allocation of resources.

Data analysis by the entire staff allowed teachers to pinpoint areas in which students needed additional 
support. Teachers chose four students for targeted instruction in the classroom, with additional assessment 
and monitoring of their progress. Additionally, all student performing at Basic or below on the CSTs (or 
by teacher assessment in grades K and 1) were invited to attend Project Connect, a twelve-week 
intervention program that included mandatory parent workshops. Students met with their teachers twice a 
week after school and worked in the computer lab for skill reinforcement. A half-day program on 
Saturdays focused on critical thinking and problem solving.

Test scores show that these interventions were successful, although our African-American students are 
still performing far below their peers and students with disabilities have shown decline from 2006. 
Overall, we are optimistic that we are moving in the right direction towards improved student 
performance.

Malcolm X API History

Malcolm X students have made steady progress each year since 1999, with an improvement of overall 
API scores by 63 points from 2004 to 2007. Major growth occurred in 2007 (33 points), 2005 (30 points), 
and 2003 (26 points). Alternate years were relatively flat. African-American scores rose from 472 (1999) 
to 690 in 2007, but dropped 22 points to 655 in 2006. The API of students of low- income families 
dropped thirty-three points in 2006.   However, in 2006, the scores of ten students with disabilities, all of 
whom were African-American and/or of low socio-economic background, were invalidated by the state 
because their IEPs required testing modifications. Therefore, it is difficult to determine the validity of the 
ELA scores for the second, third, and fourth grades that year. 

The chart below shows how the achievement gap between white and African-American students shrank 
between 1999 and 2007. There is currently a 239-point gap between African-American and white students 
on the CST, down from a 385-point difference in 2000.
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1999 2000 2001 2002 2003 2004 2005 2006 2007

All Students 622 688 721 726 755 752 785 785 818
African-American, not 
Hispanic 472 520 602 629 657 665 677 655 690

White, not Hispanic 863 900 900 858 892 929 929 957 976
Economically 
Disadvantaged N/A 617 614 649 681 683 722 689 725

Achievement Gap (White 
vs. African-American) 371 380 298 229 235 264 252 302 239

Malcolm X API

0.00%

10.00%

20.00%

30.00%

40.00%

50.00%

60.00%

70.00%

80.00%

2004 2005 2006 2007

CST E/LA
CST Math

Percent Proficient
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CST E/LA 43.20% 48.90% 51.60% 56.70%

CST Math 55.00% 58.70% 60.50% 68.40%

There continues to be a gap between student 
performance overall on the English and Math 
section of the CST. This is true for all subgroups. 
More disturbing, however, is the difference in 
performance by the African-American students 
when the data is separated by test. On the 
English/Language Arts section of the CST, the 
percentage of African-American students scoring 
Proficient or above has declined from a high of 
29.3% to 26.2% in 2007. Scores for Latino, 
English Learners, and students from low-income 
homes have continued to improve. 

Math scores have improved steadily for all 
subgroups, except for students with disabilities, 
whose scores have declined in both tests.
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E/LA

At the end of 2006-07, Malcolm began a plan to integrate services for low-performing students. “Malcolm 
Xtra” unites the services of ULSS, Reading Recovery, Literacy best practices, target students, and Project
Connect, an after school intervention program. Break the Cycle, an after school tutoring and mentoring 
program from the University of California, provides additional support in math. Project Connect was 
piloted at Malcolm X in 2007. It provides small group instruction by Malcolm X staff and tutors from San 
Francisco Sate University after school and on Saturdays for twelve weeks, with the goal of improving the 
skills of students performing below proficient, primarily in E/LA. At this time there is not enough data on 
Project Connect students to report on the efficacy of this new program.

In 2005-06, analysis of individual student scores revealed that many students were remaining essentially 
static at Basic and below. Many were close enough to proficiency to move up with classroom 
intervention, but many are borderline proficient and need additional practice time to consolidate their 
skills as solidly proficient. During this year we began to practice of targeting these students for in-class 
monitoring and support as a first level of intervention.

Malcolm X Percent Proficient E/LA2
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2003 2004 2005 2006 2007

School-wide 41.4 43 49.8 53.5 57.5
African-
American 23.3 25.2 29.3 27.6 26.2

White 72.9 83.5 80 87.1 93.1

Latino 30.5 35.4 37.8 36.7 55.2

SES 25 27.1 33.8 34.5 36.7
English 
Learners 30.4 23.9 43.2 37.9 50
Students 
with 
Disabilities 25.8 34.6 10 27.3 20.6

2003 2004 2005 2006 2007
School-
wide 57.5 50.1 62 60.3 69.5
African-
American 41.7 29.5 42.4 34 45.2
White 80.8 82.1 83.3 93.5 98.2
Latino 42.8 52 64.9 58.1 82.8
SES 45.4 37.7 51.4 42.8 53.1
English 
Learners 57.4 47.8 73 50 70
Students 
with 
Disabilities 38.4 38.3 23.3 34 29.4
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English/ Language Arts

Malcolm X Percent Proficient CST E/LA
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2003 2004 2005 2006 2007
School-wide 41.4 43 49.8 53.5 57.5
African-American 23.3 25.2 29.3 27.6 26.2
White 72.9 83.5 80 87.1 93.1
Latino 30.5 35.4 37.8 36.7 55.2
SES 25 27.1 33.8 34.5 36.7
English Learners 30.4 23.9 43.2 37.9 50
Students with Disabilities 25.8 34.6 10 27.3 20.6

Overall, the percentage of students who were proficient in E/LA rose from 41.4% in 2003 to 57.5% in 
2007. Detailed information about trends in E/LA achievement by race/ethnicity and grade level was only 
available for African- American and white students since there were generally too few Asian and 
Hispanic students within each grade to report scores.

• The percentage of African-American students rated proficient or above in E/LA fell from 29.3    
percent in 2005 to 26.2 percent in 2007.  

• The percentage of Latino students who were proficient in E/LA rose from 42.8 percent in 2003 to 
55.2 percent in 2007. This group is not always statistically significant in each grade. 

• The scores of students of low socioeconomic status rose from 25% in 2003 to 36.7% 2007.

When we set our goals for student progress in ELA last year, we recognized a need to improve the 
performance of African-American and low socio-economic students at a rate higher than the overall target 
in order to close the achievement gap. The CST ELA results for our school as a whole indicate that we did 
not make progress toward this goal, at least with respect to the CST. 



Malcolm 5

• The percentage of African-American students rated proficient in ELA increased only 4.3 
percentage points between 2003 and 2006, from 23.3 to 27.6 percent. The increase from 2003 to 
2005 was followed by a 1.7 percent decrease in 2006 and another 1.4 decrease in 2007.

• Although our African-American students are currently performing slightly above the 24% 
proficiency target set by the current AYP, they are far from the target of 35.2% proficient for 
2007-08.

• Students proficient in the socio-economically disadvantaged category increased by 10.3 percent 
from 2006 to 2007, a gain of 15.4 percent from 2004. 

• Although English Language Learners are not a significant subgroup at all grade levels in STAR 
testing, data from the CELDT shows Malcolm X EL students achieving Annual Measurable 
Achievement Objects at a rate above the district and state average for the elementary level. In 
2007, 59.5% of MX students met AMAO 1, as compared to 71.1% who met AMAO 1 in 2006. 
The state target is 48.7%. In 2006 and 2007 years there were not enough students in the AMAO 2 
cohort to provide data for comparison. Fifty percent (15 students) met AMAO 3 in E/LA and 
70% met AMAO 3 in math. (State targets are 23% and 23.7%, respectively). All classroom 
teachers at MX have CLAD credentials and are trained in Guided Language Acquisition 
Development (GLAD) and provide English Language instruction through SDAIE. 

• ELA scores for English Learners have improved steadily from 23.9% proficient in 2004 to 37.9% 
proficient in 2006 and 50% proficient in 2007.

• Since the inception of the ULSS model, Malcolm X has seen a decline in the number of students 
with disabilities and this subgroup is no longer a significant one at MX. This will probably 
continue to play a part in the rise of the overall API scores, but evaluation of the performance of 
students with disabilities will have to be monitored closely to see if the model is serving them 
adequately.

Since 2004, all grade levels show an increased number of students proficient and above and a concomitant 
decrease in students below basic. The 2006-07 third grade had a very high number of students with 
disabilities (12, or 20.7%) which may have suppressed overall test scores and is reflected in the increased 
number of students at below and far below basic.

Student Performance by Proficiency Level :English/Language Arts
Group Far Below Basic & Below 

Basic
Basic Proficient & Above

2004 2005 2006 2007 2004 2005 2006 2007 2004 2005 2006 2007

Grade 
2

26% 20% 21% 14% 31% 20% 14% 18% 43% 59% 54% 68%

Grade 
3

39% 27% 25% 34% 25% 27% 23% 22% 34% 45% 51% 45%

Grade 
4

18% 25% 22% 15% 35% 33% 22% 31% 46% 39% 57% 55%

Grade 
5

37% 18% 26% 21% 29% 20% 26% 32% 34% 47% 42% 58%
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Malcolm X Student Performance by Proficiency Level, E/LA, 2004-2007

CST E/LA Subtests

Teachers at each grade level that tested noted the following strengths and weaknesses in their instructional 
practice as measured by the individual subtests of the CST:

Grade Strength Weakness

Second Word Analysis/Vocabulary Reading Comprehension
Third Word Analysis/Vocabulary Writing Strategies
Fourth Word Analysis/Vocabulary Writing Strategies
Fifth Literary Response & Analysis     Reading Comprehension

Teachers will use this information to structure instruction and develop their instructional timeline for the 
school year
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DRA/QRI Scores: Percent Proficient

Grade 2004 2005 2006 2007 2007 
CST

Kindergarten 80% 81% 81% 85%

First Grade 87% 78% 83% 76.60%

Second Grade 56% 60% 89% 70.80% 68%

Third Grade 54% 60% 60% 53.40% 45%

Fourth Grade 62% 59% 57% 67.20% 55%

Fifth Grade 68% 71.70% 58%

Summary 67% 67% 62% 67.90% 57%

Results from BUSD reading assessments administered at Malcolm X (QRI and DRA) are overall higher 
than those from the CST. Only in the second grade is it aligned with CST proficiency. Both fourth and 
fifth grade scores are elevated from those seen on the CST, but the overall rise in 4th and 5th grade CST 
scores from 2006 to 2007 is mirrored in the rise in  QRI as well.

The decline in scores from second to third grade is indicative of a shift in complexity of reading demands 
at that grade, as well as a change in the test instrument.  Third grade scores are also depressed due to a 
large number of students with disabilities (8) in the third grade in 2007.

Writing:

California Writing Applications Test:

2 3 4 5 6 7 8 % Proficient

2003 20% 28.% 36% 10% 6% 16%

2004 26.8% 14.3% 49.2% 4.8% 3.2% 8%

2005 6% 8% 76% 3% 5% 2% 0% 10%

2006 8%* 70% 18% 1% 19%

2007 7% 57% 27% 10% 37%

The writing test of the CST, which is only administered to fourth grade students at the elementary level, 
shows that thirty-seven percent of Malcolm X fourth graders are writing at the proficient level. Overall 
writing proficiency is not gauged by this measure alone, but is included in the CST ELA scores. Although 
the overall proficiency rate is moving up, the number of students writing at a far below basic level has 
remained the same. However, the overall improvement in the number of students achieving proficiency is
testimony to the increased emphasis on writing at all grade levels since 2005. Writing continues to be a 
focus at our school, with a concerted effort at staff development at both the site and district levels, new 
strategies, and an emphasis on more writing assignments both in school and at home.
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Math:

Malcolm X Percent Proficient 2006-07 CST Math

Malcolm X Percent Proficient 
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2003 2004 2005 2006 2007

School-wide 57.5 50.1 62 60.3 69.5

African-American 41.7 29.5 42.4 34 45.2

White 80.8 82.1 83.3 93.5 98.2

Latino 42.8 52 64.9 58.1 82.8

SES 45.4 37.7 51.4 42.8 53.1

English Learners 57.4 47.8 73 50 70

Students with Disabilities 38.4 38.3 23.3 34 29.4

Overall, the percentage of students who were proficient in math rose from 57.5% in 2003 to 69.5% in 
2007. Detailed information about trends in math achievement by race/ethnicity and grade level was only 
available for African- American and white students since there were generally too few Asian and 
Hispanic students within each grade to report scores.

• The percentage of African-American students rated proficient or above in math rose from 41.7 
percent in 2003 to 45.2 percent in 2007.

• The percentage of Latino students who were proficient in math rose from 42.8 percent in 2003 to                
82.8 percent in 2007. This group is not always statistically significant in each grade.

• The scores of students of low socioeconomic status rose from 45.4% in 2003 to 53.1% in 2007.  

• The percentage of white students who were proficient in mathematics increased from 83.3 percent   
in 2003 to 98.2 percent in 2007. This means that virtually every white student in Malcolm X is 
proficient in math.

• Proficiency for students with disabilities has dropped from 38.4% in 2003 to 29.4% in 2007.

• In 2007, all of the subgroups at Malcolm X met the 37% target set by NCLB for ’07-’08. 
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Student Performance by Proficiency Level : Math

Below Basic and Far Below 
Basic Basic Proficient and Advanced

2004 2005 2006 2007 2004 2005 2006 2007 2004 2005 2006 2007

Grade 
2

12% 17% 19% 11% 295 17% 25% 9% 58% 66% 56% 81%

Grade 
3

28% 18% 20% 28% 29% 21% 17% 9% 43% 61% 63% 64%

Grade 
4

20% 30% 20% 17% 24% 16% 18% 19% 53% 44% 62% 64%

Grade 
5

45% 16% 23% 12% 24% 16% 18% 23% 32% 69% 60% 65%

The number of students performing at Below Basic and Far Below Basic has declined at all grade levels 
except third. Every grade saw an improvement in the number of students scoring Proficient or Above, 
with the greatest improvement in second grade. As with the E/LA scores, the large number of Special 
Education students in third grade impacted the overall scores.

Teachers at each grade level that tested noted the following strengths and weaknesses in their instructional 
practice as measured by the individual subtests of the CST:

Strength Weakness

Second Multiplication, Division, 
Fractions

Statistics, Data Analysis, Probability

Third Statistics, Data Analysis, 
Probability

Algebra/Functions

Fourth Algebra/Functions Measurement and Geometry

Fifth Statistics, Data Analysis, 
Probability

Measurement and Geometry

Teachers will use this information to structure instruction and develop their instructional timeline for 
the school year.

Noyce/MARS:

This is only the second year of MARS data reporting at Malcolm X, so comparison is difficult. MARS 
data is aligned with CST data only in the second grade, with MARS scores lower than CST scores in 
grade four and five, and higher in grade three where they are most closely aligned with 2006 CST 
Math scores. This reflects some inconsistency in using the NOYCE program from grade to grade. 
Math team leaders continue to train staff in Noyce/MARS during collaboration time.
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Science:

Malcolm X Science Proficiency
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The number of Malcolm X students who were proficient or advanced in science has improved by 
22% since 2005, with a 21% drop in students below basic. While the number of African-
American students proficient and above has risen, they still fall far behind their peers.

Proficient/MARS 
2006

Proficient/CST 
2006

Proficient/MARS 
2007

Proficient/CST 
2007

School-wide 57% 60.3% 69.5%

Second Grade 56% 56% 81%

Third Grade 77% 63% 77% 64%

Fourth Grade 53% 62% 52% 64%

Fifth Grade 43% 60% 58% 65%

2005 2006 2007

Proficient and Advanced 25% 30% 47%

Basic 37% 30% 32%

Below Basic/Far Below Basic 42% 40% 21%

African- American-% Proficient 10% 8% 17%
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Arts and the Whole Child:

Although improving test scores and academic progress are important to our success as a school, 
we at Malcolm X know that the growth and the development of children as creative thinkers, 
engaged learners, and involved citizens are the true outcome of education. To that end, we 
continue to develop and improve our arts curriculum, assuring that all our students receive a 
comprehensive program of standards-based, integrated arts activities that engages them in 
meaningful art activity and connects them to the greater world culture. In 2006-2007, every 
student received music once a week from a music specialist in grades Kindergarten through third 
grade, learning recorder in third grade. In fourth and fifth grade all students had the opportunity 
to learn a musical instrument or participate in a choral group. All Malcolm X students performed 
in the annual All-School Chorale. Every child had the opportunity to participate in weekly dance 
classes, culminating in a performance where all grades could showcase the increasing 
complexity of their learning. Every class created a theatrical performance at grade level, based in 
their language arts curriculum, which offered them the opportunity to display their understanding 
of stage presence, diction, and the conventions of playwriting. Visual art is prominently 
displayed throughout the halls as evidence of weekly art lessons with the art specialist or as part 
of classroom art integration.

Attendance, Suspensions, School Climate:                                                                     
          
Malcolm X saw a significant drop in suspensions in 2005-2006, with sixteen students suspended 
for a total of 31 days. That is down 55% from the 2004-2005, when 54 students were suspended 
for a total of 70 days. In 2006-2007 there were 30 incidents for a total of 38 days. The years with 
a high numbers of suspension days are congruent with the years with high numbers of students in 
Special Day classes, who have consistently had the most suspensions. Since the initiation of 
ULSS, this is the first year that students with disabilities have not been a significant sub-group at 
Malcolm X, and those that are here have not had as many suspensions. This is consistent with the 
School Safety Plan goals of decreasing suspension through better support of Special Education 
student; inclusion in regular classrooms has proven to be a safer environment for these students 
that isolating them in special classrooms. In all years the majority of incidents of suspension 
involved fighting. Seventy-one percent of the suspensions in 2006-2007 involved African-
American students, who make up 50% of our population. The majority of these students were 
repeat offenders, students with disabilities, and/or students with poor home support. All of these 
students had been reviewed by the Student Success Team on multiple occasions. The school 
Climate Committee has worked hard the past two years to reduce aggressiveness on the yard, 
developing clear rules and consequences and training conflict managers

There has been an overall improvement in attendance from 2005-2006, with an annual monthly 
attendance rate of 95.36%, up from 94.44% in 2005-06. December 2006 and February 2007 were 
the lowest months with 92.4% and 92.85% attendance respectively, an improvement from a low 
of 91.9% in April, 2006. Attendance surpassed 96% in September, October, November, and 
May; Malcolm X had one of the highest attendance rates in the district last year. Malcolm X has 
been maintaining an aggressive attendance policy for the past three years, and it appears to be 
paying off.  The Parent Liaison maintains close contact with families who have a pattern of poor 
attendance, sending out letters of concern and following up with SARB meetings. The Principal 
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gave out certificates for perfect attendance three times during the year, and a committee of 
teachers arranged with local businesses to provide small rewards (cookies, coupons for pizza) for 
students with 100% on-time attendance. An overall improvement in school climate, as reflected 
in the decreased suspension rate, has also played a part in improved attendance.
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JOHN MUIR ELEMENTARY SCHOOL
Conclusions/analysis of Student Performance Data

School Goals:
1. Improve student writing at every level in teachers’ classes.
2. Improve academic achievement of Latino and African American students.
3. Improve Algebra I readiness in grades 2 through 5
4. Improve whole child as measured by mental, physical, emotional indicators

Demographic Description:
John Muir Elementary has 242 students currently enrolled. Of these students, 115 are 
male and 127 female. At Kinder, there are significantly more boys than girls with the 
Kinder boys at 26 (62%). At 1st Grade this imbalanced is reversed with girls numbering 
24 (60%).

English learners at John Muir School number 32 for all grades (13.2%). The highest 
percentage of EL students is at Kindergarten (17%) or a total of 7 students. The lowest 
percentage is at 5th Grade with 3 students or 7.9%. Otherwise, the number of English 
Learners is spread equally across all grades and in all classrooms. Relative to other 
subgroups within the school, the EL group is small. 

The school receives broad overview data that shows the percentage of students who 
receive free or reduced-price lunch, and these data can be viewed by grade level. Such 
percentage data can provide the SGC with information such that the school can better 
know how to allocate resources. At John Muir School, students receiving free or reduced 
lunch make up the majority in all but Kindergarten. Fifth grade has the highest percentage 
of Free/Reduced Lunch (60%), followed by first grade (57%).

By grade, our Free Lunch ratios are as follows:

K: 16: 42 1st 23: 40 2nd 21: 41 3rd 20: 41 4th 15: 40 5th 23: 38
Free Total Free Total Free Total Free Total Free Total Free total

John Muir Elementary School celebrates its diversity. The largest racial subgroup in terms 
of percentage is African American (38%). White students comprise the second largest 
group (25%), followed by mixed race students (17%), Latino students (12%) and Asian 
students (8%). 

The school has practices to ensure racial, gender, EL, special education, and academic skill 
balance in every classroom. While the number of students within each group varies slightly 
at each grade level, each classroom is balanced across each grade so that all classrooms 
constitute an equitable learning environment. 

English Language Arts
Of the 158 students who participated in the CST at John Muir School:

 58% scored at or above proficient. 



John Muir 2

 Last year’s 4th Grade exceeded this percentage with 69% of 4th Grade students 
performing at or above the proficiency line and 57% of 5th Grade. 

 Last year’s 3rd Grade scored the lowest on average with 45% scoring at or above 
proficient.

As a whole, John Muir School’s ELA score average for 2nd through 5th grades was slightly 
higher for all grades when compared to the State, Alameda County, and BUSD. For 
example, for 4th Grade, our school’s average  (370) was higher than  the average for the 
State (353), Alameda County (364), and the district (363).

CST Data for ELA gathered over the past four years shows consistent proficiency gains for 
John Muir students. A cohort group for 35 students who attended John Muir School from 
2004  as 2nd Graders until 2007 went from 52% proficient in 2004 to 67% proficient in 
2007. Between 3rd and 4th Grades the gains were more pronounced and this pattern may 
have been influenced by the CST itself. However, between 2006 and 2007, for 4th Grade 
every ethnic sub group made significant gains; both genders improved, English learners 
improved, and students receiving free lunch also made gains. 

Additional data will need to be gathered to understand trends and patterns for this 
year’s 4th Grade class. 3rd Grade results across the State were lower last year due to a 
higher level of difficulty in the 3rd Grade CST. Nonetheless, this year’s 4th Grade may 
need additional support in Language Arts. 

Our SGC requested (and received) supplemental analyses of performance data for all 
students. The purpose was to find out more about our school’s achievement gap. This 
supplemental data is included in this packet. Related to the achievement gap, here are 
some results that will require the SGC’s focused attention this year:

1. African American students performed less well in all subsections for ELA from 2nd

through 5th Grades. These students comprised the majority of students in our non-
proficient categories. 

2. Girls comprised the majority of non-proficiency in several ELA subsections across all 
grade levels. However, overall, girls still out-performed boys in this content area. 

3. Latino students showed increasing improvement in all subsections from 2nd through 
5th Grades. 

4. Students receiving free/reduced lunch, especially 4th Grade students, comprised 
the majority of students scoring non-proficient in ELA. 

5. While disaggregated performance data was not included in this year’s data 
reports, subsequent reports will include data for students identified as gifted. 

6. Free lunch cohort data, when compared with students who do not receive free 
lunch, reveals an achievement gap that has persisted in both 4th and 5th Grades. 
This gap is echoed when both the 4th and 5th Grade cohorts are disaggregated by 
college graduation status, and by ethnicity with African American students 
attaining lower scores on the CST in both grades. 

Our SGC found encouraging information in the CST data. The Scatter Plot charts as shown 
in Cohort Figure 7 and 14 reveal that students who remain at John Muir School do better 
over time in ELA as measured by the CST. This pattern repeated for both 4th and 5th

Grade cohorts for all ethnic groups. With this said, African American students, while still 
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mirroring the pattern of the school as a whole, were the least likely to make performance 
gains over time. 

Local assessment results (DRA, QRI) reveal that the majority of students score at the 
proficiency range. The 2nd grade proficiency target is a 28 on the QRI. 2nd Grade 
students at John Muir School hover at or just below the proficiency target. With all 
subgroups combined, JM students show a proficiency percentage total of 59.2%. At 3rd

Grade, 70% of students score at or above proficient. 68% are proficient or above at 4th

Grade, and 79% reach proficiency or above at the 5th Grade. Since these data are only 
for 2007, the school will use them as a baseline for subsequent school years. 

Writing continues to be an area of focus for the school. Staff has determined that a 
consistent school wide approach to writing is essential so that students receive a coherent 
scope and sequence to writing instruction. Teachers also can collaborate more effectively 
when they are working with the same program. With the Lucy Caulkins writing program 
moving into place across all grade levels, the local writing assessment data shows that:

 Mechanics in Grades 2 through 5 will need to be an area of instructional focus. 
Disaggregated data is not yet available to know to what degree particular 
classrooms may require additional support. 

 This year’s 2nd and 4th Grades will require the greatest measure of support in 
terms of writing mechanics

 4th and 5th Grade will require focused attention in terms of writing content. 

Mathematics
When viewed as a total percentage, 62% of John Muir students are proficient in 
mathematics as assessed by the CST. By grade, these percentages vary. The following 
data facts emerged from our analysis: 

 87% of 2nd Grade students in 2007 were proficient or advanced. 
 By contrast, 45% of 3rd Grade students were proficient for the same year. 
 Over a three year period, John Muir 2nd Grade scores continue to compare 

favorably to students across the district, Alameda County, and the State. 
 3rd Grader scores show a steady decline for the same period. 
 Cohort analysis for 5th Grade (see Cohort Figures 1 through 4) shows that 

performance in mathematics declines over time.  For the same cohort, boys fair the 
least well with 77% of this cohort being proficient in the 3rd Grade and only 31% 
in the 5th Grade. 

 Girls outperform boys in mathematics in a number of areas. While their proficiency 
percentage drops from 93% to 71% between 3rd and 5th Grades, they still retain 
a relatively high percentage when compared to boys. 

Disaggregating the 5th Grade Cohort data by race (cohort figure 6) sheds some light on 
the achievement gap as it is reflected in CST math scores. From 2004 to 2007, the cohort 
scores for African American and Mixed Race students’ math scores decline and the gap 
between black and white students continues to widen. Cohort scores for White and Asian 
students show no decline during the same period. By 2007 the gap between black and 
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white students becomes quite large, with the percentage of proficient scores for African 
American students being 70% lower than the scores for white students.

The 4th Grade Cohort shows less pronounced but similar overall decline for the same 
period. Boys CST Math results for this cohort are slightly above those for girls. By 2007, 
girls’ proficiency percentages have dropped from 89% to 61%. Boys’ scores go from 
92% to 77% (Cohort Figure 11).  The achievement gap between White and African 
American students for all three years is at least 20%. 2nd Grade performance sub-scores 
are far higher in 2007 in all areas. As with ELA, the second grade performance level is 
not sustained over time, though a majority of students are proficient in all sub score areas 
of the CST. 

Attendance
Disaggregated attendance data is not currently available other than through the school’s 
own hand-tally process. The overall yearly attendance average for John Muir School is 
94.27%. Monthly averages for 2006-2007 fluctuated from a low of 89.55% to 94.62%. 
At present, the school’s primary means of addressing chronic attendance and truancy 
issues is through following the SARB process. We are also establishing our own system for 
assessing the degree to which frequent absentee-ism is aligned with low academic 
achievement scores. Disaggregating attendance data in this way will allow the teachers to 
work collaboratively to develop and implement interventions to get students to school on 
time, to improve learning by increasing the amount of time students spend in the classroom, 
and to note which classrooms demonstrate the best on-time performance records. 

Discipline 
Suspension and referral data show that suspension rates for John Muir students is 
comparable to schools in the South Zone. With that said, African American students, while 
comprising approximately 40% of our student population, make up nearly 75% of the 
suspended students. Next steps for discipline data is to look at referral and suspension 
data by ethnicity, gender, grade, and classroom. Disaggregating data in this way will 
allow the teachers to work collaboratively to develop and implement interventions to re-
direct student behavior, improve learning and climate, and decrease instances of 
suspension overall. 

Response to Data: 
Through the ULSS program and by following the goals and strategies indicated in our 
school’s Site Plan, John Muir School’s staff is in progress with several initiatives. These 
initiatives respond to the following: 

1. The achievement gap in math and in language arts: Students who under-perform in 
ELA are targeted for push-in groups provided through out ULSS team and for 
participation in the Kids Village intervention program. 

2. Significant mental health needs of our primary students. This year, John Muir 
transitioned to a new partnership with Berkeley Mental Health. The strategies 
being implemented include an on-site counselor to support teachers in learning how 
to work with students with emotional needs. 

3. Aligned programs across all grades. Lucy Caulkins’ model has become our school’s 
writing program and, as we collaborate on implementation of this program, we 
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will also acquire the capacity to increase consistency and vertical articulation in 
other subject areas.

4. A high number of tardy students who, by our own estimates, are well correlated 
with students in the below basic score category on the CST. 

We have observed steep variances in student sub-group performance from year to year 
within cohort groups.  These variances indicate that there are classrooms and teachers at 
our school who are having success in closing the achievement gap, getting students to 
school on time, and in establishing positive climates within their classrooms. The way in 
which we collaborate is more important from the school’s perspective than are special
programs provided by outside consultants. To this end, our Wednesday collaboration 
time is meticulously planned by a leadership team that consists of the literacy coach and 
representatives from Special Education and the General Education faculty. 

Mathematics instruction will need to move to the center as an area of focus since the cohort 
data for math reveals trends and patterns that need to change. With the support of the 
BUSD Math Coach, our own site Math Lead, and accurate data on classrooms where 
students are excelling in math, we believe we can stop the decline in student performance 
this year. 

An internal assessment of time lost in transition from the classroom to the garden to 
cooking revealed that large pieces of the instructional day were being lost as students 
moved from place to place. We have implemented a policy of ‘sacred time’ in which 
classroom interruptions are eliminated across the entire school for at last 90 minutes each 
day. Students cannot be pulled from class, nor can classrooms be interrupted during this 
block of time. Our goal for 2008-2009 is 180 minutes. 

Parents continue to provide support in terms of dollars and time to support Instructional 
Aids, the Sports4Kids program, KidPower, volunteer tutors, and mentors. These support 
components, combined with positive incentives through the Life Skills and our assembly 
enrichment program, help to establish a school where the whole child is nurtured. In this 
way, parents and staff are working together to sustain a platform from which students can 
achieve academic excellence. 
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Oxford  Elementary School
Conclusions/analysis of Student Performance Data

Introduction
The trend in the Oxford CST data continues to show an overall improvement in academic 
achievement for all of our students.  However, the achievement gap between our White 
and Asian students and our African-American and Latino students continues to be 
significant.  While all students at Oxford are making progress, there are still too few 
students of color reaching proficiency levels. Those further behind need not only to make 
year on year improvements, but also must climb at a steeper angle in order to effectively 
close the gap.

Because Oxford is such a small school, most of the data for our subgroups is statistically 
insignificant.  We used great caution in assigning too much weight to these small data 
samples and, especially, since our 4th grade cohort has been a bit of an anomaly with 
higher scores than other cohorts.  The trends reflected in our data are, however, reflective 
of the general trends reported throughout the District.  Although it is problematic to rely 
on the data at a school our size to determine general trends, we can examine the 
performance of our students and focus our efforts on those individual students who have 
not yet been able to obtain proficiency.  It is our hope that our small size will be a benefit 
in identifying those interventions that are more effective with our subgroups of concern.

Reading/Writing 
Oxford’s 4th graders have scored the highest of any BUSD school each year on the CAT-
6 writing test.  In 2007, 28 out of 30 students scored proficient on the 4th grade CST ELA 
Writing Application subtest.  However, our scores on the BUSD local writing 
assessments show much room for improvement, particularly in mechanics.  The bulk of 
the students score a 2 on a 4 point scale on the assessment regardless of what grade you 
sample.  And in the CST subscores the students show consistency with being better at 
content than mechanics by scoring higher on the Writing Strategies than on the Written 
Conventions subtests. 

Our students score higher than the district, county and state in ELA, but by a smaller 
margin than in math.  There is a general upward trend in scores from year to year.  
However, with the exception of 4th grade, our students have declined each year for the 
past 3 years when comparing how the children at a single grade level score from year to 
year, not in doing a cohort analysis.  The students who qualify for the Free and Reduced 
lunch program are making progress but it is very slow when compared to how they are 
doing in math and when compared to those students not participating in the Free and 
Reduced lunch program.  The girls in the 5th grade cohort made slightly higher gains than 
the boys, with the exception of their 4th grade year when the boys had a huge gain and 
then slid back the next year.  A disturbing trend in the data is the flatness to the profile of 
the English Language Learners in the 5th grade cohort.  While these bars only represent 4 
students, these children showed no gains after 3 years.  The 4th grade cohort shows the 
same pattern for the English Learners. Of our students who scored FBB or BB in 2005, 
three were sliders.  The rest all made gains, but none reached proficiency.
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Looking at the report card data shows an interesting lack of correlation between CST 
scores and report card scores.  While the scores of the students scoring FBB or Advanced 
are fairly well correlated between the teacher assigned report card score and the 
standardized test scores, the same is not true for students who score Basic.  The students 
who scored Basic on the CST ELA had report card grades ranging from 1-4.  One 
explanation is that teacher perception of student achievement affects the report grades.  
We would like to identify the students by gender and ethnicity to look for trends that 
might point to a lack of teacher objectivity or a problem with teacher expectations.   An 
alternate explanation is that some students who score Basic don’t do well on standardized 
tests but perform better in the context of the classroom.  Test taking preparation classes 
might help these students.  

Math
In examining progress towards the goals in our Site Plan, our math scores are worthy of 
note.  The 4th and 5th grade math scores, in particular, are significantly higher than the 
district, county, and state scores with a general upwards trend in scores from year to year.  
Additionally, the scores disaggregated by Free and Reduced Lunch status show that we 
are closing the gap for our students who are eligible for Free & Reduced lunch faster in 
math than we are in ELA.  While our CST data is very encouraging in terms of math 
proficiency, the NOYCE data tells a less successful story.  The scores sorted by grade 
level show a decline in the 5th grade.  The spread becomes greater by 5th grade with more 
students scoring far below the cut scores.  This discrepancy between the CST math and 
NOYCE scores would seem to point to the need for more of an instructional focus on 
problem solving.  There is a slight gender gap in math as well.  While the girls scored 
higher in 2nd and 3rd grade, they lag behind by 4th and 5th grade.  The boys made a big 
leap from 3rd to 4th and then leveled off.   By 5th grade the gap is small but does still exist.  
Given the fact that girls start higher and end lower, we want to look at this trend at a 
district, county and state level for comparison.  Of our students who scored FBB or BB in 
2005, only one was a slider.  The rest all made gains, with 30% reaching proficiency in 
5th grade.  When looking at all students, not just those who scored FBB or BB, our sliders 
are evenly distributed among ethnicities with no one group showing a disproportionate 
number of students scoring lower from year to year.  In our very small sample size we 
show our English Learners, Redesignated students, and Fluent students outscoring our 
English Only students in 5th grade.  With such small numbers we do not know if this 
warrants attention, but it does appear that our English Language Learners are making 
good progress in math.

Latino and African American Students
These subgroups are not making adequate progress in either math or ELA.  The Latino 
students are outscoring our African American students in both math and ELA.  The 
African American students are not showing a steep growth trend and, in fact, leveled off 
in the 4th grade cohort in both math and ELA.  While controlling for parent education 
level and Free and Reduced lunch status seems to indicate that the issue is one of race 
and not economics, we want to underscore the need for caution in making this claim.  The 
national poverty standard being used to determine eligibility does not factor in the cost of 
living in the Bay Area.  We believe that many of our students who look to be of a higher 
socioeconomic status in the data are actually negatively impacted by stressors related to a 
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lower socioeconomic class than that to which they are assigned.  We do believe that race 
is a factor but are not clear to what extent class issues play a significant role as well.

ELA scores in general lag for Latino and African American students, a trend consistent 
with previous years. The subscore data is not disaggregated by ethnicity so we do not 
know if there are particular areas of strength or weakness related to our African American 
and Latino students.  Our QRI data does show a need to focus on reading comprehension 
with our African American and Latino students more than with our White and Asian 
students.  

Looking at Latino student cohort data, the 5th grade shows that the 7 Latino students have 
relatively low proficiency with no improvement over time.  The fourth grade data include 
only 2 students, so it is difficult to draw conclusions.  Overall it seems we are not making 
adequate progress with these students even when they are with us over a long period of 
time. 

African American cohorts similarly show low proficiency and no clear pattern of 
improvement.   In the fifth grade cohort the best year was 2006, in which 2 of 7 students 
were proficient.   In all other years the number was at most 1.  In the fourth grade, none 
of the admittedly small cohort of 3 tested proficient over three years.

CST Math cohort data show similar patterns for African American and Latino students as 
we saw on the ELA.  5th grade cohort data show improvements but the dozen or so 
affected students are still well below their White peers in the 2007 test results.  The 4th

grade cohort is smaller due in part to a much smaller class size, but it is significant that 
only one AA student tested proficient in the cohort over three years (1 student was 
proficient in 2006).   This pattern is a matter of concern and clearly requires additional 
investigation and intervention.  

As we look at the below basic and far below basic students, we can see steady 
improvements over time.  Cohort data show that of 9 students who scored BB/FBB in 
2005, 3 became proficient by 2007 and only one student decreased scores.  Our data do 
not show overlap between these students and ethnic subgroups but we see here the effect 
of increasing proficiency from a low base—students improve but it takes a while to catch 
up fully. 

We think it is reasonable to suppose that similar patterns of expectations and/or stressors 
may be at work here as for ELA.   We do not have report card data for Math, but we do 
see exactly the same pattern of proficiency for African American students with college 
grad parents and no free/reduced lunch as we did with ELA scores.  Whatever factors are 
at work, they seem to affect our students across the board.  

Parent Participation
Our parent survey last Spring yielded 149 responses from families speaking on behalf of 
168 students, representing about a 63% return rate.  Of those surveys that were returned, 
44% came from White families, 12% from African American families, 7% were Latino, 
11% identified as interracial and 7% declined to state their ethnicity.  Our return rate for 
our Latino families mirrored the percentage enrolled while our return rate for our African 
American families was smaller than indicated by our percentages.  Our Latino parents 
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noted that the lack of translation services continues to be a barrier to their participation.  
The survey results indicate that some families still do not feel comfortable at school 
events, but most feel their students are receiving a good education.

The data shows that parent education is a strong predictor of proficiency in both math and 
ELA.

Of the 14 parents who have not attended a scheduled parent teacher conference, 8 are 
African American, 4 are Latino, 1 is mixed/decline to state, and 1 is Pacific Islander.  We 
had 100% participation in parent-teacher conferences by our White and Asian families.

Discipline
During the 2005-2006 school year, 13 students were suspended for a total of 29 days.  Of 
those, 9 were African American students, 3 were 999’s (mixed/decline to state), and 1 
was Pacific Islander.

During the 2006-2007 school year, there were 26 student suspensions for a total of 29.5 
days.   Of those, 21 were African American, 1 was White and 4 were 999’s 
(mixed/decline to state).

Attendance
The average daily attendance for the 2006-2007 school year was 95.16%.  September, 
October and November were the only months that had a higher than average attendance 
rate suggesting that we need to do a better of job of getting parents to send their students 
to school as the year progresses.  Our increased efforts to improve attendance did prove 
effective since the annual average daily attendance for the 2005-2006 school year was 
93.88% so we did show a year on year increase.
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Conclusions/Further Questions
We need to continue to focus our efforts on the previously identified subgroups:

 African American students
 ELL students
 Latino students
 Socio-economically disadvantaged students

We need to look at more data or look more carefully at the data we already have to 
answer the following questions:

 Who are our gainers and sliders in both math and ELA?
 Do we know what factors contributed to their gains/slides?
 How did our focus students do overall? (Each teacher picks 2-3 focus students 
    for additional targeted intervention.)
 Are interventions such as Reading Recovery, the Reading Coach program, and   
    our afterschool program having a positive effect on achievement?
 Which subtests are causing more difficulty and for which subgroups?
 What are the schools doing that are having more success with the subgroups 
    whose needs we are struggling to meet?
 We need to look at trends into middle school. For example, are the gender 

differences part of a larger trend and if so what does that trend look like? What 
can we be doing in elementary school to help later performance?

And we need to look at our data to be certain we have accurate data. There needs to be a 
focus on multiple views of the same data so that inconsistencies become visible. Also, 
we need some understanding of the quality of data--for example, we have a high 
percentage of students who are identified as 999’s (declined to state/mixed).  How does 
the lack of these students’ scores when disaggregating by ethnicity affect our data?

The racial gap may be caused by a confluence of factors including a cultural conflict in 
learning/teaching styles, low teacher expectations, lack of parent participation, limited 
home-school connections, just to name a few.  We will continue to attack the problem 
from as many angles as possible since we are not clear which factors are most significant.  
The F.O.C.U.S. parent group has helped to include more families of color in the school 
community and to make a more welcoming environment for families of color.  We need 
to get more parents involved since it is still a very small percentage of parents who 
participate in F.O.C.U.S.  The staff is delving into cultural competency work, including 
the strategies taught by Dr. Sharroky Hollie.  The SGC is investigating tools for 
surveying the community about school climate in order to identify and address the 
barriers that impact parent participation and student learning.

Both the math coach and literacy coach are helping to focus our work on meeting the 
needs of all of our students---GATE students, Title I students, special education students, 
and English Language Learners in particular.  They are charged with helping teachers to 
change their practices to meet the needs of all students and we look forward to seeing the 
result of this focused review of our instructional practices.
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Rosa Parks Environmental Science Magnet School
Conclusions/analysis of Student Performance Data

The Rosa Parks Community has aggressively focused all resources and efforts on 
academic excellence for all students.  We continue to assess our programmatic needs to 
address the rapidly changing needs of our students, which is an indication of our 
commitment and dedication to developing the whole child.  Our mission is to guide our 
students to learn to reason, see their place in the world and express their ideas by 
studying mathematics, environmental science and the language arts.  Each morning we 
begin our day reciting the Rosa Parks Pledge, which encourages all students to “do what 
we can to make this world a better place”, together the adults and children are aligned to 
reach the goals of Berkeley Unified School District, and we value every minute of every 
school day.

Rosa Parks has made consistent growth on the state API (Average Performance
Index) for the past four years, however in 07 we saw and 11 point decline.  

 2003 – 653
 2004 – 663
 2005 – 701
 2006 – 741
 2007 --729

From 2005 to 2007 we gained an overall total 28 points on the state Academic 
Performance Index (API).  While this indicates an upward trend, we continue to struggle 
due several key issues:

 Ethnic groups tend to be small which makes them insignificant when 
attempting to conduct a year to year comparison.

 The students in the Two Way Immersion Program test in English in grade 
two, while the instructional model which begins in kindergarten does not 
provide these students with Academic English instruction until the middle 
of grade two.

 The racial achievement gap is evidenced by the number of white students 
performing in the proficient or above range when compared to the number 
of African American and Latino students that are performing at a lower 
level of proficiency.

2005-2007 API Subgroup Data: (significant subgroups)

Ethnicity 07 06 05
African American * 619 590
Hispanic 674 706 642
Socioeconomically Disadavantaged 648 669 642
English Learners 638 667 622
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Analysis of English Language Arts

ELA- CST Overview 2005 , 2006 and 2007 
State, County, District and Rosa Parks Comparison:
Average Scale Score:   State           County         District          School    
Grade Two          337/344/345      346/353/355     345/347/353         323/320/352  
Grade Three          324/331/330      336/342/337    343/340/338    320/345/356
Grade Four          346/351/353      356/363/364     359/366/363         352/347/402
Grade Five          341/351/343      351/363/354     353/366/354    337/343/366

Rosa Parks School has made impressive gains during the past three years.  In all 
grade levels RP exceeds the state average scale scores and in grades 3 to 5 exceeds 
the county average scale scores.  At the district level, RP exceeds the averages at all 
grade-levels except for grade two, which we are only one point below the average.  
While this data shows that our efforts to improve our instructional practices are 
providing improved student achievement, we must continue to use data, reflect on 
our practices and provide differentiated instruction to better meet the needs of all of 
our students.

ELA All Students/Non Cohort Percentage of Proficient or Above Data
2007 performances are mixed, with grade 2 and grade 4 showed an increase, grade 3and 
4 showed a decline.  In grades 3 there were 22 English Learners, of which 8 have been in 
the US for less than two years and they are continuing to work towards developing 
English language proficiency.  In grade five there were 9 students that were receiving 
support from our ULSS Team, and they individually showed academic growth.

Percent Proficient or above

2003 2004 2005 2006 2007

Grade 2 28 33 31 27 37

Grade 3 22 24 30 39 23

Grade 4 25 29 45 27 50

Grade 5 34 23 27 42 35

ELA Ethnicity ‘03-‘07
Grade 2: White students showed significant improvement, while Latino Students 
declined by 1 point and the number of African American students at this grade-level was 
not significant.

Percent Proficient or above

2003 2004 2005 2006 2007

African American 8 30 5 23 *

Hispanic or Latino 11 8 20 26 25

White 60 67 69 * 75
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Grade 3: African American showed steady improvement.  Latino students showed a 
decline, as referenced above and White students where insignificant on 2007.

Percent Proficient or above

2003 2004 2005 2006 2007

African American 0 15 12 0 18

Hispanic or Latino 12 10 6 32 22

White 53 0 80 86 *

Grade 4: African Americans showed and a slight increase and Hispanics showed 
significant declines in 4th grade.  Whites showed huge gains.

Percent Proficient or above

2003 2004 2005 2006 2007

African American 5 25 27 18 15

Hispanic or Latino 19 15 28 18 25

White 64 55 0 86 100

Grade 5: African American students made a slight gain.  Latino students decreased. The 
number of White students was significant and showed that they are disproportionately
achieving at a higher level of success than other ethnic groups.

Percent Proficient or above

2003 2004 2005 2006 2007

African American 8 0 7 * 12

Hispanic or Latino 22 14 13 33 18

White 83 0 0 * 79

ELA Not disadvantaged/Disadvantaged ’03-‘07
Performance of disadvantaged children has improved, with the exception of 4th grade;
there was a slight decline in 2007.  Not disadvantaged children improved in all grade 
levels except for third, over time.

Percent Proficient or above

2003 2004 2005 2006 2007

Grade 2 Disadvantaged 10 14 23 26 23
Not 
disadvantaged 53 56 45 29 67

Grade 3 Disadvantaged 4 8 14 26 17
Not 
disadvantaged 42 45 62 65 35

Grade 4 Disadvantaged 12 19 29 15 23
Not 
disadvantaged 45 38 62 62 95

Grade 5 Disadvantaged 21 10 13 23 21

Not disadvan. 52 39 57 62 54
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ELA:  English Language Learners/FEP and English Only

ELA English-Language Fluency

Percent Proficient or above

2003 2004 2005 2006 2007

Grade 2 English learner 6 11 16         19 29

FEP or English only 38 48 37 31 43

Grade 3 English learner 6 0 12         14 9

FEP or English only 30 39 42 47 32

Grade 4 English learner 7 13 12          17 22

FEP or English only 31 35 68 45 63

Grade 5 English learner 20 14 0          13 12

FEP or English only 43 26 36 57 65

ELA by Cohort 

Grade Five
CST ELA Cohort 

04-07
Grade/Year

# tested At or 
above 
proficient

02/2004 42 36%
03/2005 42 32%
04/2006 42 41%
05/2007 42 39%

Grade Four
CST ELA Cohort 

04-07
Grade/Year

# tested At or 
above 
proficient

02/2005 45 29%
03/2006 45 38%
04/2007 45 45%
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Multiple Measures:
Proficiency Percents for Reading

Grade CST ELA CST Subscore 
Comprehension

Report Card -
Reading

QRI

3rd 23.1 34.6 30.2 62.2

4th 49.1 59.6 39.3 76

5th 35.6 42.4 22.3 58

ELA – Key Findings/Suggestions:
 RP should celebrate the gains that have been made in over student 

achievement over the past three years.
 English Language Learners need to have a structured English Language 

Development Instructional Program that is delivered to these students on a 
daily bases.

 Intervention Programs need to be put into place for those students at are 
struggling early and the staff should set a goal that should reflect this effort.                                      

               (e.g. all students will be reading at grade level by the end of second grade)
 Snapshot meetings need to happen more than once a year, so that the ULSS 

Team can provide teachers and students more support.
 The student population at RP has changed over the past three years and the 

data trend shows that there are a higher number of students that are scoring 
proficient in second grade.  

 Teacher collected data (report cards and DRA/QRI) seem to align well with 
the state measures.
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Analysis of Mathematics

Math- CST Overview 2005, 2006 and 2007 

State, County, District and Rosa Parks Comparison:
Average Scale Score:   State           County         District          School    
Grade Two          366/372/369      382/386/382     376/377/383         329/351/382  
Grade Three          362/369/371      377/382/379    377/375/372    353/376/379
Grade Four          354/361/366      364/373/374     365/373/373         347/332/422
Grade Five          350/356/357      365/370/372     365/378/368    333/336/328

Rosa Parks School has made impressive gains during the past three years.  In all 
grade levels RP exceeds the state average scale scores and in grades 4 and 5, our 
scores are more than 50 points greater than the state averages.  When compared to 
the county averages, grades two and three are aligned with the county and grades 
four and five exceed quite significantly. At the district level, RP exceeds the 
averages at all grade-levels except for grade two, which we are only one point below 
the average.  While this data shows that our efforts to improve our instructional 
practices are providing improved student achievement, we must continue to use 
data, reflect on our practices and provide differentiated instruction to better meet 
the needs of all of our students.

Math All Students/non cohort data
Grades two and four show an increased number of students that are scoring proficient in 
math.  We experimented with a small math group enrichment project in both of these 
grades during 06-07, and it seems to have improved math competency for the 
participating students.

Percent Proficient or above

2003 2004 2005 2006 2007

Grade 2 36 34 55 56 69

Grade 3 32 34 40 58 54

Grade 4 27 24 42 30 71

Grade 5 22 12 20 44 32
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Math Ethnicity ’03-‘07
Grade 2:  African American subgroup did not have a significant number of students that 
scored in this range.  Both Latinos and White students showed a small decline in the 
number of students that scored proficient or above.

Percent Proficient or above

2003 2004 2005 2006 2007

African American 8 11 21 38 *

Hispanic or Latino 39 29 55 65 63

White 60 63 100 * 93

Grade 3:  African American students showed a significant improvement.  White subgroup 
did not have a significant number of students that scored in this range.  Latino students 
declined slightly.

Percent Proficient or above

2003 2004 2005 2006 2007

African American 13 25 12 24 45

Hispanic or Latino 12 26 28 58 43

White 68 0 80 93 *

Grade 4: Dramatic improvements for all subgroups.
Percent

Proficient or above

2003 2004 2005 2006 2007

African American 10 16 18 6 29

Hispanic or Latino 19 10 28 12 75

White 64 64 0 86 100

Grade 5:  The achievement gap is present in this group of students, White students out 
performed Latin and African American students

Percent Proficient or above

2003 2004 2005 2006 2007

African American 8 0 7 * 6

Hispanic or Latino 8 5 7 28 18

White 58 0 0 * 86
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Math Not disadvantaged/Disadvantaged ’03-‘07
With the exception of 5th Grade(disadvantaged) and 3rd Grade (Not disadvantaged) all 
groups showed large gains. 

Percent Proficient or above

2003 2004 2005 2006 2007

Grade 2

Disadvantaged 27 19 43 51 55
Not 
disadvantaged 53 52 77 65 93

Grade 3

Disadvantaged 8 32 24 44 47
Not 
disadvantaged 58 38 71 85 71

Grade 4

Disadvantaged 12 8 33 12 58
Not 
disadvantaged 50 38 52 54 95

Grade 5

Disadvantaged 13 4 10 27 15
Not 
disadvantaged 33 22 43 62 54

Math/English-Language Fluency
The data for ELL students indicates that there remains a gap between the EL students and 
the EO/FEP students.  English Learners are making gains in grades two and four, but had 
declines in grades three and five.  This further indicates the need for a school-wide 
approach to English Language Development Instruction.

Math English-Language Fluency

Percent Proficient or above

2003 2004 2005 2006 2007

Grade 2 English learner 38 29 58 53

FEP or English only 36 38 53 58 78

Grade 3 English learner 7 18 28 41

FEP or English only 42 44 47 60 65

Grade 4 English learner 7 0 29 78

FEP or English only 34 33 52 38 68

Grade 5 English learner 10 0 0 18

FEP or English only 30 16 27 54 38
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Math by Cohort

Grade Five
CST Math Cohort 

04-07
Grade/Year

# tested At or 
above 
proficient

02/2004 42 41%
03/2005 42 44%
04/2006 42 34%
05/2007 42 34%

Grade Four
CST Math Cohort 

04-07
Grade/Year

# tested At or 
above 
proficient

02/2005 45 54%
03/2006 45 52%
04/2007 45 73%

Multiple Measures: 
Proficiency Percents for Math

Grade CST Math CST Subscore 3-
5 
Algebra/Function
s

CST Grade 4 
Decimals, 
Negative 
Numbers

CST Grade 5: 
Estimation

Noyce/MAC

3rd 55.7 55.8 X x 50.9

4th 71.5 67.9 67.9 x 66.6

5th 32.2 35.6 X 45.8 37.7

This indicates that the students are performing comparably on our local assessments and 
the annual state assessment.  We find the local assessments to highly valuable because 
the results are immediately available and can be used to guide instruction.
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Math– Key Findings/Suggestions:
 RP should celebrate the gains that have been made in over student 

achievement over the past three years.
 English Language Learners need to have a structured English Language 

Development Instructional Program that is delivered to these students on a 
daily bases.

 Intervention Programs need to be put into place for those students at are 
struggling early and the staff should set a goal that should reflect this effort.                                      

               (e.g. all students will be proficient in math by the end of third grade)
 Snapshot meetings need to happen more than once a year, so that the ULSS 

Team can provide teachers and students more support.
 The student population at RP has changed over the past three years and the 

data trend shows that there are a higher number of students that are scoring 
proficient in second grade.  

 Teacher collected data (Noyce Assessments) seem to align well with the state 
measures.  Additionally, when student report cards were reviewed, there was 
consistency with the grades, when compared to the Noyce Data.

 Our staff need to work closely with our site math coach to develop grade
level benchmarks and assessments that can be given frequently that will 
produced data that can be used to guide instructional practices.
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School Climate

Attendance (06-07)

Month Enrollment and Average Daily Attendance 06-07

Enrollment Possible Earned Percent Lost

ADA ADA of ADA Revenue

September 398 6112 5858 95.84% $8,092

October 368 6893 6617 96.00% $8,793

November 371 6561 6273 95.61% $9,176

December 367 6451 6108 94.68% $10,928

January 368 6393 5955 93.15% $13,955

February 364 6154 5663 92.02% $15,643

March 367 7235 6868 94.93% $11,693

April 370 5445 5172 94.99% $8,698

May 369 6938 6620 95.42% $10,131

June 367 6881 6549 95.18% $10,578

Total 3709 65063 61683 94.81% $107,687

Attendance (05-06)

Month Enrollment and Average Daily Attendance 05-06

Enrollment Possible Earned Percent Lost

ADA ADA of ADA Revenue

September 334 5678 5437 95.76% $7,266

October 342 6367 6081 95.51% $8,623

November 334 5916 5636 95.27% $8,442

December 331 5864 5418 92.39% $14,210

January 343 5861 5531 94.37% $9,950

February 332 5564 5273 94.8% $9,271

March 330 6566 6194 94.33% $11,216

April 335 4888 4559 93.27% $9,919

May 333 6289 5869 93.32% $12,663

June 336 6302 5905 93.70% $11,970

Total 3350 59295 55903 94.28% $108,069
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Attendance:
Over the past two years enrollment has increased at Rosa Parks.  Our goal has been 
95% attendance, which we met or exceeded 5 months during 06-07.  This was an 
improvement over 05-06.  We reminded parents in our weekly phone message that 
school attendance was important and we called individual families when we began 
to notice excessive absences.  We sent letters home to families when the child 
reached 10 absences, and followed up with a phone call or parent conference.  Our 
ULSS Team monitors attendance at our weekly meetings and the students that had 
attendance issues were assigned a case manager, who reached out to the family to 
provided support regarding health or transportation issues.

Suspensions:
Suspensions were at an all time high during 06-07.  Four students were suspended a 
total of 36 times.  This indicates a need to evaluate appropriateness of placement for 
certain students or a need for Behavior Intervention Training.

Suspension Data:  06-07 -58 total Suspensions which totaled 77.5 days
        05-06 -27 total Suspensions which totaled 48.5 days

Finally, with the deeper implementation of Michelle Borba’s “Virtues of Moral 
Intelligence” we are proud to recognize that the number of Office Referrals and 
student altercations have shown a decline of 27% from 05-06 to 06-07.  Students are 
using verbal cues and commands to address their issues with each other and they 
participate in a month long study of each virtue that culminates with an assembly at 
which the students role play and sing songs that relate to the virtue.  
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THOUSAND OAKS ELEMENTARY SCHOOL 
Conclusions/analysis of Student Performance Data

General performance analysis:

In this section of our plan we do a detail analysis of school performance data from a variety of 
sources, such as the STAR program, the Mathematics Assessment Collaborative, local reading 
assessments, and student attendance reports.  We measure how well we met the goals we set in 
the previous year’s school site plan and, in order to meet the needs of our students, we attempt to 
identify areas of our academic program that can be improved on.

Demographics
Thousands Oaks has a diverse student 
population.  The chart on the right shows 
the ethnic breakdown of the population:

The No Child Left Behind legislation 
identifies the significant ethnic 
populations at Thousand Oaks as the 
Hispanic/Latino, African American, and 
White.  The largest ethnic group is the 
Hispanic/Latino population, which 
makes up 34.7% of the student 
population.

Another significant demographic group is our English Language Learners (ELL).  29.3% of the 
students have been identified as ELL.  Among our students who are learning English a total of 14 
different languages are spoken.  A majority (approximately 79%) of the students who are learning 
English are native Spanish speakers.  Around 80 of our English Language Learners who are 
native Spanish speakers participate in our Bilingual Program, which serves students in 
Kindergarten through 3rd grades.

Beyond having significant ethnic and ELL population, the school has large number of students 
who have been identified as being Socioeconomic Disadvantaged.  Over half (51.3%) of the 
children participate in the Free and Reduced School Lunch program.

Outcome Performance Data
The two primary indexes that are used to measure the academic progress are the Academic 
Performance Index (API) and the Academic Yearly Progress (AYP).  For both the API and the 
AYP the results from the annual statewide assessment program known as the STAR program, 
which stands for Standardized Testing and Reporting program.  The STAR-testing program is 
made up of two parts an “off the shelf” norm-referenced test called the CAT6 and a California 
Standards Test (CST), which is directly aligned with the grade level standards.  A greater 
emphasis is placed on the California Standards Test vs. the CAT6 in the calculation of the API.  
The California Standards Test enables schools to measure how well they are addressing the 
curriculum standards.

According to the California Department of Education’s website the, “The Academic Performance 
Index (API) is the cornerstone of California's Public Schools Accountability Act of 1999 (PSAA). 
The purpose of the API is to measure the academic performance and growth of schools. It is a 
numeric index (or scale) that ranges from a low of 200 to a high of 1000. A school's score on the 
API is an indicator of a school's performance level. The statewide API performance target for all 
schools is 800.”

ETHNIC BREAKDOWN

ETHNICITY

PERCENTAGE OF 
STUDENT 
POPULATION

American Indian/Alaskan Native .2%
Asian 4%
Pacific Islander 0.0%
Filipino .7%
Hispanic/Latino 34.7%
African American 18.1%
White 26.3%
Other/Declined to State 16.0%
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Thousand Oaks has shown steady improvement in state-required standardized tests for the past 9 
years, with the exception of 2005, when the Academic Point Index had a slight 9-point drop from 
769 in 2004 to 760 in 2005.  According to the chart below the only other break in Thousand 
Oaks’ continuous improvement occurred in 2006 when scores were nullified because of testing
irregularities.

THOUSAND OAKS API RESULTS
1999 2000 2001 2002 2003 2004 2005 2006 2007

Thousand 
Oaks 586 626 638 656 729 769 760 * 776

Overall Thousand Oaks has enjoyed a 190-point or 32% increase in the API since its inception in 
1999

Again, the other way a school’s progress in the STAR program is measured is with the AYP, 
which stands for Academic Yearly Progress.  According to the California Department of 
Education’s website the AYP is the “. . . statewide accountability system mandated by the No 
Child Left Behind Act of 2001 which requires each state to ensure that all schools and districts 
make Adequate Yearly Progress.  As part of the AYP schools must demonstrate the number of 
students who participated in the test is adequate also that an adequate percentage of students from 
each of a school’s significant subgroups demonstrates that they are performing at grade level, 
which is a Proficient and/or Advance score on the STAR program.  The following chart shows 
that Thousand Oaks met the requirements in both the percentage of students participating in the 
test and the percentage of students demonstrating grade-level proficiency for the school as a 
whole and for all of our significant subgroups as well.

Met 2007 AYP Criteria
Participation Rate Percent Proficient

GROUPS
English-
Language Arts Mathematics

English-
Language Arts Mathematics

Schoolwide
Yes Yes Yes Yes

African American 
or Black (not of 
Hispanic origin)

Yes Yes Yes Yes

Hispanic or Latino
Yes Yes Yes Yes

White (not of 
Hispanic origin) Yes Yes Yes Yes

Socioeconomically 
Disadvantaged Yes Yes Yes Yes

English Learners
Yes Yes Yes Yes
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MATH AYP

Unfortunately, though we’ve met academic targets across the board, this year like all of the 
previous years since we’ve been tracking academic performance, when we disaggregate the 
percentage of students who scored Proficient or above, we continue to see that in the area of 
English Language Arts (ELA) some of our important subgroups made the target of 24.4% by a 
very slim margin.  Also disconcerting is the tremendous gap between the percentages of our 
White students scoring at proficient or advance vs. any of the other subgroups.

Like the results in ELA the performance gap between our White students and the other significant 
subgroups was still great.

The same performance gap we see with English Language Arts exists with the math scores.  The 
next graph shows the performance gap for the last 5 years.

QuickTime™ and a
TIFF (Uncompressed) decompressor

are needed to see this picture.

ENGLISH LANGUAGE ARTS AYP
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Also as we can see from the following chart when we disaggregated the data by grade level we 
see that the 3rd grade level had the lowest percentage of students who scored at grade level.  A 
total of 35.1% percent of the third graders scored proficient or advance on the ELA CSTs.

Looking at the grade level breakdown on the Math CSTs, shows that overall the 4th grade had the 
lowest percentage of students who scored at grade level.  A total of 42.5% of the students scored 
at proficient or advance in the Math CSTs.

CST ELA 2007

FBB BB B P A Total

Count 12 14 17 17 18 78
2nd Grade

% within SY 2007 15.4% 17.9% 21.8% 21.8% 23.1% 100.0%

Count 11 14 23 16 10 74
3rd Grade

% within SY 2007 14.9% 18.9% 31.1% 21.6% 13.5% 100.0%

Count 5 6 23 19 19 72
4th Grade

% within SY 2007 6.9% 8.3% 31.9% 26.4% 26.4% 100.0%

Count 5 10 14 21 22 72

SY 
2007

5th Grade
% within SY 2007 6.9% 13.9% 19.4% 29.2% 30.6% 100.0%

Count 33 44 77 73 69 296
Total

% within SY 2007 11.1% 14.9% 26.0% 24.7% 23.3% 100.0%

CST Math 2007

FBB BB B P A Total

Count 4 6 17 18 32 77
2nd Grade

% within SY 2007 5.2% 7.8% 22.1% 23.4% 41.6% 100.0%

Count 5 12 16 18 23 74
3rd Grade

% within SY 2007 6.8% 16.2% 21.6% 24.3% 31.1% 100.0%

Count 2 12 26 13 19 72
4th Grade

% within SY 2007 2.8% 16.7% 36.1% 18.1% 26.4% 100.0%

Count 5 10 18 23 16 72

SY
2007

5th Grade
% within SY 2007 6.9% 13.9% 25.0% 31.9% 22.2% 100.0%

Count 16 40 77 72 90 295
Total

% within SY 2007 5.4% 13.6% 26.1% 24.4% 30.5% 100.0%
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This year we were also able to look at the historic performance of both the fifth and fourth grade 
cohorts.  The following chart shows that the fifth grade cohort’s continuous progress on the ELA 
portion of the CST was interrupted last year when 14.77% fewer fifth graders scored either 
proficient or advance.

Like the class before them the chart below shows that the fourth grade class made continuous 
improvement on the ELA CSTs from 2nd through 4th grade.

5th GRADE PERFORMANCE HISTORY ON CST ELA

4th GRADE PERFORMANCE HISTORY ON CST ELA
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As for math the data showed that the 5th grade cohort performance was generally higher in math, 
but the trend was up and down from year to year.  While the trend of the number of students who 
scored proficient or advance in the area of math from the 4th grade cohort has consistently been 
on a downward trend.

In last year’s data analysis we looked at the subtests, which are the specific areas that are tested in 
each of the grade levels.  A student’s combined score in all of the subtests makeup her overall 
score. The data from the subtests give us the ability to identify academic areas our students are 
struggling in general.  We can then use this information to zero-in our efforts and improve our 
academic program.  This year we improved this analysis piece by creating the following chart of 
our top 10 lowest performing subtest.  The chart takes the data from each of the grade levels and 
the test each grade level takes and sorts the subtest that had the greatest percentage of students 
who didn’t score at grade level to the subtest that had the lowest percentage of students who 
didn’t score at grade level.

GREATEST PERCENTAGE OF STUDENTS NOT SCORING AT GRADE LEVEL

RANKING

PERCENT 
NOT 
PROFICIENT GRADE SUBTEST

1 57.7% 2nd Writing Strategies
2 56.9% 4th Decimals/Fractions/Negative Numbers
3 55.4% 3rd Word Analysis/Vocabulary Proficiency
4 52.8% 4th Operations/Factoring
5 52.7% 3rd Reading Comprehension
6 52.6% 2nd Word Analysis/Vocabulary Proficiency
7 51.4% 4th Measurement/Geometry
8 48.6% 3rd Literacy Response/Analysis
9 48.6% 3rd Writing Strategies
10 48.6% 3rd Add/Subtr/Multi/Division

When the data is sorted in this manner we can easily identify the greatest need by a specific 
academic area and grade level.  Looking at the top 10 areas of greatest need, we see that the 3rd

grade level made up 50% of our lowest scoring subtests.  

5th GRADE PERFORMANCE HISTORY 
ON THE MATH CSTs

4h GRADE PERFORMANCE HISTORY 
ON THE MATH CSTs
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Attendance
A major contributing factor to a student’s academic success is regular school attendance.  Last 
year the attendance rate at Thousand Oaks was 95.37%, which was above the district average of 
92.42%.  The 95.37% attendance rate was also a .15% improvement over our previous year’s 
attendance rate of 95.22%.

Suspension
Because days missed in school have a significant impact on a child’s academic performance, 
another important piece of data was the number of days missed because suspensions as a result of 
a disciplinary action.

In the 2006-2007 school year there were 25 incidences of suspensions for a total of 49.5 lost 
academic days.  The days lost to suspension total less than 1% percent of student academic days.  
Of the total number of suspension incidences our African American students accounted for a total 
of 76%, which is disproportionate to the percentage of the overall school population of which the 
African American population only accounts for 18.1%.
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WASHINGTON ELEMENTARY SCHOOL

Conclusions from Data Analaysis - 2007

SECTION I:  OVERVIEW

NCLB AYP EXPECTATIONS
In 2006-2007, Washington met the required AYP percentages for every group and sub-group of students, even 
though school’s API score declined. Meeting the NCLB AYP requirement is significant, for it demonstrates 
progress in the school’s efforts to move out of “Program Improvement” status.  

SUSPENSIONS
Suspensions from the last school have tripled from the previous year.   Sub-group data shows that African 
American students are suspended more and have the lowest overall scores.  This is a problem that our school 
Intervention Team, COS Team, and Safety Committee must address.  Most student infractions have been dealt 
with through student service activities or in-house suspensions. Although it is still Washington’s mission to keep 
students in school, students are suspended when their behavior impacts safety for themselves or others.  
   
WASHINGTON PARENT SURVEY RESULTS-Spring 2007
Looking at the survey results from a racial perspective, the Family Resources Coordinator rated as a high need 
with Latino and African American families.  Latino and Asian families rated Mental Health support much lower 
than the African American families.  All families rate P.E. and Sports programs highly.  White, Multi-Ethnic, and 
Asian families rated MOCHA Art within their top three choices.  Latino families rated the Tutor Coordinator as a 
second highest priority, the highest choice of any other family group.

Strong Programs/Positive Impact:  After School Programs rated especially strong with African American/Latino 
parents.  All families like the programs that support safety and enrichment.  African American families appreciate 
the teacher work with Collaborative Action for Racial Equity.
Areas Needing Improvement:  Some comments from white families request more teaching of European content.  
White families also did not rate after-school programs as good or helpful as other parent groups.  In all surveys 
there are a few requests for more supervision and safety procedures.  Many surveys comment on the high quality 
of teacher expertise and good enrichment programs.  

    WASHINGTON API HISTORY
Although the state assesses growth by comparing 2006 to 2007, it is much more informative to review API scores 
over a multi-year period.  The chart below provides a long-range perspective.

API SCORES (California State Testing) from 1999-2007

Washington students have made progress since 1999 with an improvement of overall API scores by 46 points 
from 1999 to 2007.   Major growth occurred in 2005 (31 points).  This was the year Washington converted its’ 
SDC class into a Learning Center model to serve all students.  All-student scores declined in 2007 by 41 API 
points.  In addition to reviewing the school wide API scores, it is important to examine the progress of identified 
subgroups.  Every disaggregated 2007 API score reported by the state is listed below, but it should be noted that 
not every group is large enough at each site to receive a Growth API score.  While the state is assessing progress 
based only on the last year, it is important to examine growth over a longer period of time, so previous Growth 
API scores are included to note the improvement that has been demonstrated over time. 

Ethnicity Counts:  An on-going pattern noted in API scores and all STAR testing results is that African 
American and Latino students consistently score lower than do White/Non Hispanic students.  The number of 

1999 2000 2001 2002 2003 2004 2005 2006 2007

All Students 674 689 692 714 729 721 752 761      
   
720    
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African American, Latino, White, and Asian students were too low to receive API results for 2007.   Even though 
African American student scores have increased 91 points more than White students, there is still an API point 
difference of 208 points.  The pattern of low scores for these subgroups is taken very seriously and Washington 
puts forth great efforts to address this discrepancy.

API Scores by Sub-Groups (California State Testing) from 2001-2007
2001 2002 2004 2005 2006 2007 Increase 2001-

2007
African American 554 638 642 673 663 ** +109

White 853 862 888 ** 871 ** + 18

Socio-Economically 
Deprived

611 666 653 697 694 639 +29

Hispanic/Latino ** 685 688 ** ** ** +3 (03-04)

English Learner
** ** ** ** ** 674 No Comparison

** Not Numerically Significant

       

Annual Measurable Achievement Objectives (AMAO) for English Learners (EL) -2006-07 School Year
AMAOs 1 and 2 are based on the CA English Language Development Test (CELDT).
AMAO 3 is based on meeting the EL subgroup participation and proficiency levels specified by US Department 
of Education’s AYP goals.

This AMAO Table indicates that Washington EL students attained achievement levels that exceeded state and 
federal requirements, but that Washington was below the district average in each AMAO..

         
2006-2007 
AMAO 1:

Making Annual 
Progress on CELDT

2006-2007
AMAO 2:  

Attaining English 
Proficiency on 

CELDT

2006-2007 
AMAO 3:  

EL Subgroup Met 
AYP Goals for English 

on CST

2006-2007 
AMAO 3:  

EL Subgroup Met 
AYP Goals for 
Math on CST

Percent met
AMAO 1

(Target: 48.7%)

Percent met
AMAO 2

(Target: 27.2%)

Percent met
AMAO 3

(Target: 23%)

Percent met
AMAO 3

(Target: 23.7%)

Washington 51.5% (n=66) 33.3% (n=17) 23.7% (n=14) 33.9% (n=20)

Districtwide 57.9% (n=519) 43.8% (n=213) 25.6% (n=231) 35.9% (n=323)

SECTION II: PROGRESS TOWARD MEETING GOALS

GOAL 1:  Increase the academic achievement of all students through effective instruction and a 
challenging and engaging curriculum 

Goal 1-A: 100% of students will demonstrate at least a full year’s growth in Reading and Writing each 
year, and the number of students performing at a proficient level or higher will increase. 
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CST by Grade Level-2007:  Overall, Basic students comprise the largest number, 33.9% in Washington’s 
scoring population.  Many of these students score close to the proficient level, and attention must be focused on 
their academic improvement.  Below and Far Below Basic students comprise 27% and 39% are Proficient or 
Advanced.

      

Reading Spring 2007 Report Card Results by 2007 CST ELA Average Proficiency Level
Free and Reduced Lunch (Literacy)
There are far fewer proficient Free and Reduced Lunch students than Full-pay students.  For example, in 2005, 
50% of Full-paying were proficient, while only 9% Free and Reduced students were proficient.  Both improved in 
2006:  69% for Full pay and 33% for Free and Reduced.   

In 2007, 60% Full-pay students were proficient, while only 22% Free and reduced students were proficient.  The 
gap between the groups remains great, even though the overall trend is for both groups (if 04-05 scores are 
compared to 06-07) to increase proficiency rates. 

English Learner Scores English Only Scores were higher in 2006, but declined in 2007, although last school 
years’ scores are higher than years 2004 and 2005.  Fluent Speaker scores were also lower in 2007 by 10% 
percentile points.  Redesignated Students are achieving at a high level, but Language Learner scores were low. 
Because EL scores were lower last school year, teaching strategies based on current data must target specific 
students and emphasize best practices for English Learner students.  

Far Below Basic and Below Basic Students-2005 to 2007
Overall, 9 student’s scores dropped, and 23 students’ scores showed gains.  
Comparing 4th and 5th grade scores from the 2005 test to the 2007 test, most have shown improvement; but only 3 
of these 32 students have become proficient.  9 students moved from below basic to basic.  
The practice at Washington School has been to strongly support Far Below and Below Basic students.  This has 
shown to be successful; but these students are still not reaching proficiency.  Each student’s progress must be 
continually assessed and specific teaching techniques implemented for these students to achieve a higher success 
rate.  

5th Grade Cohort Scores by Ethnicity
More students scored higher in 2007 
than in 2005.  However, most student 
scores did not move to proficiency.  

4th Grade Cohort Scores by Ethnicity.  
Most student scores (31/35) increased 
from 3rd to 4th grade.  Twelve students 
moved from below proficient to 
Proficient.  Thirteen more students 
improved their scores, but are still not 
proficient.  Four student scores were 
lower.  

5th Grade 
Cohort
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Goal 1-B: 100% of students will demonstrate at least a full year’s growth in mathematics each year, and 
the number of students performing at a proficient level or higher will increase.

Comparison of Language Arts and Math CST Scores:
More students score Proficient in Math than in Language Arts.  46% were advanced or proficient. 27% scored 
Basic and 27% were below or Far Below Basic

5th Grade Cohort by Ethnicity-2005 to 2007- Overall scores in math declined in 2007.  Because most of the 
categories represent     only 4-11 students, these statistics cannot indicate serious analysis.  But, the declining 
scoring pattern is a common trend.  The category of English-Only has a significant number of students (24), and 
these students steadily declined over the 4 years. Summary:   13 out of 35 students scored higher in 2007 than in 
2005- Only 37% of these students showed progress.  The math program, math teaching, and increase in teaching 
time need to be targeted areas for improvement.
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Cohort Scores for English Learners: The category of English Only has a significant number of students (24), 
and these students steadily declined over the 4 years

Far Below Basic and Below Basic Students-Math-Sixteen student scores increased in 2007, but these students 
did not meet proficiency.  

Description:
BUSD Figure 4 presents the distribution of 3rd – 5th grade 
students’ scores on the MAC/Noyce tests in relation to 
their 2007 CST Math scores.

This scatter plot demonstrates that Noyce performance 
and CST Math performances are somewhat related.  The 
relationship fit better on a curve, so a quadratic regression 
was used, and indicates a positive correlation of .68.   For 
example, in general, when students scored high on the 
MAC, they also scored high on the CST.  The 
unexplained aspects of the relationship may be interpreted 
as indicating MAC tests tap into some math skills that are 
not covered by CST.

The ethnicity of students is also noted by differing 
symbols.

The MAC cut scores for Proficiency in SY 2007 were:
3rd - 19
4th – 19
5th – 20
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Math Scores on MAC and CST by Ethnicity for all students.
This test reflects student ability to solve problems and write the solutions explaining how the problems were 
solved.  Washington students scored lower on the MAC test than on the math CST.  They need more practice and 
expertise in solving and writing math solutions. The lower left quadrant indicates that a high number of 
Washington students do not test proficient in math.
   

Goal 1-C: Every teacher will implement effective instructional practices in focus and motivation, direct 
teaching, guided practice, assessment and reflection, such as those in the GLAD model.
Weekly, every Washington teacher collaborated and planned GLAD curriculum and specific strategies for student 
success.  They assessed student data and shared best teaching practices.  Teachers observed each other’s lessons 
in grade level teams.  The Collaborative Active Research for Equity Team (CARE) guided staff in development 
and implementation of best practices for African American and Latino Students.  Twice a year teachers met in 
cross-grade level teams, devised CARE/GLAD/Standards’ lessons, and assessed these lessons based on target 
student progress. The teachers observed each others’ lessons, and then coached each other on strategies and 
curriculum.  The lessons and reflections were collected and constitute active teaching data for Washington.

Goal 1-D: Every 4th-8th grader will have a science curriculum based on grade level standards and linked to 
the School Lunch Initiative and the school garden and kitchen.
Science Curriculum is standards’ based and linked to the School Lunch Initiative and the school garden and 
cooking classes.  CST Science Scores indicate 26% proficiency for 5th graders. 
   
Goal 1-E: Visual and performing arts will be integrated in the curriculum.   
Art, Music, and Movement classes are integrated in all classrooms.  

GOAL 2: Implement interventions that address barriers to student learning in order to meet the needs of 
the whole child.

2-A: The staff will develop an assessment wall to monitor the progress of every student and an individual 
plan for every student working one year or more below grade level.
A Reading Assessment wall was developed by teachers and is used to discuss students and groups of students for 
intervention purposes.   

2-B: The school will implement effective Student Success Teams, coordinate learning support resources to 
strengthen interventions, and collaborate with families in developing strategies to address student needs.  
We have held 82 SST’s with appropriate staff and family members to address student, family and school needs. 
We have had three 504 meetings. The Coordination of Services (COS) Team received over 75 referrals from 

Proficient-CST
Not Proficient-
Noyce

Not proficient in 
either test

Proficient in 
Noyce, not 
Proficient in 
CST

Proficiency in both tests.
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teachers, staff and families for services/support.  In order of frequency, we were asked and 85% of the time we 
able to refer for on-site or off-site services/support when appropriate for:  arranging SST’s, tutors, literacy 
support, behavioral support, Mental Health Counseling, After school Program, Special Ed referrals, Health 
insurance and health care issues.
Staff development was provided on the Coordination of Services Team referral process (with new daytime and 
afterschool staff), attendance procedures, COS updates and ways to further integrate support staff into school 
culture and classrooms. Representatives of the COS Team (Principal, Family Resource Coordinator, and Learning 
Center teachers) and the Reading Support Teacher meet weekly with two grade levels at a time to discuss student 
progress and needs; and add or adjust services. 

2 –C:  The school will implement Universal Learning Support Services with collaborative teaching to 
include Special Education students more fully in the regular education program.
For a second school year, Washington implemented a Learning Center model.  The  SDC teacher and Resource 
Teacher partnered to work with 21 Special Education students and 28 General  Education students. Our Learning 
Center teachers are members of Washington’s Coordinated Services Team and collaborate with teachers in 
weekly grade-level meetings. The number of Special Education assessments has decreased by more than half from 
the previous school year.   

2-D and E:  Student attendance will increase to 96%.  The number of tardies will be significantly reduced 
each year over the next three years.
Attendance letters were sent to families at the beginning of the month starting in October.  We have held 20 
SART meetings and referred 4 families to the District’s new SARB process.  We have sent home 37 first letters, 
32 second letters and about 20 third letters.  (89 letters sent, 15 SART meetings, and 4 SARB meetings. We will 
continue with this plan next year and refine it for greater success.  Classroom teachers have also created their own 
individual incentive plans.

Goal 2-F:  The number of incidents of classroom referrals and suspendable offenses will be significantly 
reduced each year over the next three years.
2006-07 was the first year for Washington to use a new format for referrals, documentation, and entering data in 
the SWIS analysis computer program.  Although there were more suspensions than the previous year, there were 
also many more behavior plans developed with COS Team, teachers, and parents.  

2-G: The school will educate students about nutrition and health and provide a well-balanced breakfast to 
all students as well as opportunities for physical activity to improve student health and well-being.
All students participated in gardening, cooking, and P.E classes. In addition, all lower grade students participated 
in Movement and Swimming Classes. All teachers include nutrition discussions with students. Plans are to 
implement the Universal Breakfast Program in the fall. All staff emphasized the importance of bringing healthy 
food to school.  We also monitor students and have them eat healthy items in their lunches before eating cookies 
or chips.  If students bring unhealthy items from home, we talk to the child (and sometimes parents) to let them 
know that we expect them to bring healthy food for their main meals.  Staff complement students on good choices 
for the items they bring and for the order in which food is eaten. Teachers eat lunch with students for the first 10 
minutes.   A bonus this year is the healthy food being cooked and brought to our school for hot lunches.  Students 
are eating more vegetables and fruit than ever before; and because we do not allow students to share unhealthy 
food from home, students are filling up on a main meal containing only healthy main dish, vegetables, and fruit.  
Now, all students in all grades are recycling their paper and tin refuse. 

2-H:  After and/or before school supports will be provided for students to help them succeed in the 
classroom.  
2006-2007 was the second full year of the Berkeley LEARNS After School Program.  It was a very successful 
year with 130 students.  The program included homework time and enrichment classes for all students.  Parents 
and Teachers rated the program as a highly successful addition.  The EDC program students were provided with 
enrichment classes which were paid for by the Berkeley LEARNS program.  The two programs are now more in 
alignment than in previous years.  

GOAL 3:  Establish and maintain the culture and governance necessary to support an environment 
conducive to learning.
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3-A: The School Governance Council and the Leadership Team will develop and monitor a Site Plan that 
involves all segments of the school community in focused efforts to improve student achievement.
Washington focused on equitable parent participation.  Classroom teachers requested more parent participation 
and School Governance reflected a balance of ethnic participants.

3-B: The School Governance Council and the Leadership Team will become familiar with site budgets and 
finances and use all available resources to address the needs of the students. 
Both teams understood the budgets and finances.  Funding is always limited so staff as a whole decided on 
student needs, and wrote grants for additional resources for students.  We will continue this practice next school 
year and involve parents in the process.  

3-C:  The School Governance Council and the staff will increase the use of data and the ability to diagnose 
and analyze the needs of students and the school. 
Governance analyzed student test data and parent survey responses to determine next year’s plans.  Leadership 
Team analyzed formal and informal test data to determine next-step teaching and best teaching strategies.  
Washington teachers met weekly to assess student progress and observed each other and teachers from other 
schools to assess effective teaching strategies.  

            3-D:  The demographics of parent participation will mirror the demographics of the student population. 
Teachers worked in grade level teams to increase efforts for parent participation.  The PTA increased participation 
and focused on inclusion of the African American Unity group and Fuerza Latina.  The new group, Fuerza Latina, 
was established.  The School District supported our efforts by hiring two new leaders to help schools design and 
increase parent participation. 
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Willard Middle School
Conclusions/analysis of Student Performance Data

Willard Middle School’s 2007-2008 Site Governance Committee met on October 17, November 
7, And December 12, to review the school site plan and to analyze the CST test data for the past
three years, district assessments, attendance, and disciplinary records.  Based on our findings, 
programs, and practices are being put in place to address gaps in our services to our student 
population.

This summary relies on the following sources of information:

•   Last year’s (2006-07) Willard Middle School Site Plan

• Three-year trend report on how Willard’s students are performing on the English 
language arts (ELA) and mathematics sections of the California Standards Test (CST).

• Two-year trend data on average daily attendance for Willard students. 

• Information on suspensions of Willard students in 2005-06. 

Although the CST ELA/math results we have give us access to the change in average scale 
scores. We now realize that it is inappropriate to use scale scores across grade levels, and that the 
percentage of students whose scores place them in the proficient or advanced category is the only 
measure that permits us to examine whole-school and cross-grade comparisons over time. Thus, 
we looked at the percentage of Willard students whose scores placed them in the “proficient” or 
“advanced” categories on the CST ELA/math (grades 6-8) and CST writing tests (7th grade only). 

Willard school staff and parents identified goals for the 2005-06 school year. Each goal had a 
number of specific actions targeted to achieving the specific goal. The goals were:

Goal 1:  Increase the academic achievement of all students through effective 
instruction and a challenging and engaging curriculum

 100% of students will show improvement in mathematics.  
 100% of students will show improvement in reading and writing.  
 Every 4th-8th grader will have a science curriculum based on grade 

level standards and linked to the School Lunch Initiative and the 
school garden and kitchen.

Overall, Willard showed a 51 point increase in our Academic Performance Index (API) from 670
in 2006 to 721 in 2007.  All of our three significant subgroups showed an overall point growth. 
Our African American population showed a 68 point growth from 515 in 2006 to 583 in 2007; 
our economically disadvantaged population showed an 80 point growth from 557 in 2006 to 637
in 2007; and our Caucasian population showed a 7 point growth from 889 in 2006 to 896 in 
2007.

In considering this goal, we looked at the percentage of students scoring proficient or advanced 
in each of our three grades over the last 3 years on the California Standards Test.
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In terms of the mathematics aspect of goal 1:

     6th grade Math CST               7th grade Math CST              8th grade Math CST  

To respond to the lack of growth, a number of interventions and remedies have been 
implemented.  

* Previous years’ CST test scores showed that students in Algebra 1A scored very low on the 
general math CST.  In response to this, Willard decided to no longer offer this class to its 8th

grade students.  These students were placed in full-year Algebra classes.   At the same time, class 
size in all regular 8th grade Algebra classes have reduced to a ratio of 20 to 1 in an effort to allow 
for more student/teacher contact.  The drop in the percentage of students scoring proficient or 
advanced by 8% may be attributed to the fact that all students in the 8th grade now take the 
Algebra CST test, and some no longer take the general math portion of the CST.

Willard in partnership with students from Berkeley High School and UC Berkeley has instituted 
Mathworks, an after school program that allows students to drop-in and work with tutors from 
BHS and UCB.  All three grade levels have teacher supervisors and tutors there to assist 
students.

Any 8th grader who is deficient in math credits from 7th grade was also enrolled in a zero period 
10 week math intervention class intended to provide instruction and practice in math skills.

Willard continues to have a large disparity between the scores of Whites and those of African 
American and Latino students.  The rate of growth for the latter groups is not the same as with 
the others.  Greater attention needs to focus on closing this gap.  A review of present programs 
designed to address this disparity needs to occur.

Percent at or 

above Proficient

04/05 – 31%

05/06 – 32%

06/07 – 24%*

Percent at or 

above Proficient

04/05 – 36%

05/06 – 37%

06/07 – 39%

Percent at or 

above Proficient

04/05 – 31%

05/06 – 28%

06/07 – 36%
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% Proficient or Above Math Grades 6

6th Grade 2005 2006 2007

African American Students 3% 6% 9%

Caucasian Students 68% 57% 76%

Latino Students 13% 13% 17%

Economically Disadvantaged 
Students

9% 16% 14%

% Proficient or Above Math Grades 7

7th Grade 2005 2006 2007

African American Students 10% 10% 17%

Caucasian Students 76% 76% 63%

Latino Students 44% 30% 23%

Economically Disadvantaged 
Students

18% 13% 28%

% Proficient or Above Math Grades 8

8th Grade 2005 2006 2007

African American Students 8% 0% 5%

Caucasian Students 42% 46% 45%

Latino Students *** *** 19%

Economically Disadvantaged 
Students

19% 13% 09%

*** Too few students from this group tested to represent a sample

Summary: The data reviewed suggests that Willard students overall did not make as much 
progress on standardized assessments in math as anticipated, and substantial differences in 
performance by student race/ethnicity, and socio-economic status exist.  Although gains were 
made among economically disadvantaged and African American students in 7th grade, growth in
6th grade was less than desired.  It is difficult to draw conclusions among our 8th grade students 
since a change occurred between the 2006 test and 2007 test whereby all 8th graders took the 
CST Algebra test.  However, the percentages of students scoring proficient or above in 8th grade 
are far below those of same demographic groups at the 6th and 7th grade levels.  Clearly, these 
low percentages necessitate Algebra as major focus area for Willard Middle School.
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Math remains a focus for Willard.  Teachers are attending professional development through the 
First In Math Consortium, a grant awarded to BUSD for all three middle schools.  7th grade 
targeted students are placed into a math back-up class in place of an elective.  Students are 
encouraged to attend the weekly Mathworks program, and intervention classes outside the 
regular school day will commence second semester.

In terms of the reading and writing aspect of goal 1:

6th grade 7th grade 8th grade

To respond to the lack of growth between 2005 and 2006, some interventions and remedies were  
implemented and growth occurred across the 6th and 8th grades.  The district dedicated a writing 
coach to each middle school who works with the other writing coaches to make 
recommendations to school sites on how to improve language arts at the schools particularly in 
the area of writing.  Any 8th grader who was deficient in language arts credits from 7th grade was 
also enrolled in a zero period 10 week intervention class intended to provide them instruction 
and practice in language arts and writing skills.  The school maintains five sections of reading for 
students who are more than 2 years below grade level in reading.  Three of these sections utilize 
the Read 180 program to address the needs of students.  An assessment wall has been developed 
to tract those students who are far below basic and below basic on ELA assessments, and to 
determine the best interventions for them.   Willard continued to utilize the writing coaches for 
our 8th grade students, and the Willard Youth Support Program whereby 98 students were 
matched-up with one-on-one mentors from UC Berkeley.  

There continues to be a large disparity between the scores of Whites and those of African 
American, Latino, and economically disadvantaged students.  African American students in 6th

and 8th grade showed more that a 10% increase in the numbers of students scoring proficient or 
advanced, and although 7th grade also showed a growth for the same group, it was only a 5% 
increase.  Economically disadvantaged students showed growth in all three grades with a 6% in 
6th grade, a 13% increase in 7th grade, and a 20% increase in 8th grade.  With focused attention on 
the underperforming groups, Willard should continue to close the gap in English Language Arts.

Percent at or 

above Proficient

04/05 – 40%

05/06 – 35%

06/07 – 46%

Percent at or 

above Proficient

04/05 – 41%

05/06 – 42%

06/07 – 44%

Percent at or 

above Proficient

04/05 – 37%

05/06 – 33%

06/07 – 47%
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% Proficient or Above ELA Grades 6

6th Grade 2005 2006 2007

African American Students 8% 11% 24%

Caucasian Students 79% 77% 88%

Latino Students 17% 17% 28%

Economically Disadvantaged 
Students

17% 20% 26%

% Proficient or Above Math Grades 7

7th Grade 2005 2006 2007

African American Students 11% 13% 18%

Caucasian Students 83% 82% 81%

Latino Students 56% 35% 14%

Economically Disadvantaged 
Students

22% 17% 30%

% Proficient or Above Math Grades 8

8th Grade 2005 2006 2007

African American Students 15% 7% 21%

Caucasian Students 73% 77% 83%

Latino Students 27% 35% 35%

Economically Disadvantaged 
Students

17% 9% 29%

Summary: The data reviewed suggests that Willard students overall made progress in the area of 
English Language Arts toward narrowing the achievement gap between Caucasian students and 
African American, Latino, and economically disadvantaged students.  However, the gap is still 
substantial and programs and efforts need to be made to address the disparity.

We realize that, especially when dealing with small subgroups (students disaggregated by 
race/ethnicity), apparently large differences in percentages can be the result of one or two 
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students’ performance. Willard will attempt to translate the percentages we use when talking 
about goals or results into numbers of children (for example, raising the percentage of African 
American students in grade 6 who are at least proficient by 5 percent means moving 3 more 
children into the proficient or advanced categories) both helps us not to be too discouraged by 
the gap in achievement, and to think concretely about the goals we set and how we might achieve 
them.

Another way to interpret data is to look at the same group of students over time.  This is referred 
to as cohort analysis.  When looking at the 3 years of data for the class of 2007, 2008, and 2009
it is apparent that Willard Middle School is not making adequate progress, nor are we meeting 
goals set out by the federal government on standardized tests in math.  Willard Middle School 
did meet all federal goals in the area of language arts for all three grades.   

Cohort Data CST 2005 CST 2006 CST 2007

Class of 2007
(116)

ELA

50.50% 
proficient or 

advanced

50.00% 
proficient or 

advanced

51.82% 
proficient or 

advanced

Class of 2007 
(116) 

Math

43.33% 
proficient or 

advanced

51.58% 
proficient or 

advanced

27.27% 
proficient or 
advanced*

Class of 2008
(116)

ELA

36.27% 
proficient or 

advanced

36.36% 
proficient of 

advanced

46.55% 
proficient or 

advanced

Class of 2008

(116)

Math

42.16% 
proficient or 

advanced

33.64% 
proficient or 

advanced

41.74% 
Proficient or 

advanced

Class of 2009
(115)

ELA

58.33% 
proficient or 

advanced

43.69% 
proficient or 

advanced

45.54% 
proficient or 

advanced

Class of 2009
(115)

Math

47.9%   
proficient or 

advanced

45.6%   
proficient or 

advanced

36.6%   
proficient or 

advanced

* Denotes the first year that all students took the CST Algebra test

The table above shows that insufficient progress is occurring in math and that nominal progress 
is happening in language arts, with the cohort from the class of 2008 showing a 10% growth in 
students who scored proficient or advanced.  In response to this trend, teachers attended 
professional training under Kate Kinsella, and are developing a portfolio system for students.
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GOAL 2:   Address barriers to student learning in order to meet the needs of the whole child

 The staff will continue to maintain an assessment wall to monitor the progress of every 
student and an individual plan for every student working one year or more below grade 
level.  

 The school will implement effective Student Success Teams, coordinate learning support 
resources to strengthen interventions, and collaborate with families in developing 
strategies to address student needs.  

 The school will maintain an Inclusion model with collaborative teaching to include 
Special Education students more fully in the regular education program.

 Overall student attendance will increase to 95%.  
 The number of tardies will be significantly reduced each year over the next three years.
 The number of incidents of classroom referrals and suspendable offenses will be 

significantly reduced each year over the next three years.
 The school will educate students about nutrition and provide a well-

balanced breakfast to all students to improve student health and well-
being.

 After and/or before school supports will be provided for students to help 
them succeed in the classroom.

Willard Middle School saw a 24% decrease in suspensions in the 2006 – 2007 academic year.
Overall Willard had 429 suspensions as compared to 585 suspensions during the 2005 – 2006 
academic year.  This is a reduction of 156 suspensions.  However our days of suspension in 
2006-2007 amounted to 701 days and this is only a reduction of 18 days from the 2005 – 2006 
total of 719 days of suspension.   We are pleased to say that we did decrease our suspensions but 
that total number of days is still excessive.

Willard’s average monthly attendance rose from 89.17% during the 2005 - 2006 academic year 
to an annual monthly attendance of 93.56% for the 2006 – 2007 academic year.  This is still short 
of our goal of 95%, but movement is occurring in the right direction.  Willard increased its use of 
the SART/SARB program and made a greater effort to monitor attendance and contact families 
of students experiencing excessive absenteeism. 

During the 2006 – 2007 academic year, Willard maintained and implemented a number of 
programs and practices in order to address the whole child.  We continued to implement the use 
of the national Positive Behavior Support program schoolwide.  As a result, the school maintains
a school-wide program of rules and expectations for students.  Teachers work hard to implement 
positive reinforcers and acknowledgements for good behavior.  

Students are acknowledged quarterly for honor roll or improvement of their academics and effort 
through grade level Honor Roll assemblies.  Student led activities such as intramural sports and a 
school-wide recycling program are in place to allow students to give back to their community. 

Willard is working in partnership with Berkeley Mental Health to provide counseling and 
education to students and staff.  Willard is host to a Berkeley mental health counselor and two 
counseling interns 3 days a week.  In addition, our school psychologist also an intern that meets
with students.  This team of counselors, along with teachers, meets weekly to discuss how to 
serve the emotional and mental health needs of the students.  These counselors also met with 
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teaching staff and parent groups to provide in-service on such topics as substance abuse and teen 
suicide.

Willard continues to maintain a garden and nutrition program to educate students on the 
importance of developing a healthy lifestyle.  All 6th graders experience the garden and cooking 
rooms every other week, and we have 3 cooking/nutrition classes in our elective choices for our 
7th and 8th graders.

GOAL 3: Establish and maintain the culture and governance necessary to support an 
environment conducive to learning 

 The School Site Council will develop and monitor a Site Plan that involves all segments 
of the school community in focused efforts to improve student achievement.

 The School Site Council will become familiar with site budgets and finances and use all 
available resources to address the needs of the students. 

 The School Site Council and the staff will increase the use of data and the ability to 
diagnose and analyze the needs of students and the school. 

 The demographics of parent participation will mirror the demographics of the student 
population.

Willard staff and parents have created a Parent Resource Center on campus to serve as a central 
location for parents to congregate and receive information on programs and practices that can 
help students.  Our parent group sponsors monthly coffee chats with specified topics for parents.

Willard staff has expanded its positive outreach to the school community through the expansion 
of the Student Success Program, which focuses primarily on African American academic 
achievement.  This includes the African American Honor Roll assemblies and dinner 
celebrations.

Willard has hosted meetings and dinners for our Latino families to come together to discuss how 
to best serve the needs of our Latino population.

Willard became a School-Wide Title I program in order to better serve all students in programs 
designed to improve academics and learning.

Staff received training in the use of Datawise as a means to study and use disaggregated student 
achievement and testing data, and in Edline, a system intended to increase communication from 
school to home.

Teachers and members of the Governance Council will receive information regarding student 
achievement and budget expenditures so that they may better provide input as to programs and 
services that will benefit students and the school.
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